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 ABSTRACT 
 
 This thesis argues that narrative preaching must hold 
a more essential place in contemporary society.  Concerns 
over such a move are addressed by demonstrating how 
Biblical integrity can be maintained through storytelling, 
how narrative preaching possesses a unique power of 
communication in a culture that communicates primarily 
through story, and how storytelling techniques can be 
employed to make preachers more effective storytellers. 
 
 The Theological Section explains why narrative is the 
dominant literary form of the Bible and how the authors 
utilize the genre to communicate their message.  The 
Theoretical Section examines how story is a dominant form 
of communication in this culture and why narrative must 
hold a more essential place in our preaching.  The Section 
also gives resources for stories as well as reveals how to 
develop and tell stories well.  A seminary course for 
teaching narrative preaching is provided. 
 
 The conclusion reached in this project is that image 
communicates more powerfully than proposition because it 
engages the individual more holistically.  Furthermore, 
holistic engagement is necessary for behavioral change, the 
intent of all preaching.  Additionally, while it is often 
assumed that effective storytelling is reserved only for 
the more gifted, this project proves that techniques for 
effective storytelling can be learned and employed, thus 
resulting in better storytellers. 
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 CHAPTER I 
 
 IDENTIFICATION OF THE PROBLEM 
 
 

 We live in a culture where information and images come 

to us through professional communicators backed by highly 

sophisticated electronic media.  Men and women sitting in 

front of their television sets or listening to the radio 

expect to be entertained, excited, updated and informed -- 

all at the same time.  On Sunday mornings as preachers 

stand in pulpits and proclaim God's truth from the 

Scriptures to this media-saturated audience, they face 

overwhelming obstacles. 

 There is a great difference between anchoring the news 

and preaching God's Word.  A preacher called of God 

proclaims the Bible.  The purpose of the proclamation is 

not simply to impart information.  Instead, as Paul said to 

his young associate, Timothy, it is said that the man or 

woman of God "may be completely furnished for every good 

work."  A preacher not only wants the audience to hear the 

Word, but to understand and to act on it. 

 This Research Project is part of a broader effort to 

enhance effectiveness in preaching for both the current and 

the next generation of preachers.  Most professional 
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Christian workers receive whatever training they have in 

communication during their Bible college or seminary years. 

 Many do an effective job of preaching by building on the 

principles they learned there.  Some are effective in their 

ministry because they have built on the principles they 

learned in school.  Yet many seminary and Bible college 

graduates feel unprepared for their role as preachers.  

Pelton (1944) investigated how pastors feel about their 

formal training for the preaching task.  He sent 

questionnaires to over 300 pastors and received responses 

from 173.  Eighty-three percent of the respondents have 

been in ministry six or more years (59.4% for 10 or more 

years and 22.9%, more than 20 years).  Pelton discovered 

that 43.4% of pastors struggle with illustrations, 33.5% 

struggle with outlining the sermon text, and 38.7% struggle 

with relevance in their sermons.  Twenty-four point nine 

percent struggle with identifying the big idea of the 

passage which is essential to preaching it. 

 The study of the communication process reveals how 

difficult it is to effectively communicate any message in 

an over-communicated society.  Jackson (1968:18), based on 

his research, stated that: 
 . . . this is the great communication illusion:  

the assumption that communication between people 
is natural and automatic.  It has been said that 
the greatest obstacle to successful communication 
is the assumption that it has taken place.  
Actually communication is more akin to throwing a 
baseball to hit that little hole in the center or 
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a bulls eye.  I know I'll miss the bulls eye more 
often than not, but I also know I can develop a 
somewhat better score with practice and a little 
applied energy.  It's the same with 
communication. 

 
 

 Purpose Of The Study 

 This study is part of a larger project designed to 

find effective ways to teach homiletics.  It is part of a 

Doctor of Ministry program taught at Gordon-Conwell 

Theological Seminary.  Forty-six pastors, all of whom had 

at least five years preaching experience, concentrated for 

three years on the subject of preaching.  They invested two 

hundred and forty hours in class, read a wide variety of 

literature in homiletics, communication, and education.  

They also conducted research projects in their churches, 

specifically designed to determine what makes preaching 

effective.  They met for three two-week seminars for 

intensive classroom and discussion experience focused on 

preaching.  The broad purpose of these seminars was to 

prepare a band of teachers who could help others 

communicate the Scriptures effectively in their generation. 

 Each participant in the seminars contributed to a total 

curriculum on the subject of preaching.  Two editors with 

experience and training in communication and educational 

design integrated the work of those in the class into a 

comprehensive series of courses in the broad area of 

homiletics.  The researchers believe that these courses may 



 
 

 

  4

be used in Bible colleges, seminaries, seminars, and other 

forums to help current and future ministers maximize their 

preaching skills. 

 As a part of the larger project, this particular 

project will address the art of communicating Biblical 

truth through story known as narrative preaching.  The 

course will cover the theological, theoretical, practical, 

and educational rationale for narrative preaching.  

Theologically, the student will understand why narrative is 

the dominant literary form of the Bible and how the 

Biblical authors utilize the genre to communicate their 

message.  Theoretically, the student will understand how 

story is the dominant form of communication in this culture 

and why narrative must hold a more essential place in our 

preaching.  Practically, the student will learn how to 

develop and tell stories well.  Educationally, the student 

will be provided with a seminary course designed to teach 

narrative preaching. 

 H. Grady Davis, writing in 1958 as a homiletician 

before his time, said, 
 Nine-tenths of our preaching is verbal exposition 

and argument, but not one-tenth of the gospel is 
exposition.  . . . We overestimate the power of 
assertion, and we underestimate the power of 
narrative to communicate meaning and influence 
the lives of our people.1 

 
                     

    1Henry Grady Davis, Design for Preaching.  Philadelphia, 
Pennsylvania:  Fortress Press, 1958, 18. 
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The problem Davis identifies exists in this writer's 

tradition (SBC) because of four predominant reasons.  First 

of all, there is a fear that Biblical integrity may be 

compromised through storytelling.  Storytelling seems to be 

fine when relegated to illustrations, pauses in the line of 

argument, and decor for discursive rhetoric, but, too, 

hermeneutically risky as a dominant sermon form.  Secondly, 

there is a misunderstanding of how our culture 

communicates.  Though our culture is more conducive to 

narrative preaching, discursive rhetoric continues to 

dominate.  Thirdly, the unique power of story is not 

realized.  The advantage of narrative preaching over 

discursive preaching is widely unknown.  Finally, many are 

convinced storytelling requires more gift than most people 

possess; therefore, no attempt is made to learn the 

techniques of good storytelling. 

 It is important, then, that this project demonstrate 

not only how storytelling is profoundly Biblical, but why 

preachers who want to be Biblical and relevant in our 

culture will communicate primarily through story.  In order 

to accomplish this, the thesis will lay the foundation for 

narrative preaching by explaining how the genre is used in 

the Bible.  Next, because a predominant style of narrative 

preaching is often lost to a more discursive style, the 

project will justify the importance of communicating 
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through story in this culture.  People's love of stories, 

Biblical studies, linguistic studies, and communication 

theory point to the need to recover narrative preaching in 

our contemporary society.  Once the importance of story is 

established, careful attention will be given to the 

principles of good storytelling.  Along these lines, the 

various ways stories appear in sermons will be explored -- 

illustratively, dramatic monologues, sermon as a story 

told, controlling metaphors, and other narrative designs.  

Even the rare practice of formulating narrative sermons 

from non-narrative literature will be examined.  It is this 

writer's hope that the project will achieve the goal of 

teaching expositors how to communicate Biblical truth 

through the story. 

 Haddon Robinson instills in his students the need for 

relevant homiletics.  One area that is woefully missing in 

contemporary homiletics is a seminary course on narrative 

preaching.  This is shocking, considering the emphasis in 

recent years on the subject.  This writer's task will be to 

design a course in narrative preaching for a seminary.  The 

course will be one semester, three one-hour classes per 

week for fifteen weeks, totaling forty-five hours.  The 

Theological and Theoretical Sections will contain all the 

information necessary for the course.  Proven teaching 

methodologies will be employed, and all students will 
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actually do storytelling. 
 

 Importance Of The Study 

 This study is important for four reasons.  First, many 

teachers of homiletics have had little specific training in 

the discipline.  Often they are "drafted" from another 

department of the school and assigned the course.  Many of 

these professors search for material to help them teach 

homiletics effectively. 

 Second, pastors need to learn to preach effectively.  

A common way to refer to a minister is a "preacher."  A 

preacher who cannot preach or will not preach fails at the 

core of his calling.  As every pastor knows, the 

preparation and delivery of sermons takes a large portion 

of his time and thought.  The pastor knows that his 

ministry in the pulpit will enhance the ministry of the 

congregation.  As a church increases in size, the minister 

depends more and more on his ability to preach.  In order 

to influence his congregation, he must be prepared to 

preach with skill. 

 Third, students expect to learn to preach in a Bible 

college or in seminary.  A professional school makes a 

commitment to educate and train its students in a 

particular discipline.  Those who prepare future ministers 

must recognize that this above all is an ethical 

commitment.  Students expect to be taught not only to 
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understand the Bible, but to communicate it.  This project 

will enable many schools to do a better job of teaching 

students to speak God's Word effectively. 

 Fourth, the church needs skilled preachers.  Those who 

take the Bible seriously, both in the pulpit and the pew, 

believe that the Scriptures are God's truth.  It is a sin 

to bore people with the Bible or to give the impression to 

a congregation that the Scriptures are irrelevant to life. 

 Pastors who care about their congregations must know how 

to prepare sermons and deliver them. 

 The teaching of homiletics is vital to the preacher 

and the congregation.  Where it is being done well, this 

project may help professors to do it better.  Where it is 

being done poorly, the courses in this project may assist 

both the teacher and the learners in their task of 

understanding and applying the art and discipline of 

preaching. 
 
 Definition Of Terms Used In The Course 
 

1)  Narrative -- "In its encompassing sense, is an account 

of events and participants moving over time and space, 

a recital with beginning and ending patterned by the 

narrator's principle of selection."2 

                     
       2Gabriel Fackre, "Narrative Theology:  An Overview." 
 Int 37/4 (1983): 341. 
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2)  Historicity -- "Historical authenticity."3 

3) Historical Narrative -- 
     A complete prose narrative whose basic 

structure and style suggests a 'telling' of 
events in chronological sequence (whether or not 
the chronology is accurate or even clearly 
spelled out).  History takes its form not so much 
from aesthetic interests, such as dramatic plot 
and artistic expression, as from the intent to 
narrate and interpret events as they were 
presumed to have occurred, and with awareness of 
cause-effect relations among them.4 

 

4) Hermeneutically Indispensable -- The historical 

referent is indispensable to the interpretation and 

preaching of the narrative.  For example, the events 

of the Judaeo-Christian faith.5 

5) Hermeneutically Inconsequential -- The historical 

referent is inconsequential to the interpretation and 

preaching of the narrative.  For example, Jesus' 

parables.6 

6) Narrator -- "His voice is heard continually, along 

with the voices of the acting characters, through his 

                     
       3The American Heritage Dictionary (Houghton Mifflin 
Company:  Boston [1982]), 614. 

       4Burke O. Long, "I Kings:  With an Introduction to 
Historical Literature," in The Modern Preacher and the 
Ancient Text, ed. Sidney Greidanus (Grand Rapids, Michigan: 
 William B. Eerdmans Publishing Company, 1988), 193. 

       5Sidney Greidanus, The Modern Preacher and the 
Ancient Text (Grand Rapids, Michigan:  William B. Eerdmans 
Publishing Company, 1988), 194. 

       6Ibid., 195. 
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eyes we see and through his ears we hear whatever is 

happening in the narrative world."7 

7) Scene -- "In narrative, the action is broken into a 

sequence of scenes.  Each scene presents the 

happenings of a particular place and time, 

concentrating the attention of the audience on the 

deeds and the words spoken."8 

8) Characterization -- How Biblical author describes, 

contrasts, parallels, and depicts the words and 

actions of the characters in the narrative.9 

9) Dialogue -- One of the main methods of 

characterization where transactions between characters 

through the words they exchange carry the largest part 

of the narrative burden.10 

10) Plot -- A "beginning, middle, and end which contribute 

to the buildup and release of dramatic tension."11 
                     
       7Shimon Bar-Efrat, "Literary Modes and Methods in the 
Biblical Narrative in View of 2 Samuel 10-20 and 1 Kings 1-
2," in The Modern Preacher and the Ancient Text, ed. Sidney 
Greidanus (Grand Rapids, Michigan:  William B. Eerdmans 
Publishing Company, 1988), 206. 

       8Jacob Licht, Storytelling in the Bible (Jerusalem:  
The Magnes Press, The Hebrew University, 1986), 31. 

       9Greidanus, The Modern Preacher and the Ancient Text, 
200-201. 

       10Ibid., 201-202. 

       11Jay A. Wilcoxen, "Narrative," in Old Testament Form 
Criticism.  ed. J. H. Hayes.  (San Antonio:  Trinity 
University, 1974), 235-236. 
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11) Simile -- "A figure of speech in which two essentially 

unlike things are compared, often in a phrase 

introduced by 'like' or 'as.'"12  For example, the 

godly man is "like a tree planted by streams of 

water." 

12) Analogy -- A fuller comparison, "showing or implying 

several points of similarity."13 

13) Metaphor -- "Is a figure of speech in which a word or 

phrase that denotes one object is used for another, to 

imply the comparison between the two objects."  For 

example, Jesus did not say Herod was "like a fox."  He 

said, "Go and tell that fox . . .".14 

14) Allegory -- "Is an extended or continued metaphor."  

For example, John Bunyan's Pilgrim's Progress.15 

15) Thwarted Induction -- The danger of the audience 

coming to a wrong conclusion or one not intended by 

the speaker of an open-ended narrative sermon.16 
                     
       12The American Heritage Dictionary, 1141. 

       13James W. Cox, Biblical Preaching:  An Expositor's 
Treasury (Philadelphia, Pennsylvania:  The Westminster 
Press, 1983), 97. 

       14James W. Cox, A Guide to Biblical Preaching 
(Nashville, Tennessee:  Abingdon Press, 1976), 212. 

       15Ibid., 214. 

       16Calvin Miller, "Narrative Preaching," in Handbook 
of Contemporary Preaching:  A Wealth of Counsel for 
Creative and Effective Proclamation, Michael Duduit, ed. 
(Nashville, Tennessee:  Broadman Press, 1992), 107-108. 
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 CHAPTER II 
 
 THEOLOGICAL RATIONALE FOR NARRATIVE PREACHING 
 
 
     The destiny of the world is determined less 

by the battles that are lost and won than by the 
stories it loves and believes in.  Stories are 
told, grow old, and are remembered.  Battles are 
fought, fade out, and are forgotten -- unless 
they beget great stories.17 

 

Harold Goddard's statement captures the essence of this 

project -- the power of story.  More specifically, the 

power of communicating Biblical truth through story known 

as narrative preaching.  The Biblical and theological 

rational for this thesis will be examined in this Chapter. 

 The problem in this writer's tradition (SBC) is that 

many evangelicals are uncomfortable with the advocacy of 

narrative as a dominant sermon form.  For them, responsible 

hermeneutics and sound doctrine are too often sacrificed on 

the altar of storytelling.  They are convinced of the power 

of discursive preaching and reluctant to venture into the 

innovation of a more narrative form.  This project will 

                     
       17Harold C. Goddard, The Meaning of Shakespeare, vol. 
2 (Chicago:  The University of Chicago Press, 1960), 208, 
citing Bruce C. Salmon, Storytelling in Preaching:  A Guide 
to the Theory and Practice, (Nashville, Tennessee:  
Broadman Press, 1988): 25. 
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demonstrate how storytelling is Biblical, and why preachers 

who want to be Biblical and relevant will tell stories. 

 The Theological Section of this thesis will explore 

the use of narrative in Scripture, discuss why it is 

dominant, answer questions about historical reliability, 

examine various literary techniques, and offer some 

interpretative principles. 
 

 The Use Of Biblical Narrative 

 The Bible consists of several literary forms, but the 

genre known as narrative is obviously dominant.  In fact, 

it has been documented that "about one-third of the Bible 

is narrative".18  This is a logical conclusion considering 

"over 40 percent of the Old Testament is narrative" and 

"the Old Testament constitutes three-quarters of the bulk 

of the Bible."19  Narrative is found in Genesis, substantial 

portions of Exodus and Numbers, Joshua, Judges, Ruth, I and 

II Samuel, I and II Kings, I and II Chronicles, Ezra, 

Nehemiah, Esther, sections in Job, the major prophets, 

Daniel, Jonah, and Haggai.  Clearly, the number and 

percentage of Old Testament books that are composed of 
                     
       18Haddon Robinson, interview by author, January 1996 
residency in Charlotte, North Carolina. 

       19Gordon D. Fee and Douglas Stuart, How to Read the 
Bible For All Its Worth:  A Guide to Understanding the 
Bible, 2nd ed. (Grand Rapids, Michigan:  Zondervan 
Publishing House, 1993), 78. 
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narrative make the genre the dominant literary form of the 

Old Testament. 

 Narrative is also dominant in the New Testament.  The 

four Gospels are framed in narrative, the book of Acts is 

almost exclusively narrative, and even the epistles contain 

fragments of narrative.  The four Gospels, for instance, 

recount the story of the life of Jesus Christ.  These 

narratives possess a number of didactic sections composed 

of non-narrative material, but "without the frame of the 

Gospel narratives, it would be difficult to understand the 

full meaning of the parables, epistles, creeds, and hymns 

of the New Testament."20  The most memorable teachings of 

Jesus were the stories or parables He told; but a closer 

look reveals that even His non-narrative teachings are 

framed in narrative and simply become a sub-plot within the 

plot of His story. 

 Furthermore, the book of Acts is almost exclusively 

narrative and has even been referred to as the "Gospel of 

the Spirit" or the "Gospel of the Church."  Acts contains 

some non-narrative sections such as sermons (which are 

largely narrative in form), testimonies, and instruction; 

but the bulk of the historical book is narrative.  Indeed, 

Acts is the unfolding story of the Holy Spirit unleashed in 
                     
       20George W. Stroup, The Promise of Narrative 
Theology: Recovering the Gospel in the Church (Atlanta:  
John Knox Press, 1981), 145. 
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the world through the church.  Narrative, therefore, is 

dominant in the four Gospels and the book of Acts. 

 Even the unique literary form of the epistles have 

small portions of narrative.  Paul, for example, interrupts 

didactic instruction momentarily in I Corinthians 10 in 

order to recount a moment in Israel's history as a warning 

to the church.  In I Corinthians 11, he recounts the 

original Lord's supper in order to warn the Corinthian 

believers of their abuse of the ordinance.  In II 

Corinthians 11:23-33, he defends his apostleship by 

describing his sufferings for the Gospel.  Examples of some 

other brief narratives in the epistles would include:  I 

Corinthians 15:3-11; II Corinthians 1:8-11, 8:16-24; 

Galatians 1:11-2:21; Philippians 1:12-18, 4:14-18; and I 

Thessalonians 2:1-2, 3:1-6.  In these places and more, the 

epistles contain brief narratives.  When one combines these 

brief narratives with the narratives in the Gospels and 

Acts, it becomes evident that the dominant literary form of 

the New Testament is narrative. 

 Some have taken the dominance of narrative too far 

with the conclusion that the Bible is exclusively a 

narrative collection.  Wilcoxen is right in his assertion 

that narrative contains other types of literature more than 

any other genre in the Bible.21  This is not saying, 
                     
       21Wilcoxen, 95. 
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however, that other literary types such as wisdom, poetry, 

apocalyptic, didactic, etc., lose their distinction; even 

if they are located within a narrative framework.  While 

this project assumes the dominance of narrative in 

Scripture, it does not hold the position that the Bible is 

exclusively narrative. 

 On the other hand, some argue against narrative being 

the dominant literary form of the Bible.  Their conclusion 

is based on finding multiple categories of narrative.  For 

instance, William Thompson divides narrative material into 

epics, encounters, short stories, parables, origin stories, 

signs and wonders, theological narratives, and sagas.22  

Similarly, Gabel and Wheeler categorize narrative into 

"etiologies, birth narratives, miracles, theophanies, and 

hero stories."23  This project will assume the broad 

definition of narrative that most of the research assumed. 

 All so-called narrative "types" will fall under the 

general heading of narrative. 

 Narrative is the dominant literary form of the Bible. 

 This has been established through an examination of the 

Old and New Testament corpora respectively.  In the Old 
                     
       22William D. Thompson, Preaching Biblically:  
Exegesis and Interpretation (Nashville:  Abingdon Press, 
1987), 106-107. 

       23John B. Gabel and Charles B. Wheeler, The Bible as 
Literature:  An Introduction (New York:  Oxford University 
Press, 1986), 20-21. 
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Testament, the number and percentage of books that are 

narrative argue for its primacy.  In the New Testament, 

narrative forms the framework of the four Gospels, is 

almost the exclusive genre of Acts, and is fragmented in 

small portions throughout the epistles.  The narrative 

genre, while not the only literary form of the Bible, is 

obviously dominant. 

 The dominance of narrative in Scripture has led some 

to refer to the Bible as a "story book."  This assertion is 

not far from the truth when one considers that "a narrative 

thread runs throughout, an underlying plot giving thematic 

unity to the whole."24  God's Word is the story of His 

redemptive activity throughout the history of the world.  

The Bible embodies the dynamics of a good story.  It has a 

beginning, middle, and end.  Eugene Lowery reminds us of 

its characters moving through events in time and space with 

a plot containing conflict, reversal, and resolution.  The 

term "story" is not to be confused with the term "fairy-

tale."  The Bible is not a collection of fairy-tales; it is 

"God's story -- a story that is utterly true, crucially 

important, and often complex."25 

 With this theological presupposition in mind, a 
                     
       24Bruce C. Salmon, Storytelling in Preaching:  A 
Guide to the Theory and Practice (Nashville, Tennessee:  
Broadman Press, 1988). 

       25Fee and Stuart, 79. 
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workable definition of narrative would have to include the 

essential elements of good "story" within the uniqueness of 

theocentric narrative.  Gabriel Fackre's classic definition 

serves to maintain that balance. 
 Narrative, in its encompassing sense, is an 

account of events and participants moving over 
time and space, a recital with beginning and 
ending patterned by the narrator's principle of 
selection.26 

 

This will be the working definition of narrative from which 

this thesis will unfold. 
 

 The Primacy Of Biblical Narrative 

 Perhaps the most intriguing question is why narrative 

is the primary genre of the Bible.  During their first 

residency period, Doctor of Ministry students at Gordon-

Conwell Theological Seminary were asked to briefly describe 

themselves.  Without exception, each individual began to 

recite a story or narrative.  The reason is obvious. 
 Personal identity necessarily assumes the form of 

narrative because it is history that is 
remembered and only narrative provides the form 
and structure in which some events may become the 
focus for interpreting the meaning of the whole.27 

 

Narrative is not the only means of expressing one's 

identity, but it is the inevitable mode that gives order, 

meaning, and purpose to an otherwise random and chaotic 

                     
       26Fackre, 341. 

       27Stroup, 111-112. 
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existence.  Narrative organizes the events of an 

individual's life into an intelligible sequence that 

defines self.  "A Christian can confess his faith wherever 

he is, and without his Bible, just by telling a story or a 

series of stories."28 

 What is true of personal identity is equally true of 

corporate identity.  A community's identity also requires 

the interpretation of historical experience.  The shared 

memory of the communal history organizes the random events 

of life into an understandable sequence that defines 

corporate identity.  This answers the often asked question 

why the Pentateuch is built on a narrative frame instead of 

law or wisdom sayings; and why the Gospels are built on 

narrative frame instead of propositional truth.  "History 

necessarily assumes narrative form in its recounting and 

interpreting of what happened."29 

 More important to the argument of the primacy of 

narrative in Scripture is the nature of the Judaeo-

Christian faith.  The Judaeo-Christian faith is profoundly 

historical.  Theological presuppositions are not based on 

mystical and speculative philosophy, but literal historical 

events where God has conclusively worked out His purposes 
                     
       28Amos N. Wilder, Early Christian Rhetoric:  The 
Language of the Gospel (Bloomsbury Street London:  SCM 
Press, Ltd., 1964), 64. 

       29Stroup, 149. 
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for His people.  "The arena of human history is the only 

context in which Israel (and the church) [emphasis mine] 

can articulate and confess what it believes."30  Biblical 

faith requires remembering the mighty acts of God on behalf 

of His people.  In the Old Testament, the story of the 

Exodus/Wandering/Conquest was told and retold; in the New 

Testament the Life/Death/Resurrection of Christ.  What Jews 

and Christians believe theologically is grounded in what 

God has done for them historically; and how those facts 

imbue the present with meaning and the future with hope.  

"Historical narrative is the inevitable mode for writing 

about the God who acts in history."31 
 

 The Historicity Of Biblical Narrative 

 This inevitably leads to the much discussed topic of 

the historicity of Biblical narrative.  Form critics 

continue to probe the historical accuracy of Biblical 

narratives, investigate whether certain narratives need to 

be historical in order to convey truth, and seek to 

distinguish between those narratives that are historical 

and those that are not.  While form criticism has enhanced 

our understanding of Biblical literature, there have been 

some abuses of the historical-critical method that need to 
                     
       30Ibid. 

       31Leland Ryken, The Literature of the Bible (Grand 
Rapids, Michigan:  Zondervan Publishing House, 1974), 77. 
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be addressed. 

 Certainly, there are Biblical narratives where 

historical accuracy is unnecessary to the truth they teach. 

 Parables are a clear example of narrative material that 

did not have to actually happen in order to be true.  

Jesus' parables make their point regardless of their 

historicity.  The parable Nathan told David in II Samuel 

12:1-4 is true of David regardless of questions of 

historicity.  Sidney Greidanus points out that the 

historicity of such narratives are "hermeneutically 

inconsequential" to the truth they teach.  He even adds the 

Old Testament books of Job and Jonah to the list as 

examples.  If the purpose of Job is to give insight into 

the problem of suffering and the purpose of Jonah is to 

teach that God's people should have His compassion for 

pagan people, those points can be made whether Job and 

Jonah are literal historical figures or not.32  Their 

historicity is "hermeneutically inconsequential" to the 

truth they teach.  THIS WRITER BELIEVES in the historicity 

of both books, but the fact that the Biblical authors' 

accomplish their purpose in writing Job or Jonah is 

inconsequential to that belief. 

 The destructiveness of the historical-critical method 

begins when form critics classify historical and non-
                     
       32Greidanus, 195. 
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historical narratives in a way that leaves the impression 

that most Biblical narratives are non-historical.  James 

Barr is a good example of one who has adopted this 

position.  "The long narrative corpus of the Old Testament 

seems to me, as a body of literature, to merit the title of 

story rather than that of history."33  He then, vehemently 

defends his position by declaring, "we do not apply the 

term 'history' to a form of investigation which resorts to 

divine agency as a mode of explanation."34  But, as shall be 

discussed, neither can historical narrative be disqualified 

solely because of its theocentric nature. 

 An even greater danger arises when form critics 

classify historical narrative as non-historical.  

Commenting on Genesis 1 and 2, George Stroup says, 
 In some circles these texts have been read as 

'history'.  . . . In more enlightened quarters 
these stories are understood to be myths, of the 
same genre as other ancient Near Eastern creation 
stories, perhaps functioning as poetic and 
symbolic statements of the nature of the human 
condition.35 

 

Perhaps Dr. Stroup should consider that Jesus considered 

these chapters historical.  When the Pharisees confronted 

Him about the question of divorce, Jesus specifically 
                     
       33James Barr, "Story and History in Biblical 
Theology," Journal of Religion 56 (1976): 4. 

       34Ibid., 8. 

       35Stroup, The Promise of Narrative Theology: 
Recovering the Gospel in the Church, 138. 
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quoted from Genesis 1:27 and 2:24 as fact to prove His 

point.36  Closer to the Christian faith is Robert Roth's 

statement regarding the historical Jesus. 
 How does he (Jesus) fit into the Messiah story?  

We are not concerned to prove historical details. 
 We would no more reject the detail of a 
miraculous healing than we would delete dragons 
or elves from fairy tales.37 

 

Barr, Stroup, and Roth seem to share Robert Alter's 

theological presupposition of historical narrative as 

"historized prose fiction."38  Other statements that 

question the historicity of our faith could be cited, but 

the point is that such comments seem to call into question 

the genuine historical basis for the Biblical narrative. 

 This thesis has conceded that the truth taught in some 

Biblical narratives are "hermeneutically inconsequential" 

to  questions of historicity.  This writer does not 

concede, however, that historicity is inconsequential to 

all Biblical narratives; not even most.  If the purpose of 

a historical narrative entails the narration of actual 

events, then one can no longer declare that the historical 

                     
       36James Montgomery Boice, Genesis:  An Expositional 
Commentary (Grand Rapids Michigan:  Zondervan Publishing 
House, 1982), 21. 

       37Robert P. Roth, Story and Reality:  An Essay on 
Truth (Grand Rapids, Michigan:  William B. Eerdmans 
Publishing Company, 1973), 31. 

       38Robert Alter, The Art of Biblical Narrative (Basic 
Books, Inc., Publishers, 1981), 24. 
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referent of the narrative is inconsequential for 

interpretation.  Israel's faith is dependent on what God 

has actually done.  They have no narrative if their 

narrative is not historical.  Christianity is rooted in the 

historical reality of the death, burial, and resurrection 

of the Lord Jesus Christ.  The church has no narrative if 

that narrative is not historical.  Paul Achtemeier rightly 

said, 
 The Scriptures are the testimony to what God has 

ACTUALLY DONE [emphasis mine], and if the actions 
of God in Israel and his Son Jesus are reduced to 
ideas or symbols or 'eternal truths', there is no 
basis for our faith.39 

 

 While this project maintains that some historical 

narratives are "hermeneutically inconsequential", the 

historicity of most Biblical narratives are 

"hermeneutically indispensable."  Students of the Bible can 

join the original hearers in reading the narratives as 

historically reliable unless there is good reason not to do 

so. 
 

 The Writing Of Biblical Narrative 

 Failure to understand the nature Bible history writing 

is a major reason for the destructiveness of the 

historical-critical method.  When form critics distinguish 

                     
       39Elizabeth Achtemeier and Paul Achtemeier, The Old 
Testament and the Proclamation of the Gospel (Philadelphia, 
Pennsylvania:  The Westminster Press, 1973), 164. 
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between "history" and "fable" by contrasting whether the 

account is written as an objective report or the prose of 

an artistic narrator, they are making a false distinction. 

 Amos Wilder may be a bit amiss in his assertion that "the 

narrative mode is uniquely important to Christianity."40  

But surely he is correct when he says, "The earliest 

narratives took no account of such distinctions."41  

"Events, characters, time, place, action, surprise, 

tension, resolution, plot, narrator -- they are all there 

in the stories of Scripture."42 

 In writing these historical narratives, the Biblical 

authors were "obviously motivated by a sense of high 

theological purpose."43  It is true that if one claims that 

a Biblical narrative is describing a historical event, it 

"must necessarily be subject to all the techniques of 

historical criticism and inquiry."44  It is also true, 

however, that only to the degree this high theological 

purpose is realized can an accurate historical 

                     
       40Wilder, Early Christian Rhetoric:  The Language of 
the Gospel, 64. 

       41Amos N. Wilder, "Story and Story-World," 
Interpretation 37 (1983): 364. 

       42Fackre, "Narrative Theology:  An Overview", 346. 

       43Alter, The Art of Biblical Narrative, 124. 

       44Ronald E. Clements, "History and Theology in 
Biblical Narrative," HorBT 4-5 (1982-83): 49. 
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reconstruction be accomplished.  Unlike modern secular 

historians, the Biblical authors wrote in a theocentric 

manner.  They were free to arrange and rearrange their 

material, underscore some facts while ignoring others, 

summarizing here while detailing there, in order to achieve 

this high theological purpose.  "Since impartial, objective 

reporting is not the purpose of Biblical history writing, 

it should not be judged and disqualified by that 

nineteenth-century standard."45 

 For years, scholars have explained the seeming 

historical and chronological discrepancies in Kings and 

Chronicles by demonstrating how these historical writings 

were affected by their theological purposes.  In similar 

fashion, it is obvious that the writers of Samuel and Kings 

did not "report events in an impartial and objective 

fashion, such as a critical historian would do."46  Even the 

so-called "synoptic problem" in the New Testament can be 

addressed in much the same way.  The Gospel writers 

arranged, added, deleted, and interpreted the life of 

Christ according to their theological purpose in meeting 

the needs of their respective audiences.  Luke even went so 

far as to explain to Theophilus that apparently in contrast 
                     
       45Greidanus, The Modern Preacher and the Ancient 
Text, 191. 

       46Clements, "History and Theology in Biblical 
Narrative", 54. 
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to others, he was writing an "orderly account." 

 Understanding the nature of Biblical history writing 

is essential to a proper historical-critical evaluation. 
 All too often the inherited modes of critical 

investigation that we have come to adopt have 
been those in which the questions of history and 
historicity have been given priority and 
theological issues have been made dependent upon 
this.47 

 

This is a critical mistake when interpreting Biblical 

narrative because historical considerations are always 

subservient to theological purposes.  Only when historical 

concerns are interpreted in light of these theological 

purposes can any historical-critical method yield a 

satisfying historical reconstruction of Biblical narrative. 

 Ronald Clement's lengthy comment on the importance of 

understanding that the history of Biblical narrative has 

been theologically shaped is helpful here. 
 Their economy of scenes, the swiftness with which 

the plot develops, their undoubted passing over 
of long periods of time have all been determined 
by the author's concern to move towards his 
theological goal as quickly and as clearly as 
possible.  In this respect therefore the way in 
which the stories have been told has been more 
surely controlled by questions of a theological 
and religious nature than by purely historical 
concerns.48 

 
 

 The Art Of Biblical Narrative 

                     
       47Ibid., 55. 

       48Ibid., 56. 
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 Recent scholarship has increasingly documented that 

the Biblical authors were not only theologians, but 

literary artists of considerable skill.  Being aware of the 

literary conventions familiar to the original audience is 

important in understanding Biblical narratives 

theologically.  A knowledge of these literary techniques 

will also serve as necessary background for the Theoretical 

Section where employing literary techniques in the telling 

of stories will be examined. 

 Heretofore, this thesis has argued for the primacy of 

narrative because of its importance to personal identity, 

corporate identity, the Judaeo-Christian faith, and the 

history of what God has done on behalf of His people.  

Narrative is also dominant in Scripture, however, because 

it is the inevitable genre for literary artists 

communicating Biblical theology.  "Biblical writers 

produced narratives not in a vacuum, but out of the 

struggle to produce a fit between the literary form and 

their theological world view."49 

 Narrative is the result of this "struggle" of artistic 

expression governed by a high theological purpose.  Meir 

Sternberg claims that the Biblical authors were regulated 

by a "set of three principles:  ideological, 
                     
       49Thomas G. Long, Preaching and the Literary Forms of 
the Bible (Philadelphia, Pennsylvania:  Fortress Press, 
1989), 68. 
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historiographic, and aesthetic."50  What is interesting 

about Sternberg's assertion is that didactic instruction, 

historical writing, and literary art are distinct literary 

forms that often pull in different directions.  "Biblical 

narrative, however, manages to bring these three impulses 

into cooperative interaction, in part by allowing history 

to mediate between the other two principles."51  This is due 

to the Biblical writer's unique perspective of history.  

They viewed history, not as series of random and 

meaningless occurrences, but the outworking of the purposes 

of a Sovereign God.  History, theologically synchronized, 

had to be plotted like a story.  "When history is seen as 

theologically shaped, it takes an artist to tell the 

story."52 

 This is where the Biblical writer's world view and the 

Judaeo-Christian world view merge into one.  The priority 

of Biblical narrative is to "reveal the enactment of God's 

purpose in history."53  Such a purpose creates a tension 

between the knowledge of an infinite God and the limited 

knowledge of finite human beings which is reflective of 
                     
       50Meir Sternberg, The Poetics of Biblical Narrative 
(Bloomington:  Indiana University, 1985), 41-47. 

       51Long, Preaching and the Literary Forms of the 
Bible, 68. 

       52Ibid., 68. 

       53Alter, The Art of Biblical Narrative, 33. 



 
 

 

  30

human existence.  Biblical narrative is congruent with the 

understanding of "all the ambiguities of history as 

governed by the will of God."54  Indeed, as Alter states, 

"theology led to literary form."55 

 Ernest Wright argues convincingly about this matter 

regarding the classification of Biblical doctrine and 

theology.  "Biblical theology is first and foremost a 

theology of recital, in which Biblical man confesses his 

faith by reciting the formative events of his history as 

the redemptive handiwork of God."56  Theology and history 

are so intricately related that it cannot be placed in the 

"rubrics of systematic theology."  Biblical doctrine is 

primarily a recital "which necessitates the use of 

narration to depict what is involved."57 

 Since narrative was the essential literary form to 

achieve the Biblical author's purposes, an analysis of the 

genre is pivotal to its understanding.  In his classic 

work, Robert Alter claims that the role literary art plays 

in Biblical narrative is  
 a crucial one, I shall argue, finely modulated 
                     
       54Long, Preaching and the Literary Forms of the 
Bible, 69. 

       55Ibid., 70. 

       56Ernest G. Wright, God Who Acts:  Biblical Theology 
as Recital (Bloomsbury Street London:  SCM Press, Ltd., 
1962), 38. 

       57Ibid., 106. 
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from moment to moment, determining in most cases 
the minute choice of words and reported details, 
the pace of narration, the small movements of 
dialogue, and a whole network of ramified 
interconnections in the text.58 

 

 Biblical narrative is often misinterpreted because 

students project Western conventions in their 

interpretation of the genre.  In order to avoid this, it is 

vital to place ourselves into the position of the original 

audience, acquaint ourselves with ancient conventions of 

communication, and hopefully share some of the original 

audiences' assumptions. 
 If the requirements of oral delivery and a time-

honored tradition of storytelling may have 
prescribed a mode of narration in which frequent 
verbatim repetition was expected, the authors of 
the Biblical narratives astutely discovered how 
the slightest strategic variations in the pattern 
of repetitions could serve the purposes of 
commentary, analysis, foreshadowing, thematic 
assertion, with a wonderful combination of subtle 
understatement and dramatic force.59 

 

Throughout his book, Alter repeatedly shows these dynamics 

at work.  His analysis is an indictment against the shallow 

literary analysis of Biblical narrative sometimes found 

among expositors. 

 Research revealed a number of literary techniques that 

the Biblical authors employ in their use of narrative.  

Students of the Bible should be familiar with these 

                     
       58Alter, The Art of Biblical Narrative, 3. 

       59Ibid., 91. 
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techniques when examining narratives so they can properly 

interpret them. 

 Every story has a storyteller, and God's story is told 

by the narrator.  Like the director of a movie, the 

narrator controls the action in the text.  Literary critics 

often make a distinction between the "historical author" 

(the Biblical writer) and the "implied author" (the 

authorial presence).  The reader perceives that the implied 

author is "responsible for the selection and expression of 

the events narrated."60  This thesis assumes that God is the 

implied author who, by the Holy Spirit, communicated His 

message through the historical (Biblical) author.  "God led 

these writers to include what He wanted recorded and to do 

it in the way He wanted it recorded and without error."61  

So when Berlin comments, "One gets the impression that the 

narrator is reflecting the way God would evaluate events if 

He had been the one telling the story,"62 God was telling 

His story through these human, yet Spirit-inspired, 

writers. 
                     
       60Adele Berlin, Poetics and Interpretation of 
Biblical Narrative (Sheffield:  The Almond Press, 1983), 
145, n.1. 

       61David C. Deuel, "Expository Preaching from Old 
Testament Narrative," in Rediscovering Expository 
Preaching: Balancing the Science and Art of Biblical 
Exposition, by John MacArthur, Jr. (Dallas, London, 
Vancouver, Melbourne:  Word Publishing, 1992), 276. 

       62Berlin, Poetics and Interpretation of Biblical 
Narrative, 148, n. 28. 
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 The narrator, then, is necessarily omniscient.  He 

knows everything about the recorded event.  His omniscience 

is demonstrated by sometimes recording the "characters 

hidden thoughts and feelings, which he may summarize for us 

or render in detail as interior speech."63  (An example 

would be in Mark 2:8 where the narrator stated, 

"Immediately Jesus knew in his spirit that this is what 

they were thinking in their hearts.")  He does not record 

everything he knows, but only those facts relevant to his 

purpose.  He decides what He will report, conceal, 

underscore, omit, detail, or summarize.  "The narrator can 

tease us, surprise us, teach us, confuse us, mislead us, 

put us 'in the know', or keep us in suspense."64 

 While the narrator is omniscient, he is usually 

inconspicuous.  Narrators of Western convention often step 

out front and make the audience "aware that they are 

mediating between us and the fictional events."65  The 

Biblical narrator, on the other hand, characteristically 

remains in the background.  Only occasionally does one 

become aware of his presence directly.  Sometimes he makes 

himself known directly with a brief editorial comment.  

                     
       63Alter, The Art of Biblical Narrative, 184. 

       64Long, Preaching and the Literary Forms of the 
Bible, 77. 

       65Alter, The Art of Biblical Narrative, 184. 
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When David committed adultery with Bathsheba, the narrator 

closed the account of the incident with his editorial 

comment, "But the thing David had done displeased the 

Lord."66  Sometimes His presence is directly revealed by 

informing the reader who is talking to whom ("He said," "He 

commanded," "She cried," etc.).  Most of the time, however, 

the narrator's presence will be inconspicuously in the 

background. 

 The narration itself is concise and contains minimal 

detail.  Amos Wilder argues that this is the inevitable 

result of stories being geared to the ear through oral 

tradition.67  The stories were told and retold until what we 

have in the New Testament is the final polished version 

that best served the ear.  Since Biblical narrative is so 

sparse, the details that are given are usually of great 

importance.  "There is not a great deal of narrative 

speculation in the Bible, and so when a particular 

descriptive detail is mentioned . . . we should be alert."68 

 The discussion of the narrator's omniscience, 

inconspicuousness, and purposeful selectiveness is to 

arrive at his point of view.  The importance of discovering 

the narrator's point of view cannot be overstated for it 
                     
       66II Samuel 11:27 (NIV) New International Version. 

       67Wilder, Early Christian Rhetoric, 64. 

       68Alter, The Art of Biblical Narrative, 180. 
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"designates the position or perspective from which a story 

is told."69  Responsible hermeneutics require expositors to 

understand the author's purpose in the Biblical world 

before translating that purpose into a timeless principle 

for our world.  Assuming this responsibility is the only 

way to correctly interpret the text.  In the same way, the 

only way to correctly interpret the narrative is to know 

the narrator's point of view. 

 Since the narrator does not usually reveal his point 

of view directly, students will have to be aware of his 

more indirect literary techniques.  This is probably why 

analogy with film works so well in discussing Biblical 

narrative.  As the director of a motion picture controls 

what the audience sees in the movie, the narrator controls 

what the reader sees in the narrative.  Preachers must 

watch where the narrator points the "narrative camera."  In 

Judges 16:22, for instance, the narrative camera 

nonchalantly zooms in on a pivotal fact in the narrative 

about Samson:  "But the hair on his head began to grow 

again after it had been shaved."  The narrator is reminding 

the reader of the Nazerite vow that marked the servant set 

apart to God and the reason for Samson's supernatural 

strength (Judges 13:3-5).  The narrator is also alerting 

                     
       69Berlin, Poetics and Interpretation of Biblical 
Narrative, 46. 
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the reader of a divine reversal of Samson's folly that 

would end in his vindication and the glory of God. 
 The narrator is the camera's eye; we 'see' the 

story through what he presents.  The Biblical 
narrator is omniscient in that everything is at 
his disposal; but he selects carefully what he 
will include and what he will omit.  He can 
survey the scene from a distance, or zoom in for 
a detailed look at a small part of it.  He can 
follow one character throughout, or hop from the 
vantage point of one to another.70 

 

 It is essential, then, to carefully observe what the 

narrative camera reveals in each scene or frame of the 

narrative.  Jacob Licht argues that the most important mode 

of narration is scenic.  He identifies four modes of 

narration:  straight narrative, scenic narrative, 

description, and comment.  The dominance of the scenic mode 

emerges because description in the Biblical stories is 

minimal and comment brief, rare, and usually indirect.71  

The action of the narrative is encountered in a series of 

scenes, and each scene has to be understood within the 

context of the other scenes.  The overall narrative must be 

understood in the context of the whole Bible.  Regarding 

the Gospels, Amos Wilder reminds us, 
 Each episode was told and understood in the 

context of the total Good News.  These stories 
were thus like pictures in a frame, and did not 
have their meaning then, nor do they have it 
today, without the frame.72 

                     
       70Ibid., 44. 

       71Licht, Storytelling in the Bible, 28-33. 

       72Wilder, Early Christian Rhetoric:  The Language of 
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 Within these scenes, the narrative camera points to 

the characters in the story pivotal to its plot and 

important to the narrator's point of view.  

Characteristically, these scenes usually embody only two 

characters at a time.  Even if there are more than two 

characters, the two-fold ratio continues to exist between a 

character and a collective group.  An example of the latter 

case is Moses and the seventy elders.  An exception to this 

general rule would be in the case of the parables.  

Parables usually contain three characters with one of those 

characters representing God.  Other than this exception, 
 the fixed practice of Biblical narrative, with 

only a few rather marginal exceptions, limits 
scenes to two characters at a time -- or 
sometimes, to the exchange between one character 
and a group speaking in a single voice as a 
collective interlocutor.73 

 

 God is sometimes one of the characters as is the case 

with God and Adam, God and Cain, God and Noah, God and 

Abraham, etc.  But even when God is not one of the 

characters in the scene, His "pervasive presence" is felt 

throughout the narrative because "the human characters act 

out of the scene against the backdrop of God's promises, 

God's enabling power, God's demands, God's providence."74  
                                                             
the Gospel, 74. 

       73Alter, The Art of Biblical Narrative, 72. 

       74Greidanus, The Modern Preacher and the Ancient 
Text, 199. 
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Biblical narrative is theocentric; God is always the hero 

of Biblical narrative. 

 Modern film has both "stars" and "co-stars."  While 

the plot unfolds through the stars, the co-stars complement 

the stars in the unfolding of the plot.  This is similar to 

the way the plot unfolds in Biblical narrative.  The Bible 

contains what literary critics call "flat" characters and 

"round" characters.  Flat characters are slightly developed 

while round characters are more fully developed.  Joab 

would be an example of a flat character while David would 

be an example of a round character.  Joab compliments David 

in the unfolding story of what God is doing for Israel 

through His chosen King. 

 What holds true for Biblical narrative in general 

holds true for characters specifically.  Character 

description, even round characters, is concise and contains 

minimal detail.  This is not to say that the Bible does not 

contain very detailed description as the description of the 

Tabernacle and the Temple surely reveal.  It simply means 

that when it comes to the characters, description is 

sparse.  Adele Berlin suggests the reason for this 

phenomenon.  The purpose of description is not to give the 

readers a concrete visual image of the Biblical character, 

but "to situate the character in terms of his place in 

society, his own particular situation, and his outstanding 
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traits."75 

 Take the following description of David as an example. 

 "One of the servants answered, 'I have seen a son of Jesse 

of Bethlehem who knows how to play the harp.  He is a brave 

man and a warrior.  He speaks well and is a fine looking 

man.  And the Lord is with him'."76  Meir Sternberg breaks 

this description down into: 

1. Physical ("fine looking man"); 

2. Social ("a son of Jesse of Bethlehem"); 

3. Singular or concretizing ("knows how to play the harp" 

or, usually, just a name); 

4. Moral and ideological ("the Lord is with him"); 

5. Psychological in a wide sense ("He is a brave man and 

a warrior." "He speaks well...").77  This break-down of 

I Samuel 16:18 shows Berlin's assertion at work. 

 This is why it is important to observe the way the 

Biblical narrator contrasts the characters with one 

another; e.g. Jacob and Esau, and, sometimes, within larger 

portions of narrative like Saul and David.  Given the 

minimal description, these characters must be understood in 

the light of comparison.  "To speak in terms of painting, 

                     
       75Berlin, Poetics and Interpretation of Biblical 
Narrative, 36. 

       76I Samuel 16:18 (NIV) New International Version. 

       77Sternberg, The Poetics of Biblical Narrative, 326. 
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their colors appear brighter or darker depending on what 

surrounds them."78 

 A knowledge of the characters is wrought more through 

speech and actions than through description.  For instance, 

Saul is described as "an impressive young man without equal 

among the Israelites -- a head taller than any of the 

others" in I Samuel 9:2.  Though there is something to be 

learned from that description, the character of Saul is 

discovered more by observing his speech and actions.  It is 

through his speech and actions that one learns of such 

traits as jealousy, arrogance, ruthlessness and 

unfaithfulness to God that lead to his rejection as king of 

Israel.  Preachers must carefully observe the words and 

actions of the characters because "Biblical narrative makes 

extensive use of speech and actions of characters to 

further the plot and to create characterization."79  In 

fact, the narrator's point of view for the entire Joseph 

narrative is revealed through Joseph's words in Genesis 

50:20:  "You intended to harm me, but God intended it for 

good to accomplish what is now being done, the saving of 

many lives." 

 The most important feature of characterization is 

                     
       78Berlin, Poetics and Interpretation of Biblical 
Narrative, 136. 

       79Ibid., 38. 
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dialogue because, "as a rule, when a narrative event in the 

Bible seems important, the writer will render it mainly 

through dialogue."80  Alter underscores the primacy of 

dialogue by claiming the "world of Biblical narrative 

ultimately gravitates toward dialogue" and "quantitatively, 

a remarkably large part of the narrative burden is carried 

by dialogue."81  Because the theme of the narrative is often 

rendered through dialogue, several features of dialogue are 

worthy of special attention. 

 The first words of the dialogue can be revelatory to 

the plot of the narrative.  In Ruth 1:9, "May the Lord 

grant that each of you find rest in the home of another 

husband" sets up the plot of the entire narrative:  Where, 

how, and will Ruth find a home in Israel.  A shift from 

narration to dialogue often reveals the theme of the 

narrative.  A slight difference in the common device of 

verbatim repetition or stylized speech can be instructive. 

 Satan's altering of God's command to Adam and Eve in 

Genesis 2:16-17 and 3:13 is important to the narrative of 

the fall of man.  Even in cases where the narrator 

summarizes a speech instead of quoting it verbatim, there 

can be a cue of what the narrator is trying to accentuate. 

 This does not mean that all such differences are 
                     
       80Alter, The Art of Biblical Narrative, 182. 

       81Ibid. 
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significant, 
 but frequently enough, the small alterations, the 

reversals of order, the elaborations or deletions 
undergone by the statements as they are restated 
again, will be revelations of character, moral, 
social, or political stance, and even plot.82 

 

 A final consideration of literary techniques lies in 

the plot of the narrative.  Jay Wilcoxen rightly points out 

that narrative is distinctive from report or description 

because "narrative must have a 'plot' -- that beginning, 

middle, and end which contribute to the build-up and 

release of dramatic tension."83  Though more will be said 

about plot in the Theoretical Section, plot designs can be 

examined by observing the need being surfaced in the 

beginning, the building of tension in the middle, and the 

resolution or release of the tension in the end.  Plots can 

be more complex than this, but the preacher can learn much 

of the dynamics of the story by observing this general 

pattern. 

 The pace of Biblical narratives in unfolding the plot 

is generally faster than contemporary stories because, as 

already discussed, the details that are given are few, 

character description is minimal, and Hebrew sentences are 

shorter than sentences in modern stories.  Alter informs 

                     
       82Ibid., 183. 

       83Wilcoxen, "Narrative" in Old Testament Form 
Criticism, 93. 
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readers to look for the "retardation" in the flow of 

narrative because it can be the narrator's indicator of 

what is most important.84  This "retardation" can occur when 

a narrative is slowed down by direct speech, verbatim 

repetition, and detailed description.  The pace of the 

narrative can be hastened by the use of summary instead of 

direct speech, a lack of verbatim repetition, and the 

absence of a pause in the action for a detailed 

description. 

 An example can be found in the story of David, 

Bathsheba, and Uriah.  It seems that most interpreters so 

emphasize the adulterous affair between David and Bathsheba 

that the murder of her husband, Uriah, is obscured.  

Considering the above discussion, one questions such 

hermeneutics.  There is more direct speech of Uriah 

recorded than that of Bathsheba.  The use of verbatim 

repetition is used with reference to Uriah's refusal to go 

to bed with his wife while the fighting men slept in the 

fields.  There is more detail given to the description of 

David's treacherous dealing with Uriah than the description 

of David's sin with Bathsheba.  It is not the purpose of 

this thesis to argue the theological point of this 

narrative.  This writer simply wants to point out the cues 

a narrator gives as to what he considers most significant. 
                     
       84Alter, The Art of Biblical Narrative, 53. 
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 These cues are the path to a proper interpretation of 

Biblical narratives.  Interpreters must accentuate what the 

narrator considers significant and emphasizes.  Only then 

can we claim responsible hermeneutics. 

 This section of the thesis has examined the art of 

Biblical narrative.  The Biblical authors were not only 

theologians, but literary artists of considerable skill.  A 

knowledge of the literary techniques they employ is crucial 

to the theological understanding of Biblical narrative.  

This portion of the project described the narrator and the 

various literary techniques used to give the Biblical 

author's intended meaning of the narrative.  These 

techniques included observations of the scenes or frames of 

the narrative, the characters involved in the story, the 

importance of dialogue, and how to follow the flow of the 

plot.  The section concluded with the conviction that a 

knowledge of the art of Biblical narrative is required for 

responsible hermeneutics. 
 

 The Interpretation Of Biblical Narrative 

 This final section will be brief because much of what 

would be included has already been discussed.  

Nevertheless, some reminders to consider when interpreting 

Biblical narrative are in order. 

  Considering the context is important to the 

interpretation of all genres, but it is especially 
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important to narrative.  Haddon Robinson reminds preachers 

that 
 when working in narrative literature, an 

expositor will seldom have to work through a maze 
of complex grammatical relationships, but instead 
will have to derive the author's meaning from the 
broad study of many paragraphs.85 

 

Each scene in the narrative must be understood in relation 

to the other scenes, all the scenes must be understood in 

the context of the entire narrative, and the overall 

narrative must be understood in the context of the whole 

Bible. 

 Fee and Stuart argue that Old Testament narratives 

must be understood on three levels:  top, middle, and 

bottom.  The top level is God's universal plan for the 

world.  The middle level is God's purpose in the history of 

Israel.  The bottom level is the individual narrative that 

makes up the other two levels. 
 Note this carefully:  every individual Old 

Testament narrative (bottom level) is at least a 
part of the greater narrative of Israel's history 
in the world (the middle level), which in turn is 
a part of the ultimate narrative of God's 
creation and his redemption of it (the top 
level).86 

 It is important, then, to hear the Biblical narratives 

(as close as one can) as the original audience heard them 
                     
       85Haddon W. Robinson, Biblical Preaching:  The 
Development and Delivery of Expository Messages (Grand 
Rapids, Michigan:  Baker Book House, 1980), 69. 

       86Fee and Stuart, How to Read the Bible for All Its 
Worth:  A Guide to Understanding the Bible, 80. 
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in order to discover the author's intended meaning.  Once 

that meaning is surfaced, continuity, or aspects of 

discontinuity regarding that meaning, must be determined 

for those living in the Kingdom of God inaugurated by 

Christ.  "Recognizing the connection between these ancient 

narratives and Kingdom history thus opens the door to their 

contemporary relevance."87 

 This recognition should protect expositors from 

allegorizing every detail of an individual narrative and 

investing it with special meaning.  Parables are often 

abused this way.  Though a parable may make several 

observations and contain different points of view from the 

characters, they can be tied into one unifying theme.  

Likewise, the lengthy narrative about the life of Joseph 

has one primary unifying theme:  God's sovereign purpose 

for His people is being worked out despite the perplexities 

of life.88  The various episodes of Joseph's life, 

therefore, should not be isolated from this unifying theme 

and divided up into a series of lessons for life.  Such 

unwarranted liberty results in missing what God intended 

His people to learn from this great narrative.  

Contextualization should force expositors to throw away 

                     
       87Greidanus, The Modern Preacher and the Ancient 
Text, 216. 

       88Genesis 50:20 (NIV) New International Version. 
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their decoder rings of human ingenuity and engage in 

responsible hermeneutics. 

 Another valuable insight to keep in mind when 

interpreting Biblical narrative is to give attention to 

each detail.  Details are sparse in Biblical narrative, so 

a careful analysis of every detail is essential.  Examining 

these details is not a search for hidden meanings, but a 

search for clues of the author's intended meaning.  Clues 

to his meaning can be discovered by probing such details as 

how a character is described, the words he speaks, the 

actions she takes, or how a character is contrasted or 

compared with another.  It is worth noting changes in 

repeated speech, the use of verbatim repetition, and other 

rhetorical structures.  The narrator's position on the 

narrated events can often be discovered by observing how 

the pace of the narrative is affected through summary, 

stylized speech, and detailed description.  Finally, as 

should be obvious by now, the development of plot from the 

building of tension through the release of resolution is 

always important to the author's purpose. 

 Discovering the clues of the author's meaning in the 

details of the narrative will require exhaustive wrestling 

with the genre. 
 Probe your text, like a bee with a spring 

blossom, or like a hummingbird probing a hibiscus 
flower for its nectar.  Worry at it like a dog 
with a bone.  Suck it as a child sucks an orange. 



 
 

 

  48

 Chew it as a cow chews the cud.89 
 

And certainly with Biblical narrative, one will have to "go 

on probing the flower until there is no nectar left.  Go on 

sucking the orange until you have sucked it dry."90 

 Another important consideration to keep in mind when 

interpreting narrative is to avoid what Sidney Greidanus 

calls "the slide into anthropocentric preaching."91  

Biblical narratives are theocentric.  God is always the 

hero.  Biblical narratives are not about heroic human 

characters whose traits should be modeled in daily living. 

 The purpose of narratives is not always to teach the moral 

of the story.  The writers record what happened, not 

necessarily what should have happened.  Moreover, Biblical 

characters are flawed individuals like the rest of the 

human race; not everything they do is intended to be an 

example to follow.  This does not mean that characters in 

the narratives can never be used illustratively.  It simply 

means that Biblical narrative is about "God, who works for, 

with, through, and sometimes in spite of people."92 

                     
       89John R. W. Stott, Between Two Worlds:  The Art of 
Preaching in the Twentieth Century (Grand Rapids, Michigan: 
 William B. Eerdmans Publishing Company, 1982), 220. 

       90Ibid., 223. 

       91Greidanus, The Modern Preacher and the Ancient 
Text, 216, 217. 

       92Ibid., 217. 
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 A final reminder to be offered when interpreting 

Biblical narratives is the indirect nature of much of its 

teaching.  The narrator is purposely selective and only 

includes what is relevant to his purpose.  Narratives, 

then, are often incomplete and readers are expected to come 

to a Biblical conclusion based on what is taught elsewhere 

in Scripture.  One of the most powerful features about 

Biblical narrative is its ability to allow the reader to 

vicariously enter into the characters of the story and 

experience God working for, with, through, and despite 

them.  The purpose of this methodology is to give the 

reader an experiential knowledge that will hopefully 

influence his mind and behavior more profoundly than any 

other way.  Berlin states that "with a few deft strokes the 

Biblical author, together with the imagination of his 

reader, constructs a picture that is more 'real' than if he 

had drawn it in detail."  . . . "Minimal representation can 

give maximum illusion."93 

 The implicit nature of Biblical narrative will be 

covered in detail in the Theoretical Section.  At this 

point, a simple word of caution is in order.  The expositor 

must make sure that any imaginary or illusionary strokes he 

contributes to the author's incomplete picture can be 

                     
       93Berlin, Poetics and Interpretation of Biblical 
Narrative, 137. 
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Biblically justified.  Haddon Robinson offers a timely 

warning at this point:  "Make sure imagination is tied to 

the text in the same way interpretation is tied to the 

text."94 

 Application of the principles in this brief section, 

along with the interpretative principles cited throughout 

this Chapter, should result in responsible hermeneutics of 

Biblical narrative. 

 The theological rationale for this project has been 

presented, and the Biblical basis for narrative preaching 

is compelling.  The vital role narrative plays in 

communicating Biblical truth has been established through a 

study of how the genre is used in Scripture, why narrative 

is dominant, and the importance of historicity.  

Furthermore, research revealed how literary characteristics 

play an important role in the theological interpretation of 

the narratives.  Biblical narrative is not simply 

recounting a story, but recounting a story in order to 

communicate a message.  Thus, narrative portions in the 

Bible are both the exposition and application of God's 

truth.  Understanding the way the Biblical authors utilize 

the genre to communicate their messages is not only 

essential to interpretation, but to the employing of these 

                     
       94January residence in Charlotte, North Carolina, in 
1996. 
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techniques in the telling of stories.  The Theological 

Section serves as the necessary Biblical basis for the 

Theoretical Section where the argument for bringing the 

form and content of Biblical narrative into preaching will 

be examined. 
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 CHAPTER III 
 
 THEORETICAL RATIONALE FOR NARRATIVE PREACHING 

 
 There is an old story of a boilermaker who was 

hired to fix a huge steamship boiler system.  
After listening to the engineer's description of 
the problems and asking a few questions, he went 
to the boiler room.  He looked at the maze of 
twisting pipes, listened to the thump of the 
boiler and the hiss of escaping steam for a few 
minutes, and felt some pipes with his hands.  
Then he hummed softly to himself, reached into 
his overalls and took out a small hammer, and 
tapped a bright red valve, once.  Immediately the 
entire system began working perfectly, and the 
boilermaker went home.  When the steamship owner 
received a bill for $1000, he complained that the 
boilermaker had only been in the engine room for 
fifteen minutes, and requested an itemized bill. 

 
 FOR TAPPING WITH HAMMER  .50 
 FOR KNOWING WHERE TO TAP   999.50 
      $1000.00 TOTAL95 
 

 The Theoretical Section will explore how preachers can 

"tap" into the listeners' hearts through story and why it 

is essential to do so.  Narrative preaching possesses a 

unique power to affect behavioral change unlike any other 

sermon form.  The theoretical implications of this premise 

will be demonstrated through an examination of the history 

of narrative in homiletics, the importance of story in this 
                     
       95Salmon, Storytelling in Preaching:  A Guide to the 
Theory and Practice, 47. 
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culture, the theory behind story, and studies done in the 

field.  Once the contemporary importance of narrative is 

established, the methodology of storytelling will be 

observed.  The discussion will include the entire process 

of finding, researching, developing, plotting, writing, and 

telling a story. 
 

 The History Of Story 

 The emphasis on narrative preaching in recent years is 

actually a return to the Biblical roots of preaching as has 

been shown during the time of Jesus and the early church 

(see Theological Section).  Christianity began as a 

community of storytellers.  Robert Waznak comments that the 

order of worship in those early days of worship was to 

"gather the folk, break the bread, and tell the stories."96 

 First-century preaching assumed a narrative form to depict 

God's action through Christ in human affairs.  "Reflection, 

application, and impassioned exhortation took their places 

along the story line."97 

 By the second century, Hellenism seized the world and 

discursive rhetoric seized the sermon.  The predominant 
                     
       96Robert Waznak, Sunday After Sunday:  Preaching the 
Homily as Story (New York:  Paulist Press, 1983), 34. 

       97Don M. Wardlaw, ed., "The Need for New Shapes," in 
Preaching Biblically:  Creating Sermons in the Shape of 
Scripture, (Philadelphia, Pennsylvania:  The Westminster 
Press, 1983), 11. 
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narrative form was relegated to illustrations, pauses in 

the line of argument, and replaced by the discursive style 

of Greco-Roman rhetoric.  "Church fathers from Origen to 

Chrysostom, while imbued with the mind of Christ, exegeted 

and preached with the mind of Plato and Aristotle."98  Most 

of what is taught in homiletics today came out of Greco-

Roman theory.  Men who were rhetoricians before they were 

Christians brought the theory out of Greece and Rome and 

into the church.  The common format was a proposition up 

front with three major points -- "What is this?"  "Why do I 

want it?"  "How do I get it?"99  This has been the 

traditional approach of preaching for 2000 years.  The move 

was necessary in the early church because of the doctrinal 

controversies that required precise statements of 

theological truth.  Unfortunately, the dynamic dimension of 

the Gospel story was often lost and sermons were composed 

primarily of carefully reasoned arguments. 

 The sermonic move into Greco-Roman theory is 

solidified in what many consider to be the first 

homiletical textbook.  Augustine's De Doctrina Christiana 

IV (354-430) "drew heavily on the rhetorical principle of 

Cicero, who in turn had drawn from the ideas of 

                     
       98Ibid. 

       99Haddon W. Robinson and Oudemolen, Homiletical Plot. 
 Expositapes, Set X (Tape #1), Denver Seminary. 
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Aristotle."100  Students were taught to master the skills of 

these eloquent rhetoricians which forced all literary types 

into the Greco-Roman mold.  Consequently, the rich 

diversity of Biblical genres was lost. 

 Narrative preaching was further obscured by the advent 

of the printing press.  The printed word became more 

authoritative than the spoken word and spawned 

individualism and silence.  Sermons entered into 

competition with the printed word which "spoke but did not 

listen; they were completed at the mouth, not at the 

ear."101  Sermons began to possess the qualities of the 

written text; a clear argument offered in a logical 

sequence to a passive audience expected to accept or reject 

the conclusion.  "Many great sermons of the past were ready 

for the press shortly after, or even before, delivery 

because these sermons were essentially unaffected by the 

contingencies of the situation."102  The printing press 

strengthened the preference for discursive rhetoric in 

preaching. 

 This trend continued throughout the Protestant 

                     
       100Harold Freeman, Variety in Biblical Preaching: 
Innovative Techniques and Fresh Forms (Waco, Texas:  Word 
Book Publisher, 1987), 120. 

       101Fred Craddock, As One Without Authority (Enid:  
The Phillips University Press, 1974), 30. 

       102Ibid. 
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Reformation and Renaissance.  The movements made great use 

of the printing press in addressing the theological and 

ecclesiological concerns of their era through discursive 

dogma.  While preaching was enhanced by the reformer's 

emphasis on the authority of Scripture and the priesthood 

of the believer, it did nothing for the narrative nature of 

preaching.  Even though Luther and Calvin's 
 preaching assumed a common sense air, beginning 

with a simple explanation of Scripture, followed 
by appropriate applications to daily life, . . . 
argument has served as the mold into which the 
gelatin of sermon content was invariably 
poured.103 

 

 Seminarians (including this writer) since have so 

often "been trained to force a straitjacket of deductive 

reason over metaphors, similes, parables, narratives, and 

myths which in effect restrains rather than releases the 

vitality of these forms."104  With each development of the 

Westernization of preaching from its Biblical narrative 

roots, "the sermon became fixed rather than fluid, dogmatic 

rather than dynamic, and logical rather than lively."105 

 According to George Bass, "preaching began to turn 

                     
       103Long, Preaching and the Literary Forms of the 
Bible, 12. 

       104Wardlaw, "The Need for New Shapes," in Preaching 
Biblically, 16. 

       105Freeman, Variety in Biblical Preaching:  
Innovative Techniques and Fresh Forms, 120. 
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'the narrative corner' at the beginning of the 1970's."106  

Enthusiasm for the emergence of story or narrative as a 

technique for preaching is evidenced by the publication of 

books on the subject.  H. Grady Davis, writing in 1958, 

said that the sermon may take the form of "a story told."107 

 In 1980, Edmund A. Steimle, Morris J. Niedenthal, and 

Charles L. Rice took up Davis' concept of story and gave it 

contemporary expression in Preaching The Story.  Another 

helpful volume published in that same year was Elizabeth 

Achtemeier's Creative Preaching, Finding the Words.  

Richard Jensen followed in 1981 with his very enlightening 

work, Telling the Story.  Other homileticians since have 

offered books that help in structuring narrative sermons 

like Eugene Lowry's The Homiletical Plot and Doing Time in 

the Pulpit.  Articles and books on the narrative style 

continue to appear, demonstrating that narrative is here to 

stay (see Sources Consulted). 

 It should be noted at this point that some proponents 

of narrative preaching can appear to advocate narrative 

preaching to the exclusion of discursive preaching all 

together.108  Such a position is unwarranted.  If, as 
                     
       106George M. Bass, The Song and the Story (Lima, 
Ohio:  C.S.S. Publishing, 1984), 83. 

       107Henry Grady Davis, Design for Preaching 
(Philadelphia, Pennsylvania:  The Fortress Press, 1958), 
157. 

       108Salmon, Storytelling in Preaching:  A Guide to the 
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previously mentioned, Wardlaw is correct in his assessment 

that preaching has been largely discursive since the second 

century, God has obviously used non-narrative preaching to 

change lives (as such extraordinary events as the 

Reformation and Great Awakening surely testify). 

 Elizabeth Achtemeier cautions preachers about taking 

such an extreme position on narrative preaching. 
 There is no substitute for the traditional 

preaching ministry of the church.  Indeed, the 
church exists only where the Word is truly 
preached and the Sacraments are rightly 
administered.  There is, by the promise of God, 
no tool more effective for creating and 
sustaining the life of the people of God than a 
well-shaped, proclamational sermon from a well-
exegeted Biblical text.109 

 

In similar fashion, Fred Craddock acknowledges that 

narrative should not "replace rational argument in 

Christian discourse" . . . "We need always to be warned 

against the use of narratives and stories TO AVOID 

[emphasis mine] the issues of doctrine, history, and 

theological reflection."110 

 The theory explored in the Theoretical Section is not 

built on the premise that discursive preaching cannot 

                                                             
Theory and Practice, 47-48. 

       109Elizabeth Achtemeier, Creative Preaching:  Finding 
the Words (Nashville, Tennessee:  Abingdon Press, 1980), 
76-77. 

       110Fred Craddock, Overhearing the Gospel, (Nashville, 
Tennessee:  Abingdon Press, 1978), 135. 
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change lives.  It obviously can.  And some reasoning is 

necessary in any discourse.  "The problem is the assumption 

that the aims of preaching are achieved solely, or even 

most effectively, through rational argument.  Simply put, 

information itself is not persuasive."111  The theory 

explored in this section, then, will demonstrate how 

narrative preaching possesses a unique power to change 

lives that rational argument alone does not possess.  It is 

time to respond to Grady Davis' initiative: 
 Nine-tenths of our preaching is verbal exposition 

and argument, but not one-tenth of the gospel is 
exposition.  Its ideas are mainly in the form of 
a story told.  . . . We overestimate the power of 
assertion, and we underestimate the power of 
narrative to communicate meaning and influence 
the lives of our people.112 

 
 

 The Society Of Story 

 Narrative preaching can thrive in a culture where 

people demonstrate a profound love for stories.  From the 

beginning of time, human beings have expressed the need to 

recount their experiences through narrative.  Stories were, 

of course, fun and entertaining; but more importantly, they 

gave meaning to life.  "Preliterate man lived in a world 

which received its intellectual, religious, and social 

                     
       111Salmon, Storytelling in Preaching:  A Guide to the 
Theory and Practice, 20. 

       112Davis, Design for Preaching, 157-158. 
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structure through the story."113  Societies continue to 

preserve and pass down their understanding of reality 

through narrative. 

 Stories are not only essential to societies, but to 

the individuals and families within those societies.  From 

early childhood, families and friends gather to share and 

interpret life's experiences through stories.  The dialogue 

of narratives is indispensable in a culture where "stories 

carry the images, motifs, and fundamental patterns by which 

we organize and engage reality."114  Media such as 

television, movies, theater, and novels have successfully 

capitalized on people's love and need for stories.  

Narrative preaching can thrive in a culture that has proven 

to be hungry for a good story. 

 The narrative form of preaching is also appreciated in 

a culture that is oriented to story through media.  The 

impact on those who grew up with television is impossible 

to estimate.  By the time the average boomer had reached 

the age of sixteen, he or she had devoted 12,000 to 15,000 

hours to the medium.115  Image conquered print, and 
                     
       113Sam Keen, To a Dancing God (New York, New York:  
Harper & Row, Publishers, 1970), 27. 

       114Salmon, Storytelling in Preaching:  A Guide to the 
Theory and Practice, 28. 

       115Wade Clark Roof, A Generation of Seekers:  The 
Spiritual Journeys of the Baby Boom Generation (New York, 
New York:  Harper San Francisco, 1943), 53 as cited by Paul 
C. Light, Baby Boomers (New York:  W. W. Norton, 1988), 
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television became a major source of transmitting 

information.  A study of a high school class of 1965 (along 

with their parents) performed at the University of Michigan 

discovered that the acceptance of handed down cultural 

value and belief systems had diminished.  Though the impact 

of television was not a part of the study, its contribution 

can hardly be denied.116  Wade Roof's lengthy quote on the 

ramifications of this visual medium upon our culture is 

worth full consideration. 
 Perhaps the most important impact of television 

was that it replaced the word with the image:  
Henceforth the dominant medium would be the 
fleeting, discontinuous flow of electromagnetic 
pictures.  Instancy and intimacy would be the 
distinguishing features of this new medium; 
seeing, not reading, would be the basis for 
believing.  The implications were staggering, far 
beyond anything we have yet grasped.  And once 
again boomers could claim a first:  the first 
generation to experience what amounts to a major 
transformation in mode of communication.  Music 
sensitized them to the auditory dimensions of 
experience, and television opened up realms of 
visual experience, both of which have had a 
powerful effect on how Americans ever since have 
defined truth and knowledge, and even reality 
itself.117 

 
                                                             
168. 

       116Wade Clark Roof, A Generation of Seekers:  The 
Spiritual Journeys of the Baby Boom Generation (New York, 
New York:  Harper San Francisco, 1943), 54 as cited by M. 
Kent Jennings and Richard Niemi, "The Transmission of 
Political Values from Parent to Child," American Political 
Science Review 62 (March 1968): 169-84. 

       117Wade Clark Roof, A Generation of Seekers:  The 
Spiritual Journeys of the Baby Boom Generation (New York, 
New York:  Harper San Francisco, 1943), 54. 
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In a culture so oriented through media, narrative preaching 

offers the unique power of communicating through image. 

 The argument for narrative preaching in this culture 

is also convincing when one considers that stories are the 

way people experience life.  People usually do not 

experience life in the world of abstractions; their lives 

unfold with all the twists and turns of a story.  

Congregations respond to communication consistent with the 

way they experience life.  Real life is lived, pondered, 

and told.  According to Elizabeth Achtemeier, this is the 

advantage of narrative sermons over proclamatory sermons. 
 Propositional and moralistic sermons both have 

one fault in common:  They fail to mediate the 
actions of a saving Lord, because they fail to 
allow us to experience those actions for 
ourselves.  They tell us about them; they never 
let us enter into them in the imaginations of our 
hearts.  . . . The Bible does not push a dogma 
upon us; it lets us enter into events by 
imagination, until the story becomes our story 
and we are transformed by it.118 

 

The sermon that causes listeners to experience the message 

as an event (the intended purpose of narrative) holds the 

most promise of communicating in this culture. 

 Jay Adams demonstrates the audience's preference for 

communication that mirrors life well. 
 The preacher was droning on about the Amalekites. 

 And although he was only seven minutes into his 
sermon, all over the congregation heads began to 
nod, eyelids drooped, children began to squirm, 

                     
       118Achtemeier, Creative Preaching:  Finding the 
Words, 46. 
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and teenagers started passing notes.  Then an 
amazing thing happened:  suddenly the audience 
snapped to attention.  Young and old alike 
strained to hear.  What had occurred?  What was 
it that so abruptly transformed this apathetic 
group of parishners into an alert, interested 
body?  They came to life when they heard these 
words:  'Let me tell you about an experience that 
I had during the last war . . ..'  The preacher 
had begun to tell a story!119 

 

 It should be noted that some critics do not agree that 

story is like life; at least not for everyone.  Richard 

Lischer asks, 
 Where are the storyless places in our lives?  . . 

. Life continues as a series of unrelated 
episodes, as in a collection of short stories by 
many authors, or it proceeds by a series of 
'slices' or scenes, as in a cabaret show or 
picture gallery.120 

 

He then proceeds to identify these storyless ones as the 

severely handicapped, the addicted, the poverty-stricken, 

the hungry, the imprisoned, and other "categories of 

marginated people whose lives are structured not by the 

syntaxis of story but by immediate needs or bewilderment at 

the unrelatedness of things."121 

 Some critics take issue with Lischer's claim that such 

                     
       119Jay E. Adams, "Sense Appeal and Storytelling," in 
The Preacher and Preaching:  Reviving the Art in the 
Twentieth Century, ed. Samuel T. Logan, Jr. (Phillipsburg, 
New York:  Presbyterian and Reformed Publishing Company, 
1986), 350. 

       120Richard Lischer, "The Limits of Story," 
Interpretation 38/1 (1984): 31. 

       121Ibid. 



 
 

 

  64

people cannot hear or relate to stories (including this 

writer).  The very existence of "storyless" lives would 

seem to argue for the narrative sermon.  Narrative sermons 

can give a story to those who have been bereft of their 

stories by the misfortunes of life.  Far from being unable 

to hear or relate to stories, such people would respond 

best to narrative sermons because "they provide a vicarious 

experience of the truth to be taught, and thus they move 

persons to identify with and live by that truth."122 

 The argument for narrative preaching in contemporary 

culture is convincing.  People love and need narratives 

because stories give meaning to life, offer the best form 

of communication in a visual context, and resonate with the 

way people experience life.  There is no going back; the 

eyes have it.  Unless preachers give people eyes to "see" 

their sermons, it might not help them at all. 

 

 The Theory Of Story 

 Learning the communication methodology of a culture 

where artistic mediums play such a prominent role is 

certainly prudent.  Artists, whatever the medium, rarely 

confront directly insisting the audience adopt their views. 

                     
       122Henry H. Mitchell, "Preaching on the Patriarchs," 
in Biblical Preaching:  An Expositor's Treasury, ed. by 
James W. Cox (Philadelphia, Pennsylvania:  The Westminster 
Press, 1983), 37. 



 
 

 

  65

 "Instead, these artists present to us that which they see, 

in words so evocative and expressions so suggestive that we 

are enabled to enter into their experiences and to see the 

world as they see it."123  Some homileticians are advocating 

this provocative form of address in sermons. 

 The theory of indirection in preaching has been 

advanced by Fred Craddock in his book, Overhearing The 

Gospel.  The essays contain Craddock's meditations on the 

teachings of Soren Kierkegaard; especially Kierkegaard's 

statement, "There is no lack of information in a Christian 

land; something else is lacking, and this is a something 

which the one man cannot directly communicate to the 

other."124  The thesis maintains that indirection is the 

most effective means of communication in a culture that has 

"heard it all before." 

 Kierkegaard became convinced of the power of 

indirection when he was profoundly moved by an experience 

in a cemetery.  He overheard a grandfather speaking gently 

about life, death, and eternity with his grandson who was 

standing by the grave of his father, the grandfather's son. 

 The experience left Kierkegaard convinced of the power of 

                     
       123Achtemeier, Creative Preaching:  Finding the 
Words, 35. 

       124Craddock, Overhearing the Gospel:  Preaching and 
Teaching the Faith to Persons Who Have Heard it All Before, 
9. 
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indirect address which Craddock coined "overhearing." 

 The theory is based on the understanding of which form 

of address, direct or indirect, is the most effective mode 

of communication in any given environment.  Kierkegaard 
 regarded the direct as the mode for transferring 

information and totally appropriate for the 
fields of history, science, and related 
disciplines.  The indirect is the mode for 
eliciting capability and action from within the 
listener, a transaction that does not occur by 
giving the hearer some information.125 

 

 In other words, while direct address is effective in 

giving information and gaining intellectual assent, it does 

not engage the imaginative depths of the heart necessary 

for behavioral change.  As Craddock states, 
 Teaching and preaching that stay in the 

conceptual world of ideas and doctrines, however 
true or right or current, leave hearers 
essentially unmoved.  The consciousness in its 
imaginative depths is unaltered.  It is quite 
often the case that a listener or reader will 
agree rationally with a position presented with 
no evidence of modified behavior.  The head says 
yes, but the images of the way life is, or people 
are, or I am, still hang as they are in the 
heart's gallery.126 

 

 One advantage, then, of indirect address is that it 

offers a method of communication that makes use of image 

and engages the listener more holistically.  New or 

different images have to be hung in the heart's gallery, 

alongside the old images, if behavioral change is to occur. 
                     
       125Ibid., 82. 

       126Ibid., 133-134. 
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 Or as Thomas Long puts it, 
 Each new story we encounter is placed alongside 

the old stories for comparison.  Sometimes the 
new story confirms our world view, but on other 
occasions it challenges that world -- and we must 
choose in which world we will live.127 

 

 This is why Kierkegaard, himself, always spoke in 

images because "he understood that people live in images 

rather than ideas and that human transformation occurs when 

images carrying deep symbolic force are modified or 

replaced by others."128  Craddock adds, "When new images 

move against the old and shake them into discomfort, then 

begins painful change."129 

 Another advantage of indirect address is that it 

provides a way around the natural defensiveness of direct 

confrontation.  Wade Roof reminds the church of the 

disposition of many in contemporary society. 
 One thing that has certainly come out of boomer 

culture and its transformation of self is a more 
assertive stance toward all things that stifle 
the human spirit -- including religion.130 

 

Such a disposition leaves people poised to resist direct 

                     
       127Long, Preaching and the Literary Forms of the 
Bible, 76. 

       128Craddock, Overhearing the Gospel:  Preaching and 
Teaching the Faith to Persons Who Have Heard it All Before, 
97. 

       129Ibid., 134. 

       130Roof, A Generation of Seekers:  The Spiritual 
Journeys of the Baby Boom Generation, 213. 
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demands of the Gospel.  Craddock describes the innate 

ability of human resistance well, 
 we arm ourselves against the judgement of the 

gospel, and we are quick to rationalize our 
present lifestyles.  The sense of our own 
righteousness is deepened by the quickness of our 
mind.  We are clever; we define and explain away 
with remarkable skill!131 

 

Indirect address is a way around the feeling of being 

trapped and needing to escape, characteristic of direct 

confrontation. 

 The theory of indirect address which issues into 

holistic engagement and less defensiveness is built upon 

the principle of "distance and participation."  The 

preacher's aim "is to create a world in story which is safe 

enough for people to enter (distance) and powerful enough 

to involve the hearer in personal (participation) words of 

judgement and grace.  The aim of story is experiential."132 

 Craddock explains the principle of distance enabling 

participation in Jesus' parables well: 
 Parables are told in third person, in past tense, 

with anonymous characters, acting and speaking in 
life's situations distinct from the listener's.  
This is distance.  But anyone who reads or hears 
these stories knows their power to enlist 
participation, both in the pleasure of the story 
and in the inescapable demand it makes.  . . . 

                     
       131Craddock, Overhearing the Gospel:  Preaching and 
Teaching the Faith to Persons Who Have Heard it All Before, 
69. 

       132Richard A. Jensen, Telling the Story:  Variety and 
Imagination in Preaching (Minneapolis, Minnesota:  Augsburg 
Publishing House, 1980), 138-139. 
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The hearer is free, and yet the response 
permitted is a response demanded.133 

 

 If indirect address is the goal, the most appropriate 

mode of communication for employing the theory of 

indirection is narrative. 
 A narrative is told with distance and sustains it 

in that the story unfolds on its own, seemingly 
only casually aware of the hearer, and yet all 
the while the narrative is inviting and beckoning 
the listener to participation in its 
anticipation, struggle, and resolution.134 

 
 

 The Psychology Of Story 

 The power of story to engage listeners more 

holistically is endorsed by the split-brain theory.  The 

fact that the brain is divided into two hemispheres, left 

and right, with each hemisphere controlling the opposite 

side of the body has long been realized in psychological 

circles.  Roger Bacon, as early as 1268, made the 

observation that there were two modes of knowing:  argument 

and experience.  It was Robert Orstein, however, who 

advanced the notion that the left brain controls our 

rational, logical, and sequential thought processes while 

the right brain controls our intuitive, imaginative, and 

perceptual thought processes.135 
                     
       133Craddock, Overhearing the Gospel:  Preaching and 
Teaching the Faith to Persons Who Have Heard it All Before, 
124. 

       134Ibid., 135. 

       135Robert E. Orstein, ed., The Nature of Human 
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 In more recent studies, Richard Restak has expanded 

the findings of Ornstein by asserting that what individuals 

experience through the right hemisphere is more 

representative of reality.  The right hemisphere, which 

functions more on images than on discursive reasoning, is 

far more important to our consciousness and decision making 

than we realize.136 
 Heretofore, stories, music, art, and other 

products of the imagination have been seen as the 
'frosting' to life, rather than the main 
course.137  'But what if [they] are not frosting 
at all, but the fountainhead of human 
experience?'138 

 

 Robert Roth's proposal is very striking regarding this 

possibility:  "If story is the vehicle of reality rather 

than either thought or sensation, then recognition, not 

cognition, is the way we grasp reality, or are grasped by 

it."139  Robert Coles, Professor of Psychiatry and Medical 

Humanities at Harvard, advances this same notion with his 

findings that people learn their most lasting moral lessons 

                                                             
Conscienceness (San Francisco, California:  W. H. Freeman, 
1973), 63. 

       136Richard Restak, The Brain:  The Last Frontier (New 
York:  Bantam Books, 1984), 250-252. 

       137Salmon, Storytelling in Preaching:  A Guide to the 
Theory and Practice, 128. 

       138Rollo May, The Courage to Create (New York:  W. W. 
Norton & Company, Inc., 1975), 124. 

       139Roth, Story and Reality:  An Essay on Truth, 52. 
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from stories.140  The conclusion, based on these findings, 

would be that images communicated through stories are truer 

to the way listeners grasp reality than statements 

communicated through proposition. 

 If the scientific understanding of the split-brain 

theory is correct, indirect address becomes essential in 

preaching because it communicates to one whole side of the 

human being that may remain untouched by direct address.  

If stories appeal to both the rational and non-rational 

parts of our beings, their power over proposition to effect 

behavioral change is undeniable. 
 Stories help to overcome the dichotomy between 

thought and feeling because they encounter the 
whole person at the level of personal experience, 
either vicariously or in remembrance.  When 
people are reached at the 'gut level' of their 
lives, some response is inevitable.141 

 
 
 
 

 The Study Of Story 

 The greatest concern among homileticians regarding 

indirect address is the risk of what Calvin Miller calls 

"thwarted induction."142  The nature of a story is to be 
                     
       140Robert Coles, The Call of Stories:  Teaching and 
the Moral Imagination (Boston, Massachusetts:  Houghton 
Mufflin Company, 1989). 

       141Salmon, Storytelling in Preaching:  A Guide to the 
Theory and Practice, 129. 

       142Michael Duduit, ed., Handbook of Contemporary 
Preaching:  A Wealth of Counsel for Creative and Effective 
Proclamation (Nashville, Tennessee:  Broadman Press, 1992), 
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open-ended so the audience can come to its own conclusion. 

 The danger, of course, is that the audience might come to 

a wrong conclusion or one not intended by the speaker.  An 

examination of the research done on the effectiveness of 

indirect communication is revealing.  Studies have been 

performed to test the relative effectiveness of implicit 

and explicit conclusion-drawing by the speaker as well as 

indirect and direct listening by the audience. 

 Two groups of Stanford students were allowed to 

overhear a couple explicitly agreeing about a subject.  One 

group was told that the couple did not know they were 

listening.  The other participants were told the couple did 

know they were listening.  The couple-unaware group 

demonstrated a larger change toward the couple's position 

than the couple-aware group.143  This study seems to endorse 

the position of those who advocate indirect application. 

 Not all the studies, however, endorse the position of 

indirect communication.  The weakness of the above study is 

that the students were already predisposed to the position 

being espoused by the couple.144  Furthermore, the study was 
                                                             
107. 

       143Elaine Walster and Leon Festinger, "The 
Effectiveness of 'Overheard' Persuasive Communications," 
The Journal of Abnormal and Social Psychology 65 (December 
1962): 395-402. 

       144Walster and Festinger, "The Effectiveness of 
'Overheard' Persuasive Communications" in The Journal of 
Abnormal and Social Psychology, 401. 
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performed on college students.  The effectiveness of 

indirect address on less intelligent subjects was not 

determined.  In fact, the results of an unrelated study 

revealed that an implicit message influenced the more 

intelligent, but not the less intelligent145 

 It is not only the less intelligent that struggle with 

inferring implicit conclusions.  Another study was 

conducted where two-thirds of the subjects were above the 

national average of intelligence for college students.  All 

subjects heard the identical communication.  The only 

difference was that for one group, the conclusion was 

explicitly given by the speaker; while for the other group, 

the conclusion was omitted and left to the audience.  Over 

twice as many adopted the viewpoint of the speaker who 

explicitly gave his conclusion.146 

 Another research group, critical of this experiment, 

believes that while an explicit conclusion might give the 

audience a better understanding of the speaker's intended 

conclusion, it is ineffective in bringing about an 
                     
       145Eunice Cooper and Helen Dinerman, "Analysis of the 
Film 'Don't Be a Sucker':  A Study in Communication," in 
Public Opinion Quarterly 15 (1951):  249 as cited by Carl 
I. Hovland, Irving L. Janis, and Harold H. Kelley, 
Communication and Persuasion (New Haven:  Yale University 
Press, 1953): 100-01. 

       146Carl I. Hovland and Wallace Mandell, "An 
Experimental Comparison of Conclusion-Drawing by the 
Communicator and by the Audience," in The Journal of 
Abnormal and Social Psychology 47 (July 1952): 583. 
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attitudinal change to the speaker's viewpoint.  Their 

position is built upon Craddock's argument that intelligent 

listeners are insulted when the speaker draws the 

conclusion for them.  In response, the research group went 

back to the drawing board to design a new experiment that 

would answer their critics' protest.  They tested both 

groups of an explicit and implicit message to see if more 

would agree with the speaker if he allowed them to draw the 

conclusion for themselves.  They discovered that the 

conclusion drawn explicitly by the speaker resulted in 

better comprehension of his intended conclusion and did not 

adversely affect the audience's attitude or acceptance of 

that conclusion.  This study reveals that audiences do not 

necessarily respond negatively to a conclusion given to 

them by the speaker.147 

 A more recent study of fifty-two college upperclassmen 

reveals the same result.  Attitudinal change was 

significantly greater with the speech that gave an explicit 

conclusion as opposed to the one that gave it implicitly.148 

 Bert Bradley shares the results of this research; and 

                     
       147Donald L. Thistlewaite, Henry DeHaan, and Joseph 
Kamenetzky, "The Effects of 'Directive' and 'Non Directive' 
Communication Procedures on Attitudes," in The Journal of 
Abnormal and Social Psychology 51 (July 1955): 107-13. 

       148Bert E. Bradley, Fundamentals of Speech 
Communication:  The Credibility of Ideas (Dubuque, Iowa:  
William C. Brown Publishing Company, 1974), 92-93. 
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believes that explicit conclusions do not alienate 

listeners, is [sic] more effective in changing attitudes, 

and reaches [sic] the less intelligent.149 

 Even proponents of indirect address caution preachers 

about the risks of indirection.  Fred Craddock acknowledges 

that indirect methodology should not be used exclusively, 

but along with more direct approaches.150  H. Grady Davis 

warns preachers, especially beginners, that the story as a 

form for the entire sermon is not for everyday use, not 

suitable for every kind of text or theme, requires literary 

skill, and is not the natural form for most preachers.151  

Richard Jensen admits that indirection is risky because 

preachers cannot know how the audience will complete their 

message or apply it to their lives.  For this reason, 

Jensen explains that story preaching does not have to be 

without explanation. 
 Some stories require additional (from little to 

much) explanation.  Our congregations are simply 
not prepared to be plunged immediately into story 
sermons as ends in themselves!  Explanation and 
story need not be juxtaposed to each other as 
total opposites.152 

                     
       149Stewart L. Tubbs, "Explicit Versus Implicit 
Conclusions and Audience Commitment," in Speech Monographs 
35 (March 1968): 17. 

       150Craddock, Overhearing the Gospel:  Preaching and 
Teaching the Faith to Persons Who Have Heard it All Before, 
82-90. 

       151Davis, Design for Preaching, 162. 

       152Jensen, Telling the Story:  Variety and 
Imagniation in Preaching, 134. 
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Bruce Salmon affirms this conviction by stating, "Preaching 

must include both stories and explanations, both narrative 

to evoke and discursive statements to explain."153 

 Yet, the indirect nature of narratives seem to be an 

indispensable advantage of story. 
 The story conveys meaning indirectly, through its 

characters, their conservation, and their 
interaction.  It speaks by suggestion rather than 
in direct and explicit statement.  Consequently, 
it cannot rely on direct and definite assertion. 
 A little too much 'preaching' quickly destroys 
the inherent force of the narrative.154 

 

Flannery O'Conner points out, if the audience knows the 

point, they can do without our story.155 

 Haddon Robinson provides a solution to the problem of 

retaining the indirectness necessary to a successful story 

while making sure the audience gets the preacher's intended 

meaning.  He agrees that "narratives seem most effective 

when the audience hears the story and arrives at the 

speaker's ideas without his stating them directly."156  But 

he advocates the necessity of the narrative sermon being 

controlled by a strong central idea. 
                     
       153Salmon, Storytelling in Preaching:  A Guide to the 
Theory and Practice, 34. 

       154Davis, Design for Preaching, 161. 

       155Jensen, Telling the Story:  Variety and 
Imagination in Preaching, 134. 

       156Haddon W. Robinson, Biblical Preaching:  The 
Development and Delivery of Expository Messages (Grand 
Rapids, Michigan:  Baker Book House, 1980), 125. 
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 In a narrative sermon, as in any other sermon, a 
major idea continues to be supported by other 
ideas . . . the details of the story are woven 
together to make a point, and all the points 
develop the central idea of the sermon.157 

 

 The power of a strong central idea enabling an 

audience to apprehend the preacher's intended meaning in a 

narrative sermon is articulated well by Fred Craddock: 
 The contribution to the movement and power of a 

sermon made by the restraint of a single idea can 
hardly be overstated.  . . . Sermons that move 
inductively sustaining interest and engaging the 
listener do not have points any more than a 
narrative, a story, a parable, or even a joke has 
points.  But there is a point, and the discipline 
of this one idea is creative in preparation, in 
delivery, and in reception of the message.158 

 

 The research performed in the first two projects of 

this Doctoral program confirms Robinson's and Craddock's 

contention.  The audience consistently got the preacher's 

intended meaning only when they got the preacher's main 

idea.  This proved true whether the sermon was didactic or 

narrative, inductive or deductive, direct or indirect.  In 

one particular case, ten diverse individuals were selected 

from the congregation to provide feedback to a first-person 

narrative.  The sermon was indirect, but controlled by a 

strong central idea.  All of the participants applied the 

story to themselves personally (which is what they do when 

addressed directly), but each person's application was not 
                     
       157Ibid., 124-125. 

       158Craddock, As One Without Authority, 100. 
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substantially different from the preacher's intended 

meaning. 

 It should be noted that these findings are different 

from the findings of a study conducted by Richard Jensen.  

He designed a project for a Doctor of Ministry student that 

required him to preach three story sermons to his 

congregation, receive feedback, and submit the sermons and 

findings to Jensen.  The first two sermons were not open-

ended.  The point was obvious; and the audience had no 

trouble getting it.  The other sermon was open-ended; and 

"their responses were anything but uniform."  Rather than 

getting his point, they made their own applications and 

completed the sermon in a way that was relevant to their 

own situations.159 

 The different findings in Jensen's research and this 

writer's research may be due to different philosophical 

underpinnings regarding narrative preaching.  For Jensen, 

the preacher can dispense with the theme in a narrative 

sermon because the story itself is the preaching.  He views 

the narrative sermon as a work of art like a play or 

painting that leaves the interpretation up to the audience. 

 Such a philosophical underpinning yields a study which 

reveals that narrative sermons without a distinct 

                     
       159Jensen, Telling the Story:  Variety and 
Imagination in Preaching, 144-145. 
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controlling main idea leads to responses that are "anything 

but uniform."  But Sidney Greidanus rightly challenges, "A 

sermon ought to be much more than an aesthetic experience; 

as a message from God, a sermon ought to leave no doubt as 

to its specific point."160  This writer is committed to 

thematic preaching whose use of the narrative form does not 

at all imply the loss of a sermon theme.  Such a 

philosophical underpinning yields a study which reveals 

that if a strong central idea is present, the audience can 

make individual application that remains anchored to the 

preacher's intended meaning. 

 Harold Freeman strikes a good balance regarding 

indirect communication: 
 Perhaps all of this is enough to offer a word of 

caution about assuming that the story can occupy 
all of the sermon.  If the message is to be 
accurately perceived, you may need to articulate 
clearly the principle(s) or truth(s) conveyed by 
the story.  This can be done without getting into 
detailed, lengthy application of the truth to the 
various areas of the lives of the hearers.  Just 
focus on the main truth.  It is at this point 
that the sermon can be left with the people and 
the Spirit of God.161 

 

 Locating The Story 

 Understanding the procedure for finding stories in 

                     
       160Greidanus, The Modern Preacher and the Ancient 
Text, 149. 

       161Freeman, Variety in Biblical Preaching:  
Innovative Techniques and Fresh Forms, 152. 
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narrative and non-narrative literature will prove helpful. 

 Since the message of Biblical narratives is "embodied in a 

structure of events and persons, rather than in a structure 

of verbal generalizations,"162 the most expositional sermon 

when dealing with the genre is the one structured along the 

story-line.  The expositor discovers the story-line of the 

narrative and constructs the sermon along that same plot. 

 Eugene Lowry confirms that the uniqueness of Biblical 

narrative is that the story is already given.  "Biblical 

narrative already has its own plot, and hence its own 

ambiguity to be settled.  It does not need another plot 

line superimposed on top of it."163  Haddon Robinson 

accentuates this uniqueness, while maintaining that the 

unifying principle of a central idea is not lost. 
 In a narrative sermon, as in any other sermon, a 

major idea continues to be supported by other 
ideas, but the content supporting the points is 
drawn directly from the incidents from the 
story.164 

 

The preacher can "move in and out of the story with 

analogues, explanations, and interpretations as the plot 

line of the story moves along."165 
                     
       162Davis, Design for Preaching, 157. 

       163Eugene Lowry, Doing Time in the Pulpit (Nashville, 
Tennessee:  Abingdon Press, 1985), 76. 

       164Robinson, Biblical Preaching:  The Development and 
Delivery of Expository Messages, 124. 

       165Deuel, "Expository Preaching from Old Testament 
Narrative" in Rediscovering Expository Preaching:  
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 The sermon, however, does not necessarily have to 

follow the narrative plot.  Haddon Robinson and Bill 

Oudemolen make an important distinction between the 

narrative plot and the sermonic plot.  Biblical preaching 

requires that every message include both reference points 

of prior Biblical revelation and contemporary application. 

 Every sermon must deal with the "then of the text" and 

"the now of our time," but no particular form is required 

to make that happen.  Since the expositor is responsible 

for preaching the message to a twentieth-century audience, 

the sermon plot does not necessarily have to adopt the 

narrative plot.166  For instance, the preacher could begin a 

sermon at the end of Saul's life on Mt. Gilboa, and have 

him "flashback" over his life.  In such a case, the sermon 

plot does not assume the sequence of the narrative plot.  

The major idea exegeted from the narrative text is 

consistent regardless of the sermonic form, but the 

development of that idea can vary. 

 Harold Freeman suggests several other ways stories are 

found in the narrative genre.  Stories can be located by 

following a succession of events in longer narrative 

passages.167  Chuck DeVane (1995) preached two narrative 
                                                             
Balancing the Science and Art of Biblical Exposition, 278. 

       166Robinson and Oudemolen. 

       167Freeman, Variety in Biblical Preaching:  
Innovative Techniques and Fresh Forms, 126-127. 
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chapters in a single sermon for a Doctor of Ministry sermon 

(II Samuel 11 and 12).  His sermon traced the succession of 

David's sin with Bathsheba and the events that followed.  

The sermonic effort served as a stern warning against the 

consequences of rejecting the Word of the Lord. 

 Stories can also be extracted by observing people 

and/or places mentioned in several narrative passages.168  

Studying the life of a person and/or place recorded in 

several different passages is ripe for the development of a 

story.  A good example would be a story developed about the 

rise and fall of Demas recorded in three different New 

Testament passages (Colossians 4:14, Philemon 24, and II 

Timothy 4:10). 

 Stories even arise out of narrative segments in non-

narrative Scripture.169  Paul's testimony in the midst of 

non-narrative literature in a couple of New Testament 

epistles is profoundly conducive for the development of a 

story around his personal experience (Galatians 1:13-24, 

Philippians 3:4-11). 

 Stories, however, are not restricted to the narrative 

genre.  Recent Biblical studies have emphasized the 

narrative infrastructure of some non-narrative literature. 

 That is, there is an experience out of which many non-
                     
       168Ibid., 127-129. 

       169Ibid., 129-130. 
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narrative literary genres came (see Theological Section).  

Seminary professor, Harold Bryson, recently illustrated 

this phenomenon.  "Justification by faith is an experience; 

and when you have an experience, you have a story."170  The 

Biblical authors wrote out of an experience to an audience 

in an experience.  For example, Paul wrote some of his 

epistles from prison (an experience) to congregations 

facing various life issues (experiences).  Investigating 

the author's experience that occasioned the letter, along 

with the audience's experience that prompted the letter, 

will locate the story to be developed from non-narrative 

literature. 

 

 Researching The Story 

 Locating stories in narrative and non-narrative 

literature requires extensive research.  Stories are born 

by researching the background, characters, events, and 

setting of the Biblical account imaginatively.  Craddock 

offers a timely caution at this point, "Here imagination 

does not take off on flights into fantasy" . . . "Here 

imagination reflects reality."171  Responsible exegesis 

always distinguishes between imagination and fantasy.  

                     
       170Dr. Harold Bryson, telephone interview by author, 
January 1996, Alexander, North Carolina. 

       171Craddock, As One Without Authority, 80. 
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Creativity in story development must be harnessed by the 

integrity of accurate research.  The way to ensure this 

integrity, according to Haddon Robinson, is to "tie your 

imagination to the text in the same way you tie your 

interpretation to the text."172  By so doing, the expositor 

will "think in terms of enhancing the story by an 

imagination stimulated and controlled by research rather 

than embellishing the story by unrestrained imagination."173 

 Research should begin with a personal examination of 

the text.  Such work should be performed before the 

preacher consults authorities so that personal creativity 

will not be jettisoned for someone else's thinking.  Here, 

the expositor pours over the passage being considered, 

jotting down impressions as they arise in his mind.  

Personal identification with the characters and events of 

the story is the link to recasting the characters and 

events for audience identification.  When the preacher 

arrives at the stage of consulting resources, it is only to 

stimulate his own thinking and to check for accuracy.174 

 Eugene Lowry offers several helpful suggestions at 
                     
       172Haddon Robinson, interview by author, January 1996 
residency in Charlotte, North Carolina. 

       173Freeman, Variety in Biblical Preaching:  
Innovative Techniques and Fresh Forms, 141. 

       174D. Martyn Lloyd-Jones, Preaching & Preachers 
(Grand Rapids, Michigan:  Zondervan Publishing House, 
1971), 181. 
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this point.  It is prudent to give attention to every 

apparent insignificant detail.175  Sometimes an important 

detail pertinent to the story is overlooked.  For instance, 

John states an apparent insignificant detail when he said 

that Nicodemas "came to Jesus at night" (John 3:2).  But 

upon further investigation, his secret activity is a 

telltale sign that offers a valuable dynamic to the plot of 

the story. 

 Furthermore, important discoveries about the story are 

often made by "stopping between the explicit actions long 

enough to imagine the implicit action."176  For example, the 

Bible says, "The teachers of the law and the Pharisees 

brought in a woman caught in adultery.  They made her stand 

before the group" (John 8:3).  Pause after such an incident 

to consider how it would feel to be caught in adultery and 

publicly humiliated.  The thoughts and feelings gleaned 

from such meditation will enable the sermon to reach the 

depths of human hearts. 

 Finally, stories are enhanced by observing the motives 

behind the behavior.  "In the process of our looking for 

the internal motives he (characters with whom we don't 

normally identify) [emphasis mine] will begin to look more 

                     
       175Lowry, The Homiletical Plot, 89. 

       176Ibid, 90. 
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and more like the rest of us."177  This was brought home 

recently while listening to a sermon on the Pharisee and 

the tax collector.178  As Robinson described the motives 

behind the Pharisee's behavior, the narrative began to take 

on a new perspective.  This writer suddenly saw himself.  

The impact of experiencing a similar conflict that must 

have been going on inside the original audience was 

profoundly engaging. 

 In addition to the personal, imaginative research of 

the details, implicit actions, and motives of the 

characters, it is vital to examine the background against 

which the text is set.  As Harold Freeman instructs, 
 the historical, geographical, political, or 

social situations behind the Biblical material 
are often crucial to an understanding of the 
character you portray and often helpful in your 
effort to 'humanize' the character.179 

 

 Researching the social and political situations within 

the historical framework of the Biblical episode will 

produce a vast reservoir of interesting stories.180  This 

writer preached a sermon on Pilate's perplexing dilemma in 

making a decision about crucifying Jesus.  The power of the 
                     
       177Ibid., 91. 

       178Haddon W. Robinson, Good Guys, Bad Guys, and Us 
Guys, Expositape, Luke 18:9-17. 

       179Freeman, Variety in Biblical Preaching:  
Innovative Techniques and Fresh Forms, 58. 

       180Ibid., 68. 
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sermon was understanding the political ramifications of his 

decision.  Sermons on Jesus' encounters with those trying 

to trap Him in what He said cannot be understood without 

knowing the political ramifications of His responses. 

 Similarly, the social implications of a Biblical 

account can be crucial to its exposition.181  For instance, 

understanding the social situation between the Jews and the 

Samaritans is essential to a proper understanding of the 

parable of The Good Samaritan.  The authors wrote and the 

audience received letters out of a historical framework 

with important social and political implications.  

Investigating the implications of these actual historic 

incidents will produce powerful stories. 
 

 Resourcing The Story 

 Resources to do the kind of research indicated above 

are plenteous.  One of the most comprehensive list of works 

available is found in James F. Stitzinger's chapter 

entitled "Study Tools For Expository Preaching."182  

Practically every recent resource on the market is 

included; and most of the resources this writer would 

                     
       181Ibid., 66-67. 

       182James F. Stitzinger, "Study Tools for Expository 
Preaching," in Rediscovering Expository Preaching: 
Balancing the Science and Art of Biblical Exposition, John 
MacArthur, Jr. (Dallas, London, Vancouver, Melbourne:  Word 
Publishing, 1992), 188-208. 
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recommend.  Bibliographical information for personal 

recommendations will be included in the Sources Consulted. 

 The articles located in Bible encyclopedias and 

dictionaries are very informative in researching the 

background, characters, and incidents relevant to the text 

being studied.  The five-volume work entitled The Zondervan 

Pictorial Encyclopedia of the Bible (editor, Merrill 

Tenney) is one of the best resources for background 

information (cultural, social, political, historical) this 

researcher has found. 

 Other recommended resources along this line of 

research would include:  Ralph Gower The New Manner and 

Customs of Bible Times.  Roland K. Harrison Major Cities of 

the Biblical World and Old Testament Times.  Merrill Tenney 

New Testament Times.  Charles F. Pfeiffer The Biblical 

World.  Alfred Edersheim Bible History and The Life and 

Times of Jesus the Messiah.  Flavius Josephus Completed 

Works.  Philo Completed Works.  Joachim Jeremias Jerusalem 

in the Time of Jesus.  Aharoni Yohanan The Land of the 

Bible:  A Historical Geography of the Bible and The 

Macmillian Bible Atlas.  Harold Freeman adds, Safrai, S. 

and Stern, M. in cooperation with Flusser, D. and Van 

Unnik, W. C. eds., The Jewish People in the First Century: 

 Historical Geography, Political History, Social, Cultural, 

and Religious Life and Thought.  Section One, Vols. I and 
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II of the Compendia Rerum Iudaicarum ad Novum Testamentum. 

 Stone, Michael., ed., Jewish Writings of the Second Temple 

Period:  Apocrypha, Pseudepigrapha, Qumran Sectarian 

Writings, Philo, Josephus, Section Two, Vol. II in the 

Compendia.183 

 Introductions in reliable critical commentary sets are 

filled with great background information.  This writer's 

favorite is The New International Commentary on the New 

Testament (General Editor, F. F. Bruce) and The New 

International Commentary on the Old Testament (General 

editor, Roland K. Harrison).  Two separate introductions 

are worthy of special mention:  Donald Guthrie's New 

Testament Introduction and Roland K. Harrison's 

Introduction to the Old Testament. 

 Harold Freeman lists biographical studies as an 

invaluable resource in gaining a perspective into the lives 

of the Biblical characters.  The biographical sermons of 

Clarence E. Macartney, Chariots of Fire and Other Sermons 

on Biblical Characters and Sermons on Old Testament Heroes 

come highly recommended.  Macartney's collections are known 

as one of the most prolific works in the twentieth century. 

 His classic work is still available in most theological 

libraries.184 
                     
       183Freeman, Variety in Biblical Preaching:  
Innovative Techniques and Fresh Forms, 199-200. 

       184Ibid, 198-199. 
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 Sketches of Biblical characters and even historical 

fiction by responsible writers is enlightening.  Elie 

Wiesel, Messengers of God and Five Biblical Portraits;  

Frederick Buechner, Peculiar Treasures:  A Biblical Who's 

Who; Everett F. Harrison, Jesus and His Contemporaries; 

William Barclay, The Master's Men and All the Women of the 

Bible; and finally, Adin Steinsaltz's, Biblical Images.185  

See also the historical fiction of Fulton Oursler, The 

Greatest Faith Ever Known; Lloyd C. Douglas, The Robe.186 

 The resources listed above, along with those 

personally preferred by the expositor, will provide all the 

information necessary to produce countless thought-

provoking stories. 
 

 Developing The Story 

 Research revealed a general agreement regarding the 

basic construction of a good story.  Richard Jensen 

summarized his findings by asserting that the essential 

components of an effective story contain 
 a beginning which gets us directly acquainted 

with the people and the setting, a stating of the 
problem (plot), the action that carries that plot 
along toward its climax and a quick movement 
toward the conclusion.187 

 
                     
       185Ibid., 199. 

       186Ibid., 198-199. 

       187Jensen, Telling the Story:  Variety and 
Imagination in Preaching, 150. 



 
 

 

  91

 

 

 Jay Adams' description of a good story form is 

similar: 
 The extended story, as over against the story in 

mini-form, when complete, consists of five 
elements: 

 
  1. Background or introductory materials. 
 
  2. A complication (or problem), which causes . 

. .. 
 
  3. Suspense, leading to . . .. 
 
  4. The climax (or resolution of the problem), 

ending with . . .. 
 
  5. A conclusion.188 
 

 Bruce Salmon provides a more extensive list of 

characteristics he believes most writers would consider 

essential to a good story: 

 1. A single, clearly defined theme. 

 2.  A single perspective from which the story 

developed. 

 3.  A well-formed plot which moves from calm to 

conflict to resolution. 

 4. A use of realistic, graphic detail. 

 5. An appeal to the senses whenever possible. 

 6. A few major characters, lesser characters 
                     
       188Adams, "Sense Appeal and Storytelling" in The 
Preacher and Preaching:  Reviving the Art in the Twentieth 
Century, 365. 
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described only as necessary to the action. 

 7. A reliance on direct speech; feelings and motives 

   mentioned only when essential for the point. 

 8. A judicious use of repetition, with end stress; 

that is, the most important thing is described 

last.189 

 The basic structure of an effective narrative, then, 

is to set the stage with relevant background information; 

surface a conflict to be resolved; build tension leading to 

the resolution of that conflict; at the peak of suspense, 

release the tension with a resolution; and close with a 

brief conclusion.  In other words, the story must be 

plotted.  "Characters need to be selected, events 

sequenced, descriptions visualized, and purposes 

proposed."190 
 

 Plotting The Story 

 This writer has chosen Eugene Lowry's "homiletical 

plot" as the method for plotting narrative sermons.  The 

thesis has argued for the power of narrative to transform 

listeners.  If narrative is the most effective change 

agent, it is vital that the sermons embracing this style 
                     
       189Salmon, Storytelling in Preaching:  A Guide to the 
Theory and Practice, 39-40. 

       190Harold T. Bryson, Expository Preaching:  The Art 
of Preaching Through a Book of the Bible (Nashville, 
Tennessee:  Broadman & Holman Publishers, 1995), 367. 
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are truly narrative.  Lowry's translation of the technical 

jargon about plot into a homiletical method for designing 

sermons is especially helpful for preachers steeped in 

discursive rhetoric. 

 During the early stages of sermon preparation, the 

preacher may be unclear as to the narrative's shape or 

plot.  In trying to come up with a theme, the preacher 

struggles with two preliminary stages Lowry identifies as 

"wandering thoughtfulness" and "I think I have one."191  One 

of the greatest difficulties in sermon preparation is the 

trip from general consideration to specific idea.  It seems 

that most preachers look for either a theme or a felt need, 

but do not observe how they might intersect with one 

another.  The question is "how do you move from generalized 

sermon thoughts to a genuine sermon idea?"192 

 Lowry maintains that "if the sermon is perceived as a 

plot, formed and shaped by the interaction of problem and 

theme, the sermon idea begins to take on life."193  Sermons 

are born, according to Lowry, when "the problematic itch 

intersects a solutional scratch -- between the particulars 

of the human predicament and the particularity of the 

                     
       191Lowry, The Homiletical Plot (Atlanta, Georgia:  
John Knox Press, 1980), 17. 

       192Ibid., 18. 

       193Ibid., 19. 
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gospel."194  The expositor arranges his thoughts in 

problematic and solutional piles, and presses for 

specificity as he considers "the opposite of things in 

order to arrive at that intersection point where the 

discrepancy or bind is known and felt.  When the tension of 

the bind is known, the sermonic idea is born."195 

 In fact, this specific bind is crucial to the 

structure and movement of the entire sermon.  As Lowry puts 

it, 
 not only is the sense of sermonic tension or 

discrepancy the clue to the formulation of the 
idea, it is also the key for sustaining the idea 
through the process of the sermon itself as 
preached.196 

 

 The sermonic plot set forth by Eugene Lowry consists 

of five stages:  "(1) upsetting the equilibrium, (2) 

analyzing the discrepancy, (3) disclosing the clue to 

resolution, (4) experiencing the gospel, and (5) 

anticipating the consequences."197  Lowry's students 

affectionately renamed the stages as:  "(1) Oops; (2) Ugh; 

(3) Aha; (4) Whee; and (5) Yeah."198  The goal of the 

following analysis of the "homiletical plot" is stated well 
                     
       194Ibid., 20. 

       195Ibid., 83. 

       196Ibid., 21. 

       197Ibid., 25. 

       198Ibid. 
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by Jim Limburg:  "A good storyteller introduces tension, 

increases tension, and then releases at the just the right 

moment."199 

 Stage one is upsetting the equilibrium of the 

listeners.  This should be accomplished in the first two or 

three minutes of the sermon.  The preacher's itch should 

become the congregation's itch through the introduction of 

an ambiguity or bind.  Interestingly, Lowry maintains that 

this initial tension does not have to be related to the 

main theme.  The beginning ambiguity can be subsidiary to 

the central issue.  If such a route is taken, the preacher 

must make sure the minor ambiguity is resolved before 

introducing the sermon's central bind.200 

 While the resolution of the plot is not disclosed at 

this early stage, some direction to the ambiguity leading 

to the resolution should be provided since 

"undifferentiated ambiguity, soon becomes no ambiguity at 

all."201  Ambiguity with direction and clarity compels the 

audience to take the trip to resolution. 

 Stage two is analyzing the discrepancy.  The preacher 

must be careful not to lose this opening bind through 

                     
       199James Limburg, Old Testament Stories for a New 
Time (Atlanta, Georgia:  John Knox Press, 1983), 27. 

       200Lowry, Doing Time in the Pulpit, 33. 

       201Ibid., 35. 



 
 

 

  96

premature disclosure of the resolution or vagueness.  The 

purpose of stage two is to enhance the ambiguity.  Lowry 

insists that the one essential in sermon form is ambiguity. 

 "Ambiguity is the glue that holds listeners and ideational 

movement together."202 

 The ambiguity essential to the success of the 

homiletical plot is built and maintained by diagnosing the 

conflict.  This is the longest stage, and perhaps the most 

demanding.  The congregation's attention is held "because 

the bind is not yet solved and there is therefore no option 

but to stay involved in the sermonic process."203  Analysis 

of the bind must be thorough and complete because it 

"determines the entire shape of the sermon, including the 

form of the good news proclaimed."204 

 Lowry points out that a common mistake in preaching is 

the practice of inserting a description or illustration in 

place of careful analysis of the discrepancy.  Such 

analysis tends to deal with behavioral aspects and not the 

possible motivations of the heart.  The purpose of analysis 

is "to uncover the areas of interior motivation where the 

problem is generated, and hence expose the motivational 

                     
       202Ibid., 76. 

       203Ibid., 38. 

       204Ibid., 37. 
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setting toward which any cure will need to be directed."205 

 The inductive approach assumes a principle of correlation 

between the human bind and the Gospel response. 

 Stage three is disclosing the clue to resolution.  The 

goal of "diagnostic wrestling" is to build tension until 

the audience is poised for some kind of release.  All the 

possible solutions examined and rejected in stage two 

sustain the suspense and need for resolution in stage 

three.  When the clue to the resolution is finally 

uncovered, it is often experienced as a surprise.  Lowry 

refers to this as the "principle of reversal."206  It is a 

reversal of expectation.  As the audience reconsiders the 

diagnosis in light of this reversal, the reaction is 

something like, "Why didn't I see that before.  It seems so 

clear now."  These revelatory clues are more experienced 

than known.  The Gospel becomes a reversal of human 

expectations which overturn the consequences disclosed 

through our analysis of the homiletical bind. 

 Stage four is experiencing the Gospel.  It is the most 

important stage of the "homiletical plot."  The success of 

stage four is contingent on the success of the two prior 

stages.  Only if the analysis has been thorough and 

insightful will the congregation be ready for the good news 
                     
       205Ibid., 40. 

       206Ibid., 48. 
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of the Gospel.  The most common mistake made at this point 

is what Lowry calls a "homiletical short-circuit."  This is 

when the preacher takes 
 a giant, and ill-fated leap from the beginning of 

stage two (analysis) straight to stage five -- 
which is the stage of anticipating what can or 
ought to be done in light of the intersection of 
the problem and proclamation of the gospel.207 

 

This results in a premature release of tension and the 

time-oriented sermonic plot loses the control of movement 

essential to its narrative character.  This dilemma is 

avoided by careful preparation.  "When I have done my 

diagnostic homework and the decisive clue has emerged, the 

good news has fallen into place sermonically as though 

pulled by a magnet."208 

 The final stage is anticipating the consequences.  

Stage five is different from most traditional sermons.  

Traditional sermons typically climax at the conclusion and 

follow with a call to respond.  The climax of a sermon 

based on the "homiletical plot" climaxes by stage three, 

when the reversal occurs, and again when the Gospel is 

experienced.  In other words, the sermon has already 

climaxed and closure is pending.  The discrepancy is 

analyzed, the clue to the resolution is given, the tension 

of ambiguity is released.  One might wonder about the need 
                     
       207Ibid., 62-63. 

       208Ibid., 65. 
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of another stage.  Stage five, however, is crucial to the 

homiletical plot because it explains the future in light of 

the Gospel.  "What -- in light of this intersection of 

human condition with the gospel -- can be expected, should 

be done, or is now possible."209 

 There is also a theological rationale for so 

positioning the plot ending.  Lowry believes that while our 

response to the Gospel proclamation is important, it should 

not be the center of gravity for the sermon.  What is at 

the center is the good news of Jesus Christ.  Freedom to 

respond "is a consequence of grace."210  The ability to 

respond to the good news is not a natural human endowment; 

it is given through the experienced grace of the Gospel.  

While the consequences explored in stage five may be 

varied, they are all based on the grace of "a new situation 

being created by the gospel -- a new freedom to make 

choices we could never before make."211 

 It should be noted that there are some objections to 

Lowry's move from disequilibrium to resolution through the 

devise of reversal.  Richard Eslinger argues against the 

wisdom of making the "homiletical plot" the normative 

sermon form.  If Lowry advocates that narrative has its own 
                     
       209Ibid., 67. 

       210Ibid., 70. 

       211Ibid., 72. 
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plot and does not need one imposed upon it, then it does 

not follow that the "homiletical plot" should be normative 

for all non-narrative types.  That is, if narrative 

literature has any number of plot forms, so could non-

narrative.  Trying to fit all non-narrative types into the 

"homiletical plot" becomes a straitjacket on the vitality 

of Biblical genres.212 

 More seriously, Eslinger complains that Lowry spends 

too much time on the human predicament and not enough time 

on the Gospel solution.  Lowry suggests that the preacher 

should devote up to one half of the sermon to upsetting the 

equilibrium and analyzing the discrepancy.  Eslinger 

believes this falls into the very trap so common among 

preachers of focusing on the human problem to the neglect 

of Gospel solution.213 

 Eslinger's objections are noted, but this writer 

embraces the philosophical underpinnings of the 

"homiletical plot" anyway.  It is true that any sermon form 

can become a straitjacket, but the building of suspense to 

a resolution in some dramatic way does seem to be at the 

heart of story, though not always obviously so.  

Furthermore, overemphasizing the human predicament to the 

                     
       212Richard Eslinger, A New Hearing (Nashville, 
Tennessee:  Abingdon Press, 1987), 86-87. 

       213Ibid., 87-88. 
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neglect of the Gospel solution is not typically the problem 

in this writer's tradition.  Indeed, Lowry's insistence on 

"diagnostic wrestling" is a breath of fresh air to 

preaching in general that is too often doctrinally sound, 

but personally irrelevant. 
 

 Writing The Story 

 Storytelling is an oral event.  Stories are intended 

to be spoken, not written, but the way stories speak best 

may be through the avenue of the written word.  John Stott 

rightly points out, 
 Few people are such clear thinkers and concise 

talkers that they can express themselves lucidly 
on their feet without prior written preparation. 
 . . . There seems to be only one way to combine 
precision of language with immediacy of delivery, 
and that is for us to write the sermon in our 
study but decline to read it from the pulpit.214 

 

 When crafting an oral event in written form, the 

preacher must write with orality in mind.  The pen can 

serve the voice by saying the sentence out loud before 

writing it down.  Craddock suggests, "as you mentally talk 

through the message, list in phrases down the page the 

basic information and ideas." . . . "scribbling, striking 

through and rearranging."215  Haddon Robinson advises the 

                     
       214Stott, Between Two Worlds:  The Art of Preaching 
in the Twentieth Century, 254-255. 

       215Fred Craddock, Preaching (Nashville, Tennessee:  
Abingdon Press, 1985), 192-193. 
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preacher to organize these thoughts into a structure like 

scenes or acts in a play.  Think in terms of movements 

instead of points and learn the story "incident by 

incident, picture by picture."216  The major movements of 

the story should be stated as ideas and the details should 

be arranged to display those ideas.  Put down the "spine" 

of events for the story and arrange those events to get 

across the ideas. 

 I. Idea 

  A. Story 

  B.  To 

  C.   Get 

  D.    Across.217 

 Narratives, like all sermon forms, should be written 

in conversational style.  Scripting stories according to 

established guidelines of oral presentations are as 

follows: 

 -Sentences are less involved in structure. 

 -Fragmentary sentences may be used. 

 -Slang is acceptable. 

 -Contractions are used more often. 

 -A greater amount of repetition is necessary. 
                     
       216Ruth Sawyer, The Way of the Storyteller (New York: 
 Viking Press, 1942), 45. 

       217Haddon Robinson, Preaching Narrative handout 
received at the January 1995 seminar. 



 
 

 

  103

 -Oral style is more euphonious. 

 -Concrete words should be used more often. 

 -The rhythm is different from the rhythm of written 

style.218 

 Once the narrative is scripted, Daniel Juniper 

suggests a wonderful method of polishing the final edited 

version.  Get alone and think about the purpose and plot of 

the story to be told.  Take an imaginary audience on a 

guided tour of the story world.  Climb inside the 

characters and observe the nuances of the situation from 

their perspective.  Notice the rhythms and silences that 

are embedded in the story.  Finally, practice telling the 

story to the imaginary audience until the story to be told 

is yours to tell.219 
 
 

 Telling The Story 

 It seems that communicators who are naturally gifted 

at storytelling find it difficult to explain how they do 

it.220  This writer interviewed a gifted storyteller who 

could not explain his method.221  This has lead many 
                     
       218Robert Young, Be Brief About It (Philadelphia, 
Pennsylvania:  The Westminster Press, 1980), 55. 

       219Daniel Juniper, Along the Water's Edge:  Stories 
That Challenge and How To Tell Them (Ramsey, New Jersey:  
Paulist Press, 1982), 96-104. 

       220Lowry, The Homiletical Plot, 89. 

       221J. P. Branham, President of Youth For Christ of 
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homilists to conclude that the art of storytelling is 

reserved for the few who possess such artistic ability.  It 

is true that some speakers are more gifted than others, but 

it is equally true that most speakers can learn to be 

better storytellers.  Fred Craddock believes preachers are 

more artistic than they realize.  The problem is that 

traditional homiletic courses do not develop latent gifts, 

and art and truth need not be juxtaposed with one 

another.222  Eugene Lowry, while acknowledging that some 

preachers have a better intuitive grasp of the principles 

of storytelling, does not believe that storytelling is an 

unteachable art.  "The matter may be more an unlearning 

task than a development of new skills."223  Elizabeth 

Achtemeier not only holds that creativity can be learned, 

but advocates a homiletical responsibility to develop 

creative skills through discipline.224  Observing a few 

necessary principles regarding storytelling will prove 

helpful. 

 An effective story is not retold; it is recreated.  

The goal of storytelling is to recreate the event so the 
                                                             
Asheville, North Carolina, interviewed by author, April, 
1996. 

       222Craddock, As One Without Authority, 151-152. 

       223Lowry, The Homiletical Plot, 89. 

       224Achtemeier, Creative Preaching:  Finding the 
Words, 30. 



 
 

 

  105

audience can relive the experience.  Harold Freeman 

suggests thinking like a play-by-play announcer.  "Tell the 

story as if you are watching it happen, thereby enabling 

your hearers to watch it happen in their imagination."225  

If the goal is to make the event happen again in the 

imaginations of the listeners, the storyteller will have to 

be "reliving the story in imagination even while telling 

it."226  Simply put, "be sure that behind the words you 

speak there is an unending stream of mental images that are 

made vivid and alive by means of the imagination."227 

 Regardless of the method of delivery, saturation with 

the story is essential.  Research cautions against reading 

or memorizing the story because of the adverse effect it 

has on the freedom and spontaneity of the delivery.  Good 

storytellers appear to be personally reminiscencing.  The 

goal, therefore, is not rote memory or even a flawless 

presentation.  Any mistakes made are usually unknown to the 

audience unless the speaker reacts negatively.228  A missing 
                     
       225Freeman, Variety in Biblical Preaching:  
Innovative Techniques and Fresh Forms, 158. 

       226Edmund A. Steimle, ed., "The Fabric of the 
Sermon," in Preaching the Story, Edmund A. Steimle, Morris 
J. Nidenthal, and Charles L. Rice. (Philadelphia:  
Fortress, 1980), 13. 

       227Jerry Vines, A Guide to Effective Sermon Delivery 
(Chicago, Illinois:  Moody Press, 1986), 69. 

       228Juniper, Along the Water's Edge:  Stories That 
Challenge and How to Tell Them, 103. 
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detail can be added later and an irrelevant detail can be 

omitted altogether.  Consequently, it is not important to 

know precise wording, but to know the story and communicate 

it.  The effective storyteller speaks from an overflow 

resulting from being caught up in the story.  Such freedom 

can only come by being thoroughly familiar with the story 

to be told. 

 The progress of the story must be focused.  Beware of 

side issues in the story.  Everybody has experienced the 

frustration of listening to a story splintered by 

irrelevant side roads.  "Visualize the story events and 

tell them so that they get across the idea without laboring 

over the idea."229  Robinson's balance of Biblical content 

with life application is appropriate here.  Give as much 

information as the people need to understand the story, and 

no more.230 
 Story development demands continuity and 

singleness of purpose.  It is critical that the 
escalating ambiguity of a story not be diluted by 
additional characters or subplots.  Thematic 
unity will not tolerate interruptions.  Let the 
thirty-second television commercial, not the two-
hour feature-length movie, be our guide.231 

 
                     
       229Robinson, Preaching Narrative handout. 

       230Bill Hybels, Stuart Briscoe, and Haddon Robinson, 
Mastering Contemporary Preaching:  Mastering Ministry 
(Portland, Oregon:  Multnomah, Christianity Today, Inc., 
1989), 57. 

       231Salmon, Storytelling in Preaching:  A Guide to the 
Theory and Practice, 41. 
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 Effective stories appeal to the five senses.  

Stimulating the senses help people experience what took 

place by activating the memory.  Through the use of 

evocative language, the preacher can cause the audience to 

experience the story through the senses.  Jay Adams points 

out evocative language that by its very nature is sense-

oriented.  "Picture words (green, flashing), onomatopoeic 

words (buzz, bang), tactile terms (prickly, soft), 

olfactory words (rancid, fragrance), and terms that 

stimulate the taste buds (sour, briny) are words of this 

sort."232 

 Evocative metaphors and similes can also tap into the 

memory bank through the senses.  Indeed, 
 metaphors and similes that appeal to all the 

senses enlist the whole listener in response to 
the gospel, as he sees it, touches it, tastes it, 
smells it, and hears it in his imagination.233 

 

For listeners to relive the experience, the senses must be 

engaged. 

 Finally, remember that timing is crucial in 

storytelling.  Since listeners do not have the advantage of 

punctuation and rereading, timing becomes vital to the 

understanding of the story.  The importance of the movement 
                     
       232Adams, "Sense Appeal and Storytelling" in The 
Preacher and Preaching:  Reviving the Art in the Twentieth 
Century, 357. 

       233Achtemeier, Creative Preaching:  Finding the 
Words, 101. 
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of a story through pacing and dramatic pause cannot be 

overemphasized.  Augusta and Greene make the following 

suggestions about timing: 

 1. Pause before any change of idea, before any 

significant word. 

 2. Emphasize words that carry meaning. 

 3. Imaginative passages should be taken slowly, 

parts narrating action should be taken rapidly. 

 4. Change pace as you near the climax. 

 5. Conversation should be taken at a speed that is 

appropriate for the character speaking. 

 6. The pause and the dropped voice can be more 

effective than the shout.234 

 This list is not intended to be memorized, but to be 

kept in mind for reviewing storytelling techniques.  

Through time and practice, the guidelines for pacing can be 

incorporated into the storyteller's personal style. 

 The most important rule of thumb in making eye contact 

and using gestures is:  "be natural."  Traditionally, 

preachers are taught to maintain eye contact with the 

audience at all times.  Storytelling is not so confrontive. 

 It is often appropriate to look away occasionally.  

Craddock goes so far as to say, "a good storyteller seldom 

                     
       234Augusta Baker and Ellin Greene, Storytelling:  Art 
and Technique (New York:  R. R. Bowker Company, 1977), 56. 
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looks at anyone" . . . "they save their eye contact for 

those occasional didactic turns, when there is a lesson to 

be planted on the forehead."235  While maintaining eye 

contact is important, the content of the story may dictate 

a moment of looking out into space and meandering before 

the audience. 

 Gestures should be natural and appropriate to the mood 

of the story.  Gestures can be enhanced by identifying with 

the characters you talk about.  See what they see and hear 

what they hear.  Become the character and let your non-

verbal language speak.  Whether the gestures are 

emphasizing or describing, they should be natural, 

spontaneous, and provoked by the action of the story.  

"Don't over-do.  Don't become addicted to one gesture.  

Don't become known for eccentric gestures."236 

 In the final analysis, Bruce Salmon offers a helpful 

word of advice to storytellers in pursuit of perfecting the 

art of storytelling. 
 Storytelling in preaching is largely instinctual 

matter, a matter far more artistic than 
scientific.  Yet it is a skill which can be 
improved through study, practice, careful 
attention to technique, self-analysis, and 
feedback.  In the end, there is no substitute for 

                     
       235Craddock, Overhearing the Gospel:  Preaching and 
Teaching the Faith to Persons Who Have Heard it All Before, 
117. 

       236Ethel Barrett, Storytelling:  It's Easy (Grand 
Rapids, Michigan:  Zondervan Publishing House, 1960), 21-
22. 
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practical experience.  Trying new sermon forms, 
experimenting with different story applications, 
and risking failure is the way to grow.237 

 

 The theoretical rationale for this project has been 

presented, and the theoretical basis for narrative 

preaching is convincing.  The unique power of story to 

affect behavioral change has been established through a 

study of the history of homiletics, the power of story in 

this society, the theory behind that power, and the 

relevant studies pertaining to this rationale.  

Furthermore, the principles of storytelling have been 

examined by observing how to find, research, develop, plot, 

write, and tell a story effectively.  Narrative designs 

utilizing this information will be explored in Chapter IV. 

                     
       237Salmon, Storytelling in Preaching:  A Guide to the 
Theory and Practice, 114. 
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 CHAPTER IV 
 
 COURSE DESCRIPTION 
 
 
 Notes To The Teacher 
 
 The following course outline is designed to provide 
you with everything you need to teach a seminary course on 
narrative preaching.  The course comes complete with a 
syllabus, scheduling, Lesson Plans, handouts, class 
exercises, assignments, and all relevant information needed 
for instruction.  The content for every Lesson Plan 
(including explanations, quotes, and Biblical samples to 
illustrate narrative principles) is found in the 
theological and Theoretical Section of this project.  The 
PAGE NUMBERS where this information is found in these 
sections are clearly cited under the subtitle, Lecture & 
Demonstration, of each Lesson Plan.  The only exception is 
the final Lesson Plan on narrative designs.  Lesson Plan 19 
will provide you with a brief description of several 
narrative designs and an example of each.  Remember, this 
is a SUGGESTED course description to be adapted and 
integrated into your own study of narrative preaching. 
 
 The following resources proved very helpful in the 
design of this course.  For preparing goals and objectives, 
see Sid Buzzell's handout entitled "Learning and 
Instructional Design" (available from Biblical Theological 
Seminary where Dr. Buzzell is the Academic Dean).  Also, 
see Preparing Instructional Objectives by Robert F. 
Mager.238  For a systems approach model for your course 
design that provides focus, linkage between each component 
part, and can be replicated for further use, see The 
Systematic Design of Instruction by Walter Dick and Lou 
Carey.239  Finally, a profound influence on the methodology 
                     
       238Robert F. Mager, Preparing Instructional 
Objectives.  Rev. 2d ed., (Belmont, California:  Lake 
Publishing Company, 1984). 

       239Walter Dick and Lou Carey, The Systematic Design 
of Instruction, 3d ed., (Harper Collins Publishers, 1990). 
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employed in this course was inspired by Malcolm Knowles in 
his marvelous book, The Adult Learner:  A Neglected 
Species.240  The move from a strictly pedagogical model to a 
more andragogical model has transformed educators from 
being simply lecturers into facilitators of adult learning. 
 Teaching students through a more "hands-on" approach is a 
breath of fresh air.  The book clarifies learning theories, 
research findings, and analysis of this learning model. 

                     
       240Malcolm Knowles, The Adult Learner:  A Neglected 
Species, 4th ed., (Houston, London, Paris, Zurich, Tokyo:  
Gulf Publishing Company, 1973). 
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 HOMILETICS 104 
 
 NARRATIVE PREACHING: 
 COMMUNICATING BIBLICAL TRUTH THROUGH STORY 
 
 
COURSE DESCRIPTION 
 
 This is a semester-length course designed to teach 
students the fundamentals of narrative preaching.  
Consideration is given to the theological, theoretical, and 
practical implications of communicating Biblical truth 
through story.  Students will be given an opportunity to 
demonstrate their knowledge of the principles of narrative 
preaching through course work and by preparing, preaching, 
and evaluating narrative sermons.  Prerequisites:  
Homiletics 101, 102, 103. 
 
 
COURSE OBJECTIVES 
 
 The student will be able to: 
 
  1) Define narrative and explain why the genre 

is the dominant literary form of the Bible. 
 
  2) Describe the historicity of Biblical 

narratives. 
 
  3) Identify the literary characteristics of 

Biblical narrative. 
 
  4) Apply interpretative principles foundational 

to a proper interpretation of Biblical 
narrative. 

 
  5) Recount the history of story and narrative 

preaching. 
 
  6) Cite the importance of story in contemporary 

society. 
 
  7)  Describe the theory behind stories and cite 

studies done in the field. 
 
  8) Locate stories in narrative and non-

narrative genres. 
 
  9) Research various resources where stories are 

found. 
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  10) Develop and plot stories. 
 
  11) Write and tell stories. 
 
  12) Preach and evaluate narrative sermons. 
 
 
COURSE TEXTBOOKS 
 
 Sidney Greidanus, The Modern Preacher and the Ancient 
Text, Grand Rapids, Michigan, William B. Eerdmans 
Publishing Company, 1988, Chapter 9, "Preaching Hebrew 
Narratives", pp. 188-227. 
 
 Thomas G. Long, Preaching and the Literary Forms of 
the Bible, Philadelphia, Fortress Press, 1989, Chapter 5, 
"Preaching on Narratives", pp. 66-86. 
 
 Eugene Lowry, The Homiletical Plot, Atlanta, Georgia, 
John Knox Press, 1980. 
 
 Bruce C. Salmon, Storytelling in Preaching:  A Guide 
to the Theory and Practice, Nashville, Tennessee, Broadman 
Press, 1988. 
 
 Selected readings assigned in class from Haddon W. 
Robinson, ed., Biblical Sermons:  How Twelve Preachers 
Apply the Principles of Biblical Preaching, Grand Rapids, 
Michigan, Baker Book House, 1989; and Anton Chekhov, 
Selected Stories, New York, New York, Penguin Books, 1960. 
 
 
COURSE REQUIREMENTS 
 
 1) The students will read assigned texts. 
 
 2) Each student will preach a narrative sermon not 

to exceed 15 minutes on a text worked on in 
class. 

 
 3)  Each student will evaluate fellow students on the 

day of the sermon. 
 
 4) Each student will preach another narrative sermon 

not to exceed 15 minutes on a text and subject of 
their own choosing utilizing one of the narrative 
designs covered in class. 

 
 5) There will be a sectional test on the theological 
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rationale of narrative preaching. 
 
 6) There will be a mid-term examination on the 

theoretical rationale of narrative preaching. 
 
 7) In lieu of a final examination, the final grade 

will be the average grade of the two narrative 
sermons each student is required to preach. 

 
 
COURSE EVALUATION 
 
 One-fourth on sectional test 
 One-fourth on mid-term test 
 One-half on narrative sermons preached 
 
 
COURSE METHODOLOGY 
 
 1) Lecture method.  The starting point for the 

various subjects related to narrative preaching. 
 
 2) Class discussion.  Class members will be 

encouraged to contribute insights or to ask 
questions during class period. 

 
 3) Handouts, structured notes, overhead projector 

transparencies, video, audio, and reading.  
Subjects will be supplemented through these 
various means. 

 
 4) Class exercises.  Students will be given 

opportunities to apply learning through class 
exercises. 

 
 5) Group learning.  Students may work together on 

class exercises. 
 
 6) Individual work.  Students will do assigned 

homework, prepare and preach two narrative 
sermons, and evaluate narrative sermons. 

 
 
COURSE OUTLINE 
 
 Introduction to course 
 
 DAY 1) The dominance of narrative in the Bible. 
 
 DAY 2) The historicity of Biblical narrative. 
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 DAY 3) The nature of Bible history writing. 
 
 DAY 4) The literary characteristics of Biblical 

narrative. 
 
 DAY 5) Continued. 
 
 DAY 6) Continued. 
 
 DAY 7) The interpretative principles of Biblical 

narrative. 
 
 DAY 8) SECTIONAL TEST. 
 
 DAY 9) The history of story. 
 
 DAY 10) The society of story. 
 
 DAY 11) The theory of story. 
 
 DAY 12) The study of story. 
 
 DAY 13) Continued. 
 
 DAY 14) Locating the story. 
 
 DAY 15) Researching the story. 
 
 DAY 16) Developing the story. 
 
 DAY 17) Plotting the story. 
 
 DAY 18) Writing the story. 
 
 DAY 19) Telling the story. 
 
 DAY 20) Narrative designs. 
 
 DAY 21) MID-TERM EXAM. 
 
 
PREACHING SCHEDULE 
 
 If you schedule 3 sermons a day with a class of 30 
students during the next 8 weeks (24 classes) until 
everyone has preached 2 sermons, you will have 4 free days 
for holidays or classes that need more than the 1 day 
scheduled.  Prepare preaching schedule according to the 
number of students you have and the unique needs of your 
situation. 
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 LESSON PLAN 1 
 
GOAL #1 - Define the term "narrative" and explain why the 

genre is the dominant literary form of the Bible. 
 
 Objective 1 - Write a workable definition for 

narrative that discloses how the term 
is to be understood for the course. 

 
 Objective 2 - Cite the dominance of narrative in the 

Old and New Testaments. 
 
 Objective 3 - Describe 3 reasons why narrative is the 

dominant literary form of the Bible. 
 
 Introduction - 
  Ask class to define narrative.  Tell a humorous 

story to point out the essential dynamics of a 
good story.  Use this as a lead-in to defining 
narrative for the course.  Laughter eases tension 
and is a good way to begin a lesson. 

 
 Lecture & Demonstration - 
  The content for lecture, discussion, and class 

exercises for Lesson Plan 1 are found on PAGES 
13-20 in the Theological Section of this project. 
 Use overhead projectoror structured notes to 
guide methodology. 

 
 Exercises - 
  Have students write out definition of narrative 

for course.  Next, have class turn to the Table 
of Contents in their Bibles and attempt to cite 
which books in the Old and New Testaments are 
primarily narrative.  Read select narrative 
passages in both Testaments to demonstrate 
definition.  Make sure they locate narrative in 
the epistles.  Finally, let the students write 3 
reasons narrative is the dominant literary form 
in the Bible. 

 
 Summary and Conclusion 
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 CLASS EXERCISES FOR LESSON PLAN 1 
 
1. "NARRATIVE IS, "in its encompassing sense, an account 

of _______________ and _______________ moving over 
_______________ and _______________, a _______________ 
with _______________ and _______________ patterned by 
the narrator's principle of _______________."  
(Gabriel Fackre quote, pp. 6-7 in Theological 
Section.) 

 
 
2. WHAT BOOKS IN THE OLD TESTAMENT ARE PREDOMINANTLY 

NARRATIVE? 
 
 
 
 
 
 
3. WHAT BOOKS IN THE NEW TESTAMENT ARE PREDOMINANTLY 

NARRATIVE? 
 
 
 
 
 
 
4. Besides the 4 _______________ and the book of 

_______________, where can narrative be found in the 
New Testament?  Identify some. 

 
 
 
 
 
 
5. DESCRIBE 3 REASONS WHY NARRATIVE IS THE DOMINANT 

LITERARY FORM OF THE BIBLE. 
 
 
 1) 
 
 
     2) 
 
 
 3) 
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  LESSON PLAN 2 
 
GOAL #1 - Describe why or why not Biblical narratives are 

"hermeneutically inconsequential" or 
"hermeneutically indispensable." 

 
 Objective 1 - Define "hermeneutically 

inconsequential" and "hermeneutically 
indispensable." 

 
 Objective 2 - Explain through example why some 

narratives are "hermeneutically 
inconsequential." 

 
 Objective 3 - Explain through example why most 

narratives are "hermeneutically 
indispensable." 

 
 Introduction - 
  Tell a story where historical accuracy is 

unnecessary to the truth it teaches.  Tell 
another story where historical accuracy is 
essential to the truth the story teaches.  Open 
the floor to discuss how these examples might 
apply to Biblical narrative. 

 
 Lecture & Demonstration - 
  The content for lecture, discussion, and class 

exercises for Lesson Plan 2 are found on PAGES 
20-24 in the Theological Section of this project. 
 Use overhead projectoror structured notes to 
guide methodology. 

 
 Exercises - 
  Read a parable and Nathan's rebuke of David.  Ask 

class what truth is being taught.  Ask if the 
story had to actually happen in order to be true. 
  Discuss the overriding themes of the book of 
Job and Jonah.  Ask if historical accuracy is 
essential to the truth they teach.  (Remember, 
this writer believes in the historicity of both 
books, but I'm trying to make a point!)  Read 
Acts 2: 14-36.  Ask if historical accuracy is 
essential to the truth it teaches.  Discuss why 
some narratives are "hermetically 
inconsequential" and why most narratives are 
"hermeneutically indispensable." 

 
 Summary and Conclusion 
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 CLASS EXERCISES FOR LESSON PLAN 2 
 
1. IS HISTORICAL ACCURACY NECESSARY FOR BIBLICAL 

NARRATIVES TO CONVEY TRUTH? 
 
 
 
2. WHAT DOES IT MEAN WHEN A BIBLICAL NARRATIVE IS 

HERMENEUTICALLY INCONSEQUENTIAL? 
 
 
 
 
 
3. WHAT DOES IT MEAN WHEN A BIBLICAL NARRATIVE IS 

HERMENEUTICALLY INDISPENSABLE? 
 
 
 
 
 
4. WHICH OF THE FOLLOWING NARRATIVES ARE HERMENEUTICALLY 

INCONSEQUENTIAL AND WHICH ONES ARE HERMENEUTICALLY 
INDISPENSABLE?  WHY OR WHY NOT? 

 
 
 1)  JESUS' PARABLES - 
 
 
 
 2) II SAMUEL 12:1-4 - 
 
 
 
 3) JONAH - 
 
 
 
 4) JOB - 
 
 
 
 5) GENESIS 1, 2 - 
 
 
 
 6)  ANY HISTORICAL OCCURRENCE OF THE JUDAEO-CHRISTIAN 

FAITH - 
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 LESSON PLAN 3 
 
GOAL #1 - Describe the nature of Bible history writing. 
 
 Objective 1 - Demonstrate through example the 

priority of the author's theological 
purpose in writing historical 
narrative. 

 
 Objective 2 - Demonstrate through example how 

historical concerns must be interpreted 
in light of theological purposes if any 
historical-critical method is to yield 
a satisfying historical reconstruction 
of Biblical narrative. 

 
 Introduction - 
  Ask class why the Gospels are not the same in 

their accounts of what happened.  Ask why the 
Kings and Chronicles are not the same in their 
accounts of Israel's history.  Students should 
sense a need to know more about the nature of 
Bible history writing. 

 
 Lecture & Demonstration - 
  The content for lecture, discussion, and class 

exercises for Lesson Plan 3 is found on PAGES 24-
27 in the Theological Section of this project.  
Use overhead projectoror structured notes to 
guide methodology. 

 
 Exercises - 
  Demonstrate how different accounts of the same 

incident can be understood by recognizing the 
author's theological purpose, and by making 
historical concerns subservient to that purpose. 
 Use any apparent discrepancy in the Gospels or 
Kings and Chronicles as your example.  Dividing 
students into groups to work on some exercises is 
optional. 

 
 Summary and Conclusion 
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 CLASS EXERCISES FOR LESSON PLAN 3 
 
1. The interpretative priority of all Biblical narrative 

is the author's _______________ _______________. 
 
Answer:  Theological Purpose 
 
 
 
2. _______________ _______________ must always be 

interpreted in light of the author's _______________ 
_______________ if any historical-critical method is 
to yield a satisfying _______________ _______________ 
of Biblical narrative. 

 
Answer: Historical Concerns; Theological Purpose; 

Historical Construction 
 
 
 
3. IN 1 PARAGRAPH EACH, DESCRIBE THE REASON WHY 2 

BIBLICAL ACCOUNTS OF THE SAME INCIDENT ARE DIFFERENT. 
 BE SPECIFIC. 

 
 
 1) II SAMUEL 24:1 AND I CHRONICLES 21:1 
 
 
 
 
 
 2) ANY APPARENT DISCREPANCY BETWEEN KINGS AND 

CHRONICLES 
 
 
 
 
 
 3) ANY SO-CALLED SYNOPTIC PROBLEM 
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 LESSON PLAN 4 
 
GOAL #1 - Identify how the Biblical author utilizes 

literary characteristics (narrator, scenes, 
characters, dialogue, and plot) to communicate 
his message in Biblical narrative. 

 
 Objective 1 - List 5 distinctive features of the 

Biblical narrator. 
 
 Objective 2 - Describe the use of these features in 

narrative passages. 
 
 Summary and Transition 
 
 Objective 3 - Observe and cite scenes in Biblical 

narratives. 
 
 Objective 4 - Describe the sequence of scenes and 

their relationship to the other scenes 
in a narrative context. 

 
 Introduction - 
  Select one or two students to tell the class, in 

5 minutes or less, their basic theological 
framework, and how they incorporate it in 
everyday life. Their struggle to produce a fit 
between literary form and theological worldview 
will be evident and serve as a good introduction 
for today's lesson. 

 
 Lecture & Demonstration - 
  The content for lecture, discussion, and class 

exercises for Lesson Plan 4 are found on PAGES 
27-36 in the Theological Section of this project. 
 Use overhead projectoror structured notes to 
guide methodology. 

 
 Exercises - 
  Provide students with a handout where they can   

   write a description of the 5 distinctive 
features of a narrator.  Provide select passages 
so they can locate and comment on how the 
narrator uses the features.  Next, take the class 
through a series of scenes in a narrative unit 
and have them respond on how the scenes relate to 
the other scenes in the pericope and overall 
context. 

 
 Summary and Transition 
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 CLASS EXERCISES FOR LESSON PLAN 4 
 
1. DESCRIBE 5 DISTINCTIVE FEATURES OF A BIBLICAL 

NARRATOR. 
 
 
 1) 
 
 
 2) 
 
 
 3) 
 
 
 4) 
 
 
 5) 
 
 
2. LOCATE SOME OF THESE FEATURES IN THE FOLLOWING 

PASSAGES AND DESCRIBE THEIR USE. 
 
 
 1) MARK 2:8 
 
 
 
 
 2) II SAMUEL 11:27; JOHN 21:23-25 
 
 
 
 
 3) JOHN 12:7, 23, 30, 34, ETC. 
 
 
 
 
 4) JUDGES 6:17-22 
 
 
 
 
3. The most important mode of narration is 

_______________. 
 
Answer: Scenic 
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4. IDENTIFY THE SCENES IN GENESIS 37 AND DESCRIBE HOW 
THEY RELATE TO THE OTHER SCENES IN THE PERICOPE AND 
OVERALL CONTEXT. 
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 LESSON PLAN 5 
 
GOAL #1 from Lesson Plan 4 continued - 
 
  Objective 5 - List and explain the 8 essential 

elements of Biblical 
characterization. 

 
  Objective 6 - List 4 important observations 

regarding dialogue that can be 
pivotal in understanding what the 
author wants to accentuate. 

 
  Objective 7 - Observe characters in narrative 

passages and explain how the 
Biblical author utilizes the 
characters to communicate his 
message. 

 
 Introduction - 
  Show a strategic moment in a popular movie where 

the speech and actions of two characters are 
pivotal to the message of the movie.  Use the 
movie as an example of today's lesson of 
characterization. 

 
 Lecture & Demonstration - 
  The content for lectures, discussion, and class 

exercises for Lesson Plan 5 are found on PAGES 
36-41 in the Theological Section of this project. 
 Use overhead projectoror structured notes to 
guide methodology. 

 
 Exercises - 
  Provide students with a handout where they can 

write a description of the 8 essential elements 
of Biblical characterization, and the 4 important 
observations to look for when reading dialogue.  
Have students identify these elements and explain 
their use in narrative passages of their choice. 
 Small group optional. 

 
 Summary and Transition 
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 CLASS EXERCISES FOR LESSON PLAN 5 
 
1. DESCRIBE THE 8 ESSENTIAL ELEMENTS OF BIBLICAL 

CHARACTERIZATION. 
 
 
 1) 
 
 
 2) 
 
 
 3) 
 
 
 4) 
 
 
 5) 
 
 
 6) 
 
 
 7) 
 
 
 8) 
 
 
2. LIST AND EXPLAIN 4 OBSERVATIONS REGARDING DIALOGUE. 
 
 
 1) 
 
 
 2) 
 
 
 3) 
 
 
 4) 
 
 
3. IDENTIFY AND EXPLAIN SOME OF THESE ELEMENTS AND 

OBSERVATIONS IN NARRATIVE PASSAGES OF YOUR CHOICE. 
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 LESSON PLAN 6 
 
GOAL #1 from Lesson Plan 4 continued - 
 
 Objective 8 - Give a basic plot design and 

demonstrate how the Biblical author 
utilizes pace within the plot to 
indicate what he wants to emphasize. 

 
 Summary and Transition 
 
GOAL #1 - List, explain, and demonstrate the interpretative 

principles of Biblical narrative. 
 
 Objective 1 - Describe 6 principles foundational to 

proper interpretation of Biblical 
narrative. 

 
 Objective 2 - Identify these principles in narrative 

passages. 
 
 Introduction - 
  Review briefly all that has been taught up to 

this point in order to prepare the class to bring 
all the theological basis for Biblical narrative 
together into their interpretation of the genre. 

 
 Lecture & Demonstration - 
  The content for lecture, discussion, and class 

exercises for Lesson Plan 6 is found on PAGES 41-
50 in the Theological Section of this project.  
Use overhead projectoror structured notes to 
guide methodology. 

 
 Exercises - 
  Provide students with a handout where they can 

write a description of the 6 principles 
foundational to the proper interpretation of 
Biblical narrative.  Assign each student a 
narrative passage of their choosing to apply 
these interpretative principles for homework.  
Inform students of their requirement to submit a 
written report of this process for evaluation.  
Also tell them to be ready to report on the 
process orally if called upon.  It is good to 
start getting students up before the class in 
light of the preaching requirement that comes 
later. 

 
 Summary and Conclusion 
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 CLASS EXERCISES FOR LESSON PLAN 6 
 
1. GIVE A BASIC PLOT DESIGN. 
 
 
 
 
2. WHAT SHOULD EXEGETES LOOK FOR IN THE PACING OF 

BIBLICAL NARRATIVE? 
 
 
 
 
3. ILLUSTRATE WITH II SAMUEL 11 AND 12. 
 
 
 
 
4. DESCRIBE 6 PRINCIPLES FOUNDATIONAL TO RESPONSIBLE 

HERMENEUTICS OF BIBLICAL NARRATIVE. 
 
 
 1) 
 
 
 2) 
 
 
 3) 
 
 
 4) 
 
 
 5) 
 
 
 6) 
 
 
5. APPLY THESE INTERPRETATIVE PRINCIPLES TO A NARRATIVE 

PASSAGE OF YOUR CHOOSING FOR HOMEWORK. 
 
 
6. BE PREPARED TO APPLY THESE 6 INTERPRETATIVE PASSAGES 

TO A BIBLICAL NARRATIVE ON A SECTIONAL TEST. 
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 LESSON PLAN 7 
 
GOAL #1 - Describe application of 6 interpretative 

principlesto a narrative passage. 
 
 Objective 1 - Give an oral report on the application 

of the 6 interpretative principles to a 
narrative passage. 

 
 Objective 2 - Submit a written report on the 

application of the 6 interpretative 
principles to a narrative passage for 
evaluation. 

 
 Summary and Transition 
 
GOAL #2 - Review for sectional test. 
 
 Objective 1 - Study handout of what can be expected 

on test. 
 
 Objective 2 - Ask any question necessary regarding 

test. 
 
 Introduction - 
  Begin selecting students to give an oral report 

of their use of the 6 interpretative principles 
of a narrative passage. 

 
 Lecture & Demonstration - 
  The content for lecture, discussion, and class 

exercises for Lesson Plan 7 is found on PAGES 41-
50 in the Theological Section of this project.  
Use overhead projectoror structured notes to 
guide methodology. 

 
 Exercise - 
  Give as many students as time allows to report 

orally.  Make sure to leave time for test review. 
 Point them to the handout where what will be on 
the test is provided in written form. 

 
 Summary and Conclusion 
  REVIEW FOR SECTIONAL TEST.  TEST WILL ONLY COVER 

MATERIAL GONE OVER IN CLASS THROUGH READING, 
LECTURES, HANDOUTS, AND EXERCISES.  I REPEAT!  
ANYTHING COVERED IN CLASS IS FAIR GAME.  
EXERCISES ON TEST MAY NOT BE THE SAME EXERCISES 
PERFORMED IN CLASS, BUT THE SAME KIND OF 
EXERCISES.  QUESTIONS WILL BE ESSAY IN NATURE.  
I'M YOUR BIGGEST FAN AND I WILL BE PRAYING FOR 
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YOU! 
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 LESSON PLAN 8 
 
GOAL #1 - Describe the history of story. 
 
 Objective 1 - Explain 4 historical factors that 

contributed to the move from narrative 
preaching to the discursive style of 
Greco-Roman rhetoric. 

 
 Objective 2 - Trace the history of narrative 

preaching in homiletics and cite 
important works on the subject. 

 
 Objective 3 - Explain the unique power narrative 

preaching possesses to change lives. 
 
 Introduction - 
  Begin a class discussion on the sermon styles of 

Jesus and the Apostles in Acts.  After 
discussion, begin tracing the history of 
homiletics. 

 
 Lecture & Demonstration - 
  The content for lecture, discussion, and class 

exercises for Lesson Plan 8 are found on PAGES 
52-58 in the Theoretical Section of this project. 
 Use overhead projectoror structured notes to 
guide methodology. 

 
 Exercises - 
  Provide students with a handout where they can 

write a description of the 4 historical factors 
that contributed to the move from narrative 
preaching to predominantly discursive preaching. 
 Provide students with a list of important works 
on narrative preaching (found in the Theoretical 
Section cited above and add any books listed in 
Sources Consulted if you wish).  Have students 
write in one paragraph the unique power narrative 
preaching has over discursive preaching. 

 
 Summary and Conclusion 
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 CLASS EXERCISES FOR LESSON PLAN 8 
 
1. DESCRIBE 4 HISTORICAL FACTORS THAT CONTRIBUTED TO THE 

MOVE FROM NARRATIVE PREACHING TO THE DISCURSIVE STYLE 
OF GRECO-ROMAN RHETORIC. 

 
 
 1) 
 
 
 
 2) 
 
 
 
 3) 
 
 
 
 4) 
 
 
 
 
2. OBSERVE LIST OF IMPORTANT BOOKS ON THE SUBJECT OF 

NARRATIVE PREACHING (SEE HANDOUT). 
 
 
3. IN 1 PARAGRAPH, EXPLAIN THE UNIQUE POWER NARRATIVE 

PREACHING HAS OVER DISCURSIVE PREACHING. 
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 LESSON PLAN 9 
 
GOAL #2 - Explain the importance of story in contemporary 

society. 
 
 Objective 1 - Describe 4 reasons contemporary culture 

is a society that communicates 
primarily through story. 

 
 Objective 2 - Give examples of how vital story is to 

communication in this culture. 
 
 Introduction - 
  Tell a story that reveals how important this mode 

of communication is in our society.  Contrast 
this by communicating through tedious factual 
information.  Let students experience the impact 
of these modes of communication. 

 
 Lecture & Demonstration - 
  The content for lecture, discussion, and class 

exercises for Lesson Plan 9 is found on PAGES 58-
63 in the Theoretical Section of this project.  
Use overhead projectoror structured notes to 
guide methodology. 

 
 Exercises - 
  Provide students with a handout where they can 

write a description of the 4 reasons contemporary 
society is a society of story.  Divide students 
into groups and have them discuss examples of 
this phenomenon.  After a season of time, break 
small groups back into a large group for class 
discussion. 

 
 Summary and Conclusion 
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 CLASS EXERCISES FOR LESSON PLAN 9 
 
1. DESCRIBE 4 REASONS CONTEMPORARY CULTURE IS A SOCIETY 

THAT COMMUNICATES PRIMARILY THROUGH STORY. 
 
 
 1) 
 
 
 
 2) 
 
 
 
 3) 
 
 
 
 4) 
 
 
 
 
2. DIVIDE UP INTO SMALL GROUPS AND CITE EXAMPLES OF HOW 

VITAL STORY IS TO COMMUNICATION IN THIS CULTURE. 
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 LESSON PLAN 10 
 
GOAL #1 - Describe the theory behind story. 
 
 Objective 1 - State and explain the 3 basic tenants 

of Soren Kierkegaard's theory of 
indirection. 

 
 Objective 2 - State and explain the 2 principles the 

theory of indirection are built upon. 
 
 Objective 3 - Explain why narrative is the most 

appropriate mode of communication for 
employing the theory of indirection. 

 
 Summary and Transition 
 
GOAL #2 - Explain the psychology of story. 
 
 Objective 1 - Define the split-brain theory. 
 
 Objective 2 - Cite and explain 3 important realities 

about human experience relevant to the 
power of story if the split-brain 
theory is correct. 

 
 Introduction - 
  Create a situation where the class is put into a 

position of overhearing.  Give them a moment to 
experience the impact.  Now, hit them head-on 
with direct confrontation regarding a matter 
important to them.  Give them a moment to 
experience the impact.  Discuss the inner 
response and feelings of both approaches. 

 
 Lecture & Demonstration - 
  The content for lecture, discussion, and class 

exercises for Lesson Plan 10 are found on PAGES 
63-69 in the Theoretical Section of this project. 
 Use overhead projectoror structured notes to 
guide methodology. 

 
 Exercises - 
  Provide students with a handout where they can 

write a description of Kierkegaard's 3 basic 
tenants regarding the theory of indirection, 2 
principles upon which the theory is built, and 
why narrative is the most important mode to 
employ the theory.  Include a place where they 
can define the split-brain theory and the 3 
important realities about human experience 
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relevant to the power of story if the theory is 
true. 

 
 Summary and Conclusion 
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 CLASS EXERCISES FOR LESSON PLAN 10 
 
1. DESCRIBE THE 3 BASIC TENANTS OF KIERKEGAARD'S THEORY 

OF INDIRECTION. 
 
 
 1) 
 
 
 2) 
 
 
 3) 
 
 
2. EXPLAIN THE 2 PRINCIPLES THE THEORY IS BUILT UPON. 
 
 
 1) 
 
 
 2) 
 
 
3. EXPLAIN WHY NARRATIVE IS THE MOST APPROPRIATE MODE OF 

COMMUNICATION TO EMPLOY THE THEORY OF INDIRECTION. 
 
 
 
 
4. DEFINE THE SPLIT-BRAIN THEORY. 
 
 
 
 
5. CITE 3 IMPORTANT REALITIES ABOUT HUMAN EXPERIENCE IF 

THE SPLIT-BRAIN THEORY IS CORRECT. 
 
 
 1) 
 
 
 2) 
 
 
 3) 
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 LESSON PLAN 11 
 
GOAL #1 - Endorse the power of indirection by stating the 

studies done in the field. 
 
 Objective 1 - Define the greatest concern 

homileticians have regarding 
communicating through story - "thwarted 
induction." 

 
 Objective 2 - The student will have access and be 

required to reflect studies performed 
to test the relative effectiveness of 
implicit and explicit conclusion-
drawing by the speaker as well as 
indirect and direct listening by the 
audience. 

 
 Introduction - 
  Dialogue with the class how fascinating all the 

discussion about the theory of indirection has 
been.  Now, pose the question:  Is there any 
documented, empirical data to support the theory? 
 Proceed to show them. 

 
 Lecture & Demonstration - 
  The content for lecture, discussion, and class 

exercises for Lesson Plan 11 is found on PAGES 
70-74 in the Theoretical Section of this project. 
 Use overhead projectoror structured notes to 
guide methodology. 

 
 Exercises - 
  REPRODUCE studies documented in Theoretical 

Section cited above.  Go over these studies with 
class and make sure they understand.  Inform 
students that they will be required to recall 
these studies on mid-term. 

 
 Summary and Transition 
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 LESSON PLAN 12 
 
GOAL #1 from Lesson Plan 11 continued - 
 
 Objective 3 - Provide the solution to the problem of 

retaining the indirectness necessary to 
a successful story while making sure 
the audience gets the preacher's 
intended meaning. 

 
 Objective 4 - The student will observe studies 

performed to endorse this solution and 
will be required to perform their own 
studies. 

 
 Introduction - 
  Tell a very open-ended story and ask the class to 

give you a conclusion.  The different responses 
will be a great introduction to the biggest 
problem and the biggest solution to the telling 
of a story:  The audience receiving the 
preacher's intended meaning. 

 
 Lecture & Demonstration - 
  The content for lecture, discussion, and class 

exercises for Lesson Plan 12 is found on PAGES 
74-77 in the Theoretical Section of this project. 
 Use overhead projectoror structured notes to 
guide methodology. 

 
 Exercises - 
  Tell the open-ended story you began the class 

with again.  This time, however, maintain a 
single, clear idea throughout.  Ask class to give 
you the point of the story (write it down and 
pass it forward).  Share findings with the class. 
 Describe the solution to retaining the 
indirectness necessary to a good story while 
making sure the audience gets the preacher's 
intended meaning.  REPRODUCE studies documented 
in the Theoretical Section cited above.  Inform 
the class they will be performing their own 
studies by receiving data from their classmates 
evaluating their narrative sermons. 

 
 Summary and Conclusion 
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 LESSON PLAN 13 
 
GOAL #1 - Locate stories in narrative and non-narrative 

literature. 
 
 Objective 1 - Describe 4 ways stories can be found in 

narrative literature and actually 
locate some of these stories in the 
genre. 

 
 Objective 2 - Explain how stories are found in non-

narrative literature and actually 
locate some of these stories in the 
genre. 

 
 Introduction - 
  Ask the class how they go about preaching a 

sermon from a narrative text.  Listen to 
responses for a moment, then proceed to today's 
lesson. 

 
 Lecture & Demonstration - 
  The content for lecture, discussion, and class 

exercises for Lesson Plan 13 is found on PAGES 
78-81 in the Theoretical Section of this project. 
 Use overhead projectoror structured notes to 
guide methodology. 

 
 Exercises - 
  Provide class with a handout where they can write 

a description of the 4 ways stories can be found 
in narrative literature.  Describe how to locate 
stories in non-narrative literature.  Demonstrate 
finding the story in a narrative and non-
narrative text.  Inform students that this 
information will be utilized (along with the 
substance of the next class) in an important 
upcoming assignment. 

 
 Summary and Conclusion 
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 CLASS EXERCISE FOR LESSON PLAN 13 
 
1. DESCRIBE 4 WAYS STORIES CAN BE FOUND IN NARRATIVE 

LITERATURE. 
 
 
 1) 
 
 
 2) 
 
 
 3) 
 
 
 4) 
 
 
 
 
2. DEMONSTRATE EACH OF THE 4 WAYS IN NARRATIVE 

LITERATURE. 
 
 
 
 
 
3. EXPLAIN HOW STORIES ARE FOUND IN NON-NARRATIVE 

LITERATURE. 
 
 
 
 
 
4. DEMONSTRATE IN NON-NARRATIVE LITERATURE. 
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 LESSON PLAN 14 
 
GOAL #1 - Describe the process of effectively researching 

the story. 
 
 Objective 1 - Describe the hermeneutical 

responsibility in using imagination. 
 
 Objective 2 - List and define 5 essential features of 

doing effective research in finding 
stories. 

 
 Summary and Transition 
 
GOAL #2 - Study the list of resources necessary to research 

the story. 
 
     Objective 1 - Observe list of resources provided. 
 
 Objective 2 - Indicate understanding of how to  

utilize information on list. 
 
 Introduction - 
  Open with a discussion on (1) How do you find 

stories to preach?  (2) Where do you go to find 
stories?  Begin addressing the answer to these 
questions. 

 
 Lecture & Demonstration - 
  The content for lecture, discussion, and class 

exercises for Lesson Plan 14 is found on PAGES 
81-88 in the Theoretical Section of this project. 
 Use overhead projectoror structured notes to 
guide methodology. 

 
 Exercises - 
  Provide students with handout where they can 

write a description of the hermeneutical 
responsibility in using imagination and the 5 
essential features in doing effective research.  
REPRODUCE list of resources to do this kind of 
research documented in the Theoretical Section 
cited above.  Go over list and make sure students 
understand where to find and how to utilize this 
information.  Assign students the task of finding 
4 stories in the 4 different ways given in Lesson 
Plan 13.  Assign students the task of finding 1 
story in non-narrative literature also discussed 
in Lesson Plan 13.  Have them utilize all the 
information given in Lesson Plans 13 and 14.  
Inform students that this requirement will 
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greatly benefit them in the upcoming 
responsibility to preach in class. 

 
 Summary and Conclusion 
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 CLASS EXERCISES FOR LESSON PLAN 14 
 
1. DESCRIBE THE HERMENEUTICAL RESPONSIBILITY IN USING 

IMAGINATION. 
 
 
2. DESCRIBE 5 ESSENTIAL FEATURES OF DOING EFFECTIVE 

RESEARCH IN FINDING STORIES. 
 
 
 1) 
 
 
 2) 
 
 
 3) 
 
 
 4) 
 
 
 5) 
 
 
3. OBSERVE LIST OF RESOURCES TO DO THIS KIND OF RESEARCH 

(TEACHER WILL PROVIDE HANDOUT). 
 
 
4. FOR HOMEWORK, FIND 4 STORIES IN THE 4 DIFFERENT WAYS 

GIVEN IN LAST CLASS. 
 
 
5. ALSO FIND 1 STORY IN NON-NARRATIVE LITERATURE GIVEN IN 

LAST CLASS. 
 
 
6. UTILIZE ALL INFORMATION ACQUIRED IN THE LAST CLASS AND 

TODAY'S CLASS. 
 
 
7. ASSIGNMENT WILL GREATLY BENEFIT YOU IN UPCOMING 

ASSIGNMENT. 
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 LESSON PLAN 15 
 
GOAL #1 - Develop a story. 
 
 Objective 1 - Identify the 5 essential components of 

a story. 
 
 Objective 2 - Construct a story utilizing the 5 

essential components. 
 
 Introduction - 
  Have class turn in homework.  Inform students 

that the lessons beginning today and continuing 
until time to preach will explain how to actually 
develop, plot, write, and tell a story. 

 
 Lecture & Demonstration - 
  The content for lecture, discussion, and class 

exercises for Lesson Plan 15 is found on PAGES 
88-90 in the Theoretical Section of this project. 
 Use overhead projectoror structured notes to 
guide methodology. 

 
 Exercises - 
  Use overhead projectoror chalkboard to write out 

the 5 essential components to story.  REPRODUCE 
Salmon's more extensive list found in the 
Theoretical Section cited above and briefly 
cover.  Have students read a short story of 5 
pages or less in Anton Chekhov's selected 
stories.  Have them identify the 5 elements in 
the story in writing.  Discuss in class.  Assign 
them the task of writing a personal one- or two-
page story that demonstrates the 5 elements. 

 
 Summary and Conclusion 
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 CLASS EXERCISES FOR LESSON PLAN 15 
 
1. IDENTIFY THE 5 ESSENTIAL COMPONENTS OF A STORY. 
 
 
 1) 
 
 
 2) 
 
 
 3) 
 
 
 4) 
 
 
 5) 
 
 
2. OBSERVE SALMON'S MORE EXTENSIVE LIST OF THE ESSENTIAL 

COMPONENTS OF A STORY (TEACHER WILL PROVIDE HANDOUT). 
 
 
3. DEMONSTRATE COMPONENTS IN CONSTRUCTING A STORY. 
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 LESSON PLAN 16 
 
GOAL #2 - Plot a story. 
 
 Objective 1 - Explain how to move from general 

consideration to specific sermon idea. 
 
 Objective 2 - List and define the five stages of the 

"Homiletical Plot." 
 
 Objective 3 - Examine a narrative sermon and identify 

the 5 stages of the "Homiletical Plot." 
 
 Introduction - 
  Have class turn in homework.  Return homework 

turned in last class.  Inform students of the 
tremendous contribution Eugene Lowry's 
"homiletical plot" has made to homiletics in 
general and narrative preaching specifically.  
Alert the class that they will be required to 
demonstrate the stages of the homiletical plot in 
their preaching. 

 
 Lecture & Demonstration - 
  The content for lecture, discussion, and class 

exercises for Lesson Plan 16 is found on PAGES 
90-98 in the Theoretical Section of this project. 
 Use overhead projectoror structured notes to 
guide methodology. 

 
 Exercise - 
  Provide students with a handout where they can 

write a description of moving from general 
consideration to specific idea and the 5 stages 
of the homiletical plot.  Provide another handout 
of Eugene Lowry's sermon, "Swept Upstream."241  
Give students some time to identify the 5 stages 
in his sermon.  Assign students the task of 
taking one of the stories located in Lesson Plan 
14 and roughly sketch out a possible sermon 
implementing the 5 stages of the homiletical 
plot. 

 
 Summary and Conclusion 

                     
       241Richard Eslinger, A New Hearing (Nashville, 
Tennessee:  Abingdon Press, 1987), 89-93. 
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 CLASS EXERCISES FOR LESSON PLAN 16 
 
1. EXPLAIN HOW YOU MOVE FROM GENERAL CONSIDERATION TO 

SPECIFIC SERMON IDEA. 
 
 
 
 
 
 
2. LIST AND BRIEFLY DESCRIBE THE 5 STAGES OF THE 

HOMILETICAL PLOT. 
 
 
 1) 
 
 
 2) 
 
 
 3) 
 
 
 4) 
 
 
 5) 
 
 
3. IDENTIFY THE 5 STAGES OF THE HOMILETICAL PLOT IN 

EUGENE LOWRY'S SERMON, "SWEPT UPSTREAM."  (TEACHER 
WILL PROVIDE HANDOUT OF SERMON.) 
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 LESSON PLAN 17 
 
GOAL #1 - Write a story. 
 
 Objective 1 - Define what it means to write with 

orality in mind. 
 
 Objective 2 - Describe what it means to write in 

conservational style. 
 
 Objective 3 - Write a story according to rules of 

orality. 
 
 Objective 4 - Go through the mental process of 

polishing the final edited version and 
provide a report describing their 
personal mental processing. 

 
 Introduction - 
  Let class keep homework (to be supplemented).  

Return homework turned in last class.  Begin a 
class discussion on whether stories should be 
written or not.  Weigh the pros and cons.  Move 
into today's lesson of crafting an oral event in 
written form. 

 
 Lecture & Demonstration - 
  The content for lecture, discussion, and class 

exercises for Lesson Plan 17 is found on PAGES 
98-100 in the Theoretical Section of this 
project.  Use overhead projectoror structured 
notes to guide methodology. 

 
 Exercises - 
  Watch a few minutes of closed-caption television 

so the students can "see" oral communication in 
written form.  Demonstrate writing with orality 
in mind on overhead projectoror chalkboard.  
Provide students with a handout of Robert Young's 
established guidelines for oral presentations 
found in the Theoretical Section cited above.  
Explain the importance of conservational style in 
going over the handout.  Demonstrate the mental 
process of polishing the final edited version of 
the story.  Assign students the task of writing 
out completely the narrative sermon roughly 
plotted in Lesson Plan 16 (Oh!  That's why we got 
to keep our homework!) according to the 
guidelines given in today's lesson.  Also assign 
students the task of providing a brief report on 
their mental processing in polishing the final 
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edited version for oral presentation. 
 
 Summary and Conclusion 
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 CLASS EXERCISES FOR LESSON PLAN 17 
 
1. DEFINE WRITING WITH ORALITY IN MIND. 
 
 
 
 
 
 
 
2. DESCRIBE WRITING IN CONSERVATIONAL STYLE. 
 
 
 
 
 
 
 
3. OBSERVE ROBERT YOUNG'S ESTABLISHED GUIDELINES FOR ORAL 

PRESENTATIONS (TEACHER WILL PROVIDE HANDOUT). 
 
 
 
 
 
 
 
4. WRITE OUT COMPLETELY THE NARRATIVE SERMON ROUGHLY 

PLOTTED FOR HOMEWORK ACCORDING TO RULES OF ORALITY. 
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 LESSON PLAN 18 
 
GOAL #1 - Tell a story. 
 
 Objective 1 - Answer the question:  Are storytellers 

born or made? 
 
 Objective 2 - List and explain 6 principles of 

telling a story. 
 
 Objective 3 - Acknowledge understanding of the 

upcoming requirement to preach two 
narrative sermons. 

 
 Introduction - 
  Demonstrate personal ability to tell a story.  

Make it good!  Assure students that storytelling 
is a learned art. 

 
 Lecture & Demonstration - 
  The content for lecture, discussion, and class 

exercises for Lesson Plan 18 is found on PAGES 
101-107 in the Theoretical Section of this 
project.  Use overhead projectoror structured 
notes to guide methodology. 

 
 Exercises - 
  Provide students with a handout where they can 

write a description of the 6 principles of 
telling a story.  Take time to discuss the 
students' upcoming responsibility to preach in 
class.  Allow them to use the narrative sermon 
they have been working on in class and homework 
as one of the sermons they are required to 
preach. 

 
 Summary and Conclusion 



 
 

 

  154

 CLASS EXERCISES FOR LESSON PLAN 18 
 
1. ARE STORYTELLERS BORN OR MADE?  EXPLAIN. 
 
 
 
 
 
 
 
 
2. LIST AND EXPLAIN 6 PRINCIPLES OF TELLING A STORY. 
 
 1) 
 
 
 2) 
 
 
 3) 
 
 
 4) 
 
 
 5) 
 
 
 6) 
 
 
3. PREACHING ASSIGNMENT:  EACH STUDENT WILL PREACH 2 

NARRATIVE SERMONS NOT TO EXCEED 15 MINUTES.  ONE 
SERMON WILL BE THE ONE DEVELOPED IN CLASS AND 
HOMEWORK.  THE OTHER SERMON WILL BE FROM ONE OF THE 
NARRATIVE DESIGNS (TO BE COVERED NEXT CLASS) OF THE 
STUDENTS CHOOSING.  EVERY SERMON WILL BE VIDEO-TAPED. 
 STUDENTS ARE REQUIRED TO SUPPLY THEIR OWN TAPE.  BOTH 
THE TEACHER AND THE STUDENTS WILL PROVIDE WRITTEN AND 
ORAL EVALUATIONS.  SUGGESTED FORM FOR WRITTEN 
EVALUATION INCLUDED.  STUDENT'S GRADE WILL BE AN 
AVERAGE OF BOTH SERMONS.  PREACHING SCHEDULE WILL BE 
PROVIDED. 



 
 

 

  155

 LESSON PLAN 19 
 
GOAL #1 - Describe and critique various narrative designs. 
 
 Objective 1 - Define various narrative designs. 
 
 Objective 2 - Examine various narrative designs and 

cite the characteristics that make any 
given sermon a particular narrative 
design. 

 
 Objective 3 - Preach a narrative design in class. 
 
 Summary and Transition 
 
GOAL #2 - Review for mid-term exam 
 
 Objective 1 - Study handout of what can be expected on 
       exam. 
 
 Objective 2 - Ask any question necessary regarding    
                      exam. 
 
 Introduction - 
  Inform the class of their future responsibility 

to preach two narrative sermons.  One sermon they 
have already prepared in class.  They may select 
another sermon from one of the narrative designs 
that will be shown to them.  Explain to them why 
this is necessary and set them at ease as much as 
possible. 

 
 Lecture & Demonstration - 
  The content of lecture, discussion, and class 

exercises for Lesson Plan 19 is INCLUDED IN THIS 
LESSON PLAN.  Use overhead projectoror structured 
notes to guide methodology. 

 
 Exercise - 
  Provide students with a handout that briefly 

describes and contains examples of various 
narrative designs available to them.  Evaluate 
the sermons and provide commentary through 
discussion.  Inform students that they can select 
any design for sermon number 2.  Go over 
preaching schedule.  Allow time for mid-term exam 
review. 

 
 Summary and Conclusion 
  REVIEW FOR MID-TERM EXAM.  EXAM WILL ONLY COVER 

MATERIAL GONE OVER IN CLASS THROUGH READING, 
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LECTURES, HANDOUTS, AND EXERCISES SINCE SECTIONAL 
TEST.  AGAIN!  ANYTHING COVERED IN CLASS IS FAIR 
GAME.  EXERCISES ON TEST MAY NOT BE SAME 
EXERCISES PERFORMED IN CLASS, BUT THE SAME KIND 
OF EXERCISES.  QUESTIONS WILL BE ESSAY IN NATURE. 
 I'M YOUR BIGGEST FAN AND I WILL BE PRAYING FOR 
YOU! 
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 CLASS EXERCISES FOR LESSON PLAN 19 
 
 NARRATIVE DESIGNS 
 
1. Narration-Implication Design.  This narrative design 

consists of two main parts.  The first part, which is 
the larger part, involves relating the Bible story.  
The second part, which is the smaller part, involves 
applying the story with an implication.  In the 
narration segment, the theme needs to prevail in the 
storytelling.  It can be obvious, or subtle hints to 
the theme can be made throughout the telling of the 
story.242 

 
 Sample sermon:  "Joseph:  Dealing with Bitterness" by 

Paul Powell.243 
 
 
2. Sermon as a Story Told Design.  This narrative design 

is plotted along the story line of the Biblical 
narrative.  The story sermon should be clothed in 
twentieth-century dress and structured for dramatic 
impact, keeping the same tension as the Biblical story 
and the same idea.  A clear purpose must be kept in 
mind as the characters are selected and the events 
sequenced.  The preacher should visualize the story 
events and tell them so he can get across his idea 
without laboring over the idea.244 

 
 Sample sermon:  "Swept Upstream" by Eugene Lowry.245 
 
 
3. Shared-Story Design.  This narrative design retells 

the story sermon in such a way as to recreate the 
preacher's world, the hearer's world, and the Biblical 
world.  Recreating this combination is what Rice and 
Niedenthal called a "shared sermon."246 

                     
       242Bryson, Expository Preaching:  The Art of 
Preaching Through a Book of the Bible, 366. 

       243Paul Powell, "Joseph:  Dealing with Bitterness,"  
Preaching 3 6, (May-June 1988): 26-31. 

       244Robinson, Preaching Narrative handout. 

       245Eslinger, A New Hearing, 89-93. 

       246Bryson, Expository Preaching:  The Art of 
Preaching Through a Book of the Bible, 369. 
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 Sample sermons:  "Job" by H. Stephen Shoemaker.247  

"The Eye of the Storm" by Edmund A. Steimle.248  
"Disturbed By Joy" by Edmund A. Steimle.249 

 
 
4. Controlling Metaphor Design.  This narrative design 

starts with a secular story that contains a dominant 
metaphor as a link to the Biblical narrative.  The 
presiding metaphor of the secular story becomes a 
controlling image which ties the entire sermon 
together and moves the sermon to a conclusion.250 

 
 Sample sermon:  "Lies, Flies, and Alibies" by Bruce C. 

Salmon.251  See also a unique application of this 
narrative design:  "Doxology" by Fred Craddock.252 

 
 
5. Explained-Narration Design.  This narrative design 

relates the story of the Bible incident while 
interjecting points in the story as application.  A 
theme prevails throughout the sermon.  The expositor 
takes the listeners through the sequence of events in 
the Biblical account, and relates the theme to the 
events.253 

 
 Sample sermon:  "The Big Valley" by James O. Rose.254  
                     
       247H. Steven Shoemaker, Retelling the Biblical Story: 
The Theology and Practice of Narrative Preaching 
(Nashville, Tennessee:  Broadman Press, 1985), 108-116. 

       248Steimle, Nidenthal, and Rice, Preaching the Story, 
121-125. 

       249Ibid., 177-183. 

       250Bryson, Expository Preaching:  The Art of 
Preaching Through a Book of the Bible, 370. 

       251Salmon, Storytelling in Preaching:  A Guide to the 
Theory and Practice, 83-93. 

       252Craddock, As One Without Authority, 163-168. 

       253Bryson, Expository Preaching:  The Art of 
Preaching Through a Book of the Bible, 370-371. 

       254Haddon W. Robinson, ed., Biblical Sermons:  How 
Twelve Preachers Apply the Principles of Biblical Preaching 
(Grand Rapids, Michigan:  Baker Book House, 1989), 51-60. 
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See also "The Best Laugh of All" by James C. 
Holbert.255 

 
6. First-Person Narrative Design.  This narrative design 

presents Biblical truth from the perspective of either 
a Biblical character or an eye witness of an event 
recorded in the Bible.  The preacher assumes the role 
of the Biblical character speaking directly to the 
congregation.  The sermon can utilize the 
chronological structure (tells the story in the order 
events occurred) or psychological structure (start at 
the conclusion and show how he got there, "flashback 
device").  The sermon will need to be constructed in a 
dramatic structure like a play.  Three questions will 
need to be answered.  What's going on here (describes 
the situation); What complicates this situation that 
raises questions and suspense; and How did this turn 
out.  There are two ways to introduce this narrative 
design:  (1) a formal introduction in which you 
introduce the character and the subject of the sermon; 
(2) start in as the character and introduce yourself 
in the dimension of the person's life you want to get 
across.256 

 
 Sample sermons:  "What's It Like?" by Stephen Cobb 

(See below).  "A Night in Persia" by Donald 
Sunukjian.257  "For 'Wait' Watchers Only!" by George 
Kenworthy.258 

                     
       255J. C. Holbert, Preaching Old Testament: 
Proclamation and Narrative in the Hebrew Bible (Nashville, 
Tennessee:  Abingdon Press, 1991), 79-92. 

       256Robinson, Preaching Narrative handout. 

       257Robinson, Biblical Sermons:  How Twelve Preachers 
Apply the Principles of Biblical Preaching, 69-80. 

       258Ibid., 133-142. 
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 "What's It Like?" 
 (James 2:1-13) 
 
 My name is Noah Count.  You have never met me, but you 
have read about me.  I'm that poor man you just read about 
in the letter from brother James.  Your pastor has invited 
me here today to give you a live account of my experience 
then. 
 
 This is not a "Rags to Riches" story, but it is 
important that you understand my background.  I was born to 
a very poor family in Palestine.  We lived in a one-room 
reed house, roofed and held together with red clay mortar, 
and set on a dirt floor.  My dad always tried to provide 
for us, even if it meant begging, and it usually did.  My 
mother, two sisters, a brother and myself had few clothes 
on our back and we had to wash them often.  We did our best 
to keep them clean.  Still, living in a home surrounded by 
so much mud and dirt tends to leave a particular odor and 
washing the same clothes over and over tends to tatter the 
threads. 
 
 The only possession we owned was a table and set of 
chairs that my father made out of pure olive wood.  How our 
family loved dad's handiwork, how proud we were of it, and 
how we enjoyed it.  The most meaningful times we ever 
experienced as a family were around that table.  It was 
there that we ate together, prayed together, laughed and 
cried together, played games together, conversed together, 
and spent quality time together. 
 
 You see, happy times for my family were confined to 
our home, because when we went into the town of Jerusalem, 
we were distinguished from everybody else.  The people of 
the city made us keenly aware of our social status.  They 
didn't speak to us, they didn't look at us, they didn't 
even acknowledge our existence.  Those who did notice us 
were mean or rude.  One time I had a couple of mites and 
went to buy some figs at a fruit stand.  The proprietor 
looked at me, laughed, and said, "What do you want you 
little beggar?  Shoo now, be gone!  Get out of here before 
you run off real customers."  I said, "but, but . . .."  He 
said, "Get on out of here you little beggar, I'm not going 
to tell you again."  Most of the people in town ignored us. 
 Some stared, whispered, and snickered; but nobody had 
anything to do with us.  I used to ask my dad, "Why do 
people exclude us and not care about us?"  He would always 
say, "Son, welcome to the real world." 
 
 One tragedy of being poor is your powerlessness 
against exploitation.  For instance, if you don't pay your 
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debts on time, they can confiscate all your belongings and 
even throw your family members into prison.  One day, while 
my father was on his way to pay a debt just a few days 
late, he was thrown into prison.  He told the authorities 
that he had to buy some medicine for his sick children and 
that he told the store owner who said it was okay.  They 
refused to listen to my father, threw him into prison, 
adding a late charge to his debt which made it impossible 
to retire.  I had just walked into the house from working 
the fields when I discovered dad had been put into prison. 
 I did the only thing I could do.  I sold the most precious 
(and only) treasure we had in the whole world -- the table 
and chairs -- took the money to the jailor, and secured my 
father's release.  On the way home, I asked dad, "Why do 
people treat us this way and not care what happens to us?" 
 He began to utter those now familiar words which I 
interrupted to finish, "I know, welcome to the real world." 
 
 The years ebbed by until I reached the working age and 
struck out on my own.  I married a beautiful girl named 
Wydonna; and we became Noah and Wydonna Count.  We shared 
the same humble background and we knew to only marry our 
kind.  We moved to Jerusalem because it would be my 
greatest opportunity for landing a job.  Fortunately, I got 
a job weaving baskets at Weaver's Basket Weaving.  My boss 
was a rich, stuck-up man named Solomon Weaver.  Man, was he 
loaded!  Man, was he mean!  He cursed like a fisherman, 
demanded like a task-master, intimidated like a ruthless 
king, and nick-named me "Bum!"  The only reason he hired me 
was because I was cheap labor and agreed to stay completely 
out of sight, work hard, and keep my mouth shut.  This, of 
course, was no problem for me because people ignored me 
anyway.  As I weaved another basket in the loneliness of 
the room out back, I thought of the truth of my dad's 
words, "Welcome to the real world." 
 
 One day I overheard people talking about a place 
called "church."  They were saying that it was like one 
big, happy family at "church."  No matter who you are, 
people will love you, accept you, and include you into 
their family at "church."  They said everybody is somebody 
at "church."  I could hardly wait to get home and tell my 
wife about a place that was different from the world we had 
known.  A place where we won't be ignored or slighted or 
stared at or snickered at or whispered about or rejected.  
At "church" we will be loved, accepted, welcomed, and 
included.  It was hard to believe that we were finally 
going to have friendships with people other than our 
immediate family!  
 
 I prepared all week for the biggest Sunday of my life. 
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 My wife and children couldn't go because they simply 
didn't have anything to wear.  I scrubbed myself as clean 
as I could and put on the least tattered tunic I owned.  It 
worried me that I didn't have something nicer to wear and 
that my wife couldn't wash that musty smell completely out 
of my clothes.  But what would it matter at "church?"  
Everybody there is loved, accepted, welcomed, and included. 
 Everybody is somebody at "church." 
 
 Sunday finally got here and off to "church" I went.  
It was held in a building the Jewish people use to call 
"Synagogue."  A sign outside made me grin from ear to ear 
when I read the words, "All visitors are welcomed here."  
As I approached the entrance, excited people were 
everywhere discussing in little groups.  They were too busy 
to notice me which was understandable, so I entered the 
building in order to get a good seat and found one that was 
available.  When I sat down, the lady next to me scooted 
away from me, and along with her husband, started sniffing, 
rolling their eyes, and distorting their faces.  Other 
people began to look at me and I wondered, "Am I hearing 
whispers and snickers?  Surely not!"  But when nobody 
approached me to tell me how glad they were to see me, I 
began to wonder if I was in the right place.  The husband 
seated next to me motioned for a guy named "Usher" (at 
least that is what the arm-band he was wearing said).  
Suddenly, he came over to me and said, "Hey, Bum!" (I 
wondered how he knew my nick-name).  "You are going to have 
to stand there (pointing to the back of the building) or 
sit cross-legged next to my footstool."  Though I didn't 
understand, I agreed to sit next to his footstool because 
it was better than being in the back.  As I sat there 
waiting for the service to begin, I looked around in the 
silence of no conversation.  I was observing the beautiful 
decor of the interior of the building when I noticed a 
placard that read (Quote:  Matthew 22:37-40; Galatians 
5:14).  I thought to myself, "Wow, you get the whole 
package when it comes to God's law.  If you fail to keep 
any of it, you break all of it." 
 
 I was also shocked to discover some of the people who 
attended "church."  People I recognized from town.  People 
who had nothing to do with me out there, and now, had 
nothing to do with me in here.  There was Bartholomew Crook 
with his partner Cornelius Slick in attendance.  I heard 
them laughing just the other day about getting rich by 
sticking it to those "poor suckers" in town.  There was 
also Judas Miser, sitting in a place of honor who just this 
past week was talking with his lawyer about all the suits 
he had pending against people I saw present at "church."  
Many in attendance were people I've heard blaspheme again 
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and again the very Name they were now worshipping.  
 
 The most surprising event of the day was when I heard 
a commotion at the entrance.  I remember thinking, "Surely, 
a dignitary of some kind is entering the building.  I've 
never seen such honor extended to a person.  How very 
important, special, and wonderful this person must be."  
The tunic he wore was magnificent and had to be embroidered 
silk from Egypt.  Rings of pure gold adorned his hand and I 
still don't know how he lifted his hand without a jack!  
All the people at "church" made such a fuss over him, 
clamoring to greet him and shake his hand.  As people 
swarmed around him, they escorted him to a prominent seat 
up front.  When he passed by me, where I was sitting on the 
floor, my heart sank to my feet.  "Could it be!  Yes, it 
is!"  It was my boss, Solomon Weaver!  Sitting there 
absolutely stunned I wondered, "Are these the people they 
honor at 'church'?"  Needless to say, I didn't get much out 
of the service that day. 
 
 The little groups that were talking and laughing 
together before the service began, resumed after the 
service ended.  I looked, longing to be a part, but 
realized I would never get to be a part of one of those 
groups.  I passed by the sign that read, "All visitors are 
welcomed here" and started the long journey home.  During 
the walk, the things I had heard began to haunt me:  
"Everybody is loved, welcomed, accepted, and included at 
'church'."  "It's like one big, happy family at 'church'." 
 "Everybody is somebody at 'church'."  By the time I got 
home, I just wanted to crawl under a rock and die. 
 
 My wife and children greeted me at the door with the 
enthusiasm of a Jubilee celebration, "How was 'church'?  
Was it as wonderful as everybody told you?  When do we get 
to go?  Oh, I can't wait!  Tell us everything that happened 
and don't leave one thing out!  Come on!  Tell us!  Tell 
us!  Tell us!"  As tears wailed up in my eyes and began 
flooding like torrents down my face, I could hear the echo 
of my dad's voice as I said, "Honey, it's just like the 
world!" 
 
 CONCLUSION: Pastor returns (of course, myself!) and 
thanks Noah Count for his testimony and quotes (vv. 12, 13) 
as a final charge to the audience. 
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 CHAPTER V 
 
 GENERALIZATIONS AND CONCLUSIONS 
 
 
 Overall Project 
 
 

 The project Narrative Preaching:  Communicating 

Biblical Truth Through Story has been both challenging and 

rewarding.  During the last year, many books, articles, and 

tapes on the subject have been thoroughly researched.  All 

pertinent information relevant to this thesis is included. 

 The wealth of information assimilated about narrative 

preaching has been an extraordinary educational experience. 

 Some of the principles learned are as follows: 

 1)  Since narrative makes up about one-third of the 

Bible, it is essential to understand the hermeneutical 

principles unique to the interpretation of the genre.  

Recognizing certain conventions utilized by the Biblical 

authors when communicating through narrative has 

revolutionized this writer's understanding of the genre 

during the exegetical process. 

 2)  Individuals, communities, and the Judaeo-Christian 

faith require narrative because it is the inevitable mode 

for recounting and interpreting historical experience.  
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Narrative defines identity because it gives order, meaning, 

and purpose to an otherwise random and chaotic existence. 

 3)  Students of the Bible can join the original 

hearers in accepting the historicity of Biblical narratives 

unless there are obvious reasons not to do so.  When 

historical concerns are interpreted in light of theological 

purposes, the historical-critical method can yield a 

satisfying historical reconstruction of Biblical narrative. 

 4)  The most important theological discovery made 

regarding narrative is understanding how Biblical authors 

utilize literary characteristics to communicate their 

message.  Narrative is the result of literary artists 

communicating Biblical theology.  Understanding the 

literary conventions familiar to the original audience has 

done more for this writer's exegesis and exposition of 

Biblical narrative than any other consideration. 

 5)  When interpreting Biblical narrative, remember 

that context is especially important to narrative.  

Furthermore, details are sparse so every detail must be 

examined because any given detail often proves critical to 

the understanding of the narrative.  Moreover, avoid the 

slide into anthropocentric preaching.  God is always the 

hero of Biblical narrative.  Finally, reckon with the 

indirect nature of Biblical narrative.  Narratives are 

often incomplete and readers are expected to come to a 
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Biblical conclusion based on what is taught elsewhere in 

Scripture. 

 6)  The recent emphasis on narrative preaching is 

better understood in light of the history of homiletics.  

The influence of Greco-Roman theory from the second century 

until present is astounding.  The resurgence of narrative 

preaching in the early 1970's is greatly welcomed in a 

culture more akinned to the story world of the first 

century where narrative preaching flourished. 

 7)  Narrative preaching is conducive in a culture 

where people are oriented to story through media and where 

they are encountered with a medium that is attuned to the 

way they experience life. 

 8)  The theory of indirection endorses the move to a 

more narrative style of preaching.  The distance and 

participation provided by the indirect nature of narrative 

enables the listener to overcome natural defensiveness and 

be engaged more holistically. 

 9)  If the scientific understanding of the split-brain 

theory is correct, images communicated through stories are 

truer to the way people grasp reality than statements 

communicated through proposition.  Furthermore, indirect 

address communicates to one whole side of the human being 

that may remain untouched by direct address. 

 10)  The greatest concern among homileticians 
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regarding indirect address is thwarted induction; yet, the 

indirect nature of narrative seems to be an indispensable 

advantage of story.  Studies observed and performed prove 

that the solution to the problem of retaining the 

indirectness necessary to a successful story while making 

sure the audience gets the preacher's intended meaning is 

to make sure the narrative has a strong, controlling 

central idea.  When this was the case, the audience 

consistently made individual application that remained 

anchored to the preacher's intended meaning. 

 11)  Finding stories to preach abound in narrative and 

non-narrative literature.  A sermon can follow the story-

line of any given narrative, though the sermon plot does 

not necessarily have to follow the narrative plot.  Stories 

to preach can also be found by following a succession of 

events in longer narrative passages, observing people 

and/or places mentioned in several narrative texts, and by 

examining narrative segments in non-narrative Scripture.  

Narrative sermons can even be developed from non-narrative 

literature because the Biblical authors wrote out of an 

experience to an audience in an experience. 

 12)  Locating stories to preach requires extensive 

research.  Background, characters, events, and the setting 

of the Biblical account has to be researched imaginatively. 

 Tie imagination to the text in the same way interpretation 
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is tied to the text.  Personal, imaginative research of the 

details, implicit actions, motives of the characters, and 

background will yield rich stories to preach.  There are a 

wealth of resources available to do this kind of research. 

 13)  The basic structure of an effective story is to 

set the stage with the basic components of the story 

necessary to its understanding; surface a conflict to be 

resolved; build tension leading to a dramatic release; 

release the tension at the peak of suspense through 

resolution and briefly conclude. 

 14)  Eugene Lowry's "homiletical plot" is a powerfully 

effective method for plotting narrative sermons.  Lowry's 

translation of the technical jargon about plot into a 

homiletical method for designing sermons is especially 

helpful for preachers steeped in discursive rhetoric. 

 15)  Stories are intended to be spoken, not written, 

but the way stories speak best may be through the avenue of 

the written word.  When crafting an oral event in written 

form, write with orality in mind. 

 16)  Storytellers are more made than born.  

Storytelling is a learned art.  Effective storytellers do 

not retell a story; they recreate the story so the audience 

can relive it.  Powerful storytellers are saturated with 

the story so they can speak from the spontaneity of 

overflow and not from the restriction of memorization.  
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Good storytellers make sure the progress of the story is 

focused and appeals to the five senses.  Captivating 

storytellers are very conscientious of timing through 

pacing and dramatic pause.  Impressionable storytellers 

exemplify gestures that are natural to the story and to 

themselves. 

 17)  Designing a seminary course for narrative 

preaching has resulted in the ability to develop effective 

goals and objectives for accomplishing a task.  The 

principles learned regarding how to construct good goals 

and objectives will be used in the development of future 

projects. 

 18)  The discipline of planning and coordinating a 

semester course has greatly enhanced this writer's 

understanding and appreciation for teaching.  The challenge 

included considering the class hours to fill, how much 

material to try to cover per class, building in time for 

comments and questions, scheduling tests, assigning 

homework and class projects, deciding when to collect, 

evaluate, and return, etc.  As a result of the experience, 

this writer is better equipped to develop courses and/or 

seminars for a given occasion. 

 19)  When writing a thesis project, clearly document 

research during the process in order to avoid wasting time 

rereading material already covered.  The amount of work 
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required to do the project is considerable.  It is 

necessary to seize every available moment, but it is 

equally important to pace one's self.  The frustration of 

"getting in the groove" on the project and having to 

continuously stop to attend to ministry responsibilities is 

almost more than one can bear.  Taking full advantage of 

the opportunities afforded while pacing one's self will 

help. 

 20)  The dividends received from doing the project is 

worth the investment of one's best efforts.  Then, whatever 

the official evaluation, one will have the satisfaction of 

giving it their best shot. 
 
 Teaching Experience 
 

 In partial fulfillment of this project, the writer was 

required to actually teach homiletics.  The responsibility 

was fulfilled at Fruitland Bible College.  Fruitland is a 

fully accredited two-year school designed to prepare 

individuals for ministry who, because of pending 

responsibilities, would find it difficult to go off to 

school.  Most of the students have little, if any, college 

training, but possess the heart of a lion hungry to learn. 

 Many of them are already in bi-vocational situations and 

need homiletical training immediately.  This is the reason 

homiletics is taught in the first three terms of the two-

year degree. 
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 This writer was given the privilege of teaching four 

hours of homiletics at the college.  The first two hours 

were with a basic homiletics class.  The final two hours 

were with an advance homiletics class.  The task was to 

develop material for three class hours and evaluate 

preaching for one.  The material to be covered included a 

case for expository preaching, the importance of the big 

idea, and how to find the big idea (structured notes given 

to students for the content of these classes are included 

at the end of this Chapter).  Some principles learned from 

the experience are as follows: 

 1)  The preparation required for each class hour 

taught proved to be extremely challenging.  The process of 

studying and developing personal notes, structuring notes 

for the class, building in time for discussion, and making 

sure written material is ready for oral presentation is 

incredible.  The requirement, however, greatly helped in 

writing Chapter IV of the thesis.  The experience will 

surely prove beneficial in the preparation of future 

teaching responsibilities. 

 2)  Standing before thirty or more students who can 

put one on the spot at any time is rather intimidating.  

The stress, however, can be used advantageously.  It 

motivates one to be thoroughly prepared for the teaching 

assignment. 
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 3)  This experience revealed how much has been learned 

about homiletics during the doctrinal program.  The 

students had more questions than any teacher could have 

been prepared to answer.  Amazingly, this writer could 

field the questions with a studied opinion and could even 

refer the students to books for further reading.  Credit 

goes to the doctrinal program for this result. 

 4)  It was a joy to be before such a hungry group of 

listeners.  The students hung on every word, stayed busy 

making notations with structured notes, stopped the lecture 

repeatedly not wanting to miss a thing, and asked questions 

to make sure they understood everything.  It was truly an 

exhilarating experience. 

 5)  Learn to take cues from non-verbal communication. 

 It is often an indication that the student does not 

understand.  Remember that students are not as familiar 

with the material as the teacher. 

 6)  Refuse agenda anxiety.  While it is important to 

cover the planned material, it is more important that the 

students absorb the material.  Allow time for this 

contingency.  This writer did not get to all the material 

he planned to teach.  The amount of material to be covered 

in each class was a learning experience.  It is better to 

find a good stopping place while students understand and 

resume next class. 
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 7)  Including chapel, the teaching responsibility 

lasted from 7:30 a.m. until 1:00 p.m.  The experience was  

incredibly exhausting.  One wonders how it is done on a 

continuous basis.  It is much harder than people think.  

While gaining experience and learning to pace one's self 

would help, it should be noted that the teacher's task is a 

difficult one which deserves full respect. 

 8)  The student evaluations were very encouraging.  

One quizzical looking student responded, "You are going to 

make a great homiletics teacher."  Another said, "I've 

learned more in two hours under you than I have all term." 

 Many students said, "This is great stuff!  When will you 

be back?"  All the teaching material simply reflected what 

had been taught in this doctrinal program. 

 9)  This writer has wrestled with the desire to pursue 

a career in teaching homiletics.  The teaching experience 

has helped clarify that desire.  Many peers do not share a 

love to study and talk about preaching, much less teach 

homiletics.  This experience revealed there are some 

students out there very interested.  It would be very 

satisfying to provide them instruction.  The Lord's will be 

done. 

 10)  What has been learned in the last three years 

about homiletics needs to be implemented in courses on 

homiletics.  The head of the preaching department of 
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Fruitland Bible Institute agrees and has approached this 

writer about joining the faculty to do just that. 
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 (Sample copy of structured notes for teaching experience) 

 

 WHAT'S THE BIG IDEA? 

 

I. Introductory remarks. 

II. The definition of expository preaching. 

 A. "Expository preaching . . . is the communication 

of a _______________ _______________, derived 

from and transmitted through a _______________, 

_______________, and _______________ study of a 

passage in its _______________, which the 

_______________ _______________ first applies to 

the personality of the preacher, then 

_______________ _______________ to his hearers." 

 Haddon Robinson, Biblical Preaching, p. 20. 

 B. There should be no essential difference between 

"preaching" and "teaching." 

  1. 

  2. 

  3. 

 C. The essence of expository preaching is that it . 

. . presents the true and exact meaning of the 

_______________ author, in a manner that is 

relevant to the _______________ listener. 

 D. Expository preaching is not definite by the 
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_______________ of the passage or the 

_______________ of verses covered. 

 E. Expository preaching is not to be contrasted with 

"textual" or "topical" preaching. 

  1. It is possible to do a "textual exposition" 

of 1 verse. 

 I Timothy 5:1a 

  Do not sharply rebuke an older man, but rather 

appeal to him as a father, to the younger men as 

brothers. 

   a. We are not to rebuke an older man. 

    1. The meaning of "sharply rebuke" is 

. . . 

    2. Some examples of such an improper 

rebuke might be . . . 

    3. The reason why we are not to do 

this is probably because . . . 

     a) It would cause him to lose 

dignity. 

     b) It would alienate him and 

others from us. 

   b. We are to appeal to him as if he were 

our own father. 

    1. The meaning of "appeal as a 

father" is . . . 
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     a) The meaning of "appeal" is . 

. . 

     b) The significance of the 

"father" relationship is . . 

. 

    2. Some examples of such an appeal 

might be . . . 

    3. Some suggestions on how to 

establish this father-son 

relationship as a basis for a 

future ministry might be to . . . 

  2. It is possible to do a "topical exposition." 

 What God Wants Christian Husbands to Do 

   a. Husbands are to live with their wives 

in an understanding way (I Pet. 3:7a). 

    1. This means . . . 

    2. Some specific ways in which this 

would show itself might be . . . 

  2. Husbands are to love their wives as Christ 

loved the church (Ephesians 5:25). 

   a. The love of Christ for the church was 

such that He gave Himself for it. 

   b. The love of husbands for their wives is 

shown as they give themselves for them. 

    1. Example. 
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    2. Example. 

    3. Example. 

 

 F. The following would not qualify as expository 

preaching. 

 

 Psalm 150:1, 5 

   Praise ye the Lord. 

   Praise God in His sanctuary. 

   Let everything that hath breath, 

      praise the Lord! 

  Intro:  We have somehow misplaced the ability to 

praise God. 

  1. The re-discovery of praise will come with 

the wholeness of our belief. 

  2. The re-discovery of praise will come when we 

relearn the meaning of worship. 

  3. The re-discovery of praise goes hand in hand 

with service. 

 John 13:30 

   "And it was night." 

  Intro:  Night is usually a time of fear, but God 

had much to say about night. 

  1. It can be a time of adversity and affliction 

(Isaiah 21:12). 
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  2. It can be a time of death (John 9:4). 

  3. It can be a time of concern (John 3:1). 

  4. It can be a time of rejection (John 13:30). 

  5. It can be a time of rejoicing (Acts 16:25-

31). 

 

 Genesis 25-30 

  Intro:  Jacob is an important character of the 

Old Testament 

  1. His birth 

  2. He purchased his birthright 

  3. He deceived his father 

  4. He fled to Haran 

  5. He married and was prosperous 

  6. Finally, he met God. 

III. Five commitments of the Biblical expositor. 

 A. 

 B. 

 C. 

 D. 

 E. 

IV. The importance of stating the central truth of the 

whole message in a single sentence cannot be 

overemphasized. 

 A. It is essential that a sermon be the embodiment 
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of a single idea (see Robinson -- pgs. 36, 37). 

   1. Our goal is not to "comment on the words of 

a passage," or to "explain the phrases," but 

instead to arrive at a single idea, or 

point, or truth. 

  2. This timeless sentence is the "main idea" of 

the message, the sermon in a nutshell.  It 

is what you want the listener to remember 

even if he forgets everything else. 

  3. This "main idea" is sometimes referred to 

as:  the big idea, the thesis, the 

overriding thought, the assertion, the 

summary sentence, the unifying concept, the 

central truth, the proposition, etc. 

  4. The reason for the consensus of building a 

sermon around a single significant thought 

is that God designed the human mind to 

demand: 

   a) 

   b) 

   c) 

  5. A central idea promotes _______________, 

_______________, and _______________. 

V. The anatomy of an idea. 

 A. Haddon Robinson said his life's contribution to 
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homiletics is to answer the question, what does a 

preacher do with this thought. 

 B. Definition of an idea: 

 C. The first step in the process of understanding 

thought -- and, therefore, in learning to 

communicate our ideas to others -- is to 

understand the two basic building blocks of an 

idea. 

  1. Subject --  

  2. Complement --  

  3. In order to have a complete idea, we must 

assert something about something else.  As 

long as we have merely a "something" (a 

subject), we do not yet have an idea.  It is 

only the assertion of "another thing" (a 

complement) about the subject that gives 

birth to a complete idea.  Remember:  until 

we have both, we do not yet have a complete 

idea. 

   "This podium is made of wood." 

   "Chapel begins at 10:45." 

  5. The term subject is being used here in a 

nongrammatical sense.  The grammatical 

subject is determined on the basis of the 

rules of syntax and grammar, the subject of 
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the idea is determined on the basis of 

thought and meaning. 

   a. Look at the following example: 

    Subject:  How I feel about my desk 

    Complement: I like it 

    Idea:  "I like my desk." 

   b. Notice several things about this 

example. 

    1) The subject is an entire clause. 

    2) The subject is incomplete in 

itself. 

    3) If we change the complement, we 

change the complete idea. 

 D. In order to form the main idea, the "subject" 

must be sufficiently narrowed. 

  1. For example, "suffering" is too broad of a 

subject.  The sermon could conceivably cover 

such diverse concepts as: 

  2. To arrive at the exact, narrow subject of a 

passage, follow these steps: 

   a. Determine from a general reading of the 

text what the author is "talking 

about."  This will give the broad 

subject. 

    "boasting" (Proverbs 27:1) 
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    "testing" (Proverbs 27:21) 

    "good name" (Proverbs 22:1) 

   b. Assume the Biblical author is answering 

a question.  What is the question his 

Biblical passage answers (apply the 

who, what, when, where, why, and how 

analysis)?  This will give the narrower 

subject.  This "question" can be turned 

into an incomplete "subject phrase." 

    1) Question: 

     "Why should we not boast?" 

     "How is one tested? 

     "What is the value of a good 

name?" 

 

    2) Subject phrase: 

     "The reason we should not boast . 

. ." 

     "The test of a person . . ." 

     "The value of a good reputation . 

. ." 

    3) The "answer" to the question 

becomes the "complement." 

   c. Underneath every Biblical passage or 

unit, there is some "need to know" that 
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the author is meeting, some assumed 

"question" for which he is supplying 

the answer.  Ask the subject in the 

form of a question, and you will 

automatically narrow it to an exact 

phrase. 
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 EXERCISES: 

 

 The first exercise will be done for you.  Observe the 

steps of apprehending the main idea of Proverbs 22:1. 

  Step 1: Determine from a general reading of the 

text what the author is "talking 

about."  This will give you the broad 

subject. 

    "A good name" 

  Step 2: Assume the Biblical author is answering 

a question.  What is the question his 

Biblical passage answers -- who, what, 

when, where, why, or how?  This will 

give you the narrower subject. 

    "What is the value of a good 

reputation?" 

  Step 3: This "question" can be turned into an 

incomplete "subject phrase."  Remember 

the subject phrase is an entire clause 

and incomplete in itself.  In other 

words, the subject as is stands needs 

to be completed with a complement. 

    "The value of a good reputation" 

  Step 4: The "answer" to the question becomes 

the complement.  By adding the 
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complement to the subject, you have the 

completed idea. 

    "A good reputation is more valuable 

than material possessions." 

 

 Proverbs 22:1 

 Subject:  The value of a good reputation 

 

 Complement: It is worth more than material things. 

 

 Idea:  A good reputation is more valuable than 

material possessions. 

 

 Psalm 117 

 

 Subject: 

 

 Complement: 

 

 Idea: 

 

 I Timothy 5:1-2 

 

 Subject: 
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 Complement: 

 

 Idea: 

 

 Proverbs 27:1 

 

 Subject: 

 

 Complement: 

 

 Idea: 

 

 Proverbs 3:5-6 

 

 Subject: 

 

 Complement: 

 

 Idea: 

 

 Proverbs 3:1-2 

 

 Subject: 

 

 Complement: 
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 Idea: 

 

 

 

 

 Proverbs 3:3-4 

 

 Subject: 

 

 Complement: 

 

 Idea: 

 

 Exodus 23:4-5 

 

 Subject: 

 

 Complement: 

 

 Idea: 

 

 Exodus 23:9 

 

 Subject: 
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 Complement: 

 

 Idea: 

 

 

 

 

 Psalm 32:5 

 

 Subject: 

 

 Complement: 

 

 Idea: 

 

 Psalm 116:3-4 

 

 Subject: 

 

 Complement: 

 

 Idea: 

 

 Matthew 4:1-11 
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 Subject: 

 

 Complement: 

 

 Idea: 



 
 

 

  191

 
 
 
 
 SOURCES CONSULTED 
 
 
Achtemeier, Elizabeth.  Creative Preaching:  Finding the 
 Words.  Nashville, Tennessee:  Abingdon Press, 1980. 
 
________.  Preaching as Theology and Art.  Nashville, 
 Tennessee:  Abingdon Press, 1984. 
 
Achtemeier, Elizabeth, and Paul Achtemeier.  The Old 
 Testament and the Proclamation of the Gospel.  

Philadelphia:  The Westminster Press, 1973. 
 
Adams, Jay E.  "Sense Appeal and Storytelling."  In The 
 Preacher and Preaching:  Reviving the Art in the 

Twentieth Century, ed. Samuel T. Logan, Jr.  
Phillipsburg, New York:  Presbyterian and Reformed 
Publishing Company, 1986. 

 
Aharoni, Yohanan.  The Land of the Bible:  A Historical 
 Geography of the Bible.  Philadelphia:  The 

Westminster Press, 1979. 
 
________.  The Macmillan Bible Atlas.  Macmillan, 1977. 
 
Alter, Robert.  The Art of Biblical Narrative.  New York:  
 Basic Books, Inc., Publishers, 1981. 
 
The American Heritage Dictionary.  Boston [1982]. 
 
Baker, Augusta, and Ellin Greene.  Storytelling:  Art and 
 Technique.  New York:  R. R. Bowker Company, 1977. 
 
Bar-Efrat, Shimon.  "Literary Modes and Methods in the 
 Biblical Narrative in View of 2 Samuel 10-20 and 1 

Kings 1-2."  In The Modern Preacher and the Ancient 
Text, ed. Sidney Greidanus, 206.  Grand Rapids, 
Michigan:  William B. Eerdmans Publishing Company, 
1988. 

 
Barr, James.  "Story and History in Biblical Theology."  
 Journal of Religion 56 (1976): 1-17. 
 
Barrett, Ethel.  Storytelling:  It's Easy.  Grand Rapids, 
 Michigan:  Zondervan Publishing House, 1960. 
 
Bass, George M.  The Song and the Story.  Lima, Ohio:  



 
 

 

  192

 C.S.S. Publishing, 1984. 
 
Bausch, William J.  Storytelling:  Imagination and Faith. 
Mystic, Connecticut:  Twenty-Third Publications, 1984. 
 
Berlin, Adele.  Poetics and Interpretation of Biblical 
 Narrative.  Sheffield:  The Almond Press, 1983. 
 
Bloede, Louis W.  "Preaching and Story."  The Iliff Review 
 37 (Fall 1980) 53-61. 
 
Boice, James Montgomery.  Genesis:  An Expositional 
 Commentary.  Grand Rapids, Michigan:  Zondervan 

Publishing House, 1982. 
 
Bradley, Bert E.  Fundamentals of Speech Communication:  
The 
 Credibility of Ideas.  Dubuque, Iowa:  William C. 

Brown Publishing Company, 1974. 
 
Branham, J. P., President of Youth For Christ of Asheville, 
 North Carolina.  Interview by Stephen E. Cobb, April 

1996. 
 
Brooks, R. T.  Communicating Conviction.  London:  Epworth, 
 1983. 
 
Brown, David M.  Dramatic Narrative in Preaching, Valley 
 Forge, Pennsylvania:  Judson Press, 1981. 
 
Brown, Steve.  How to Talk so People Will Listen.  Grand 
 Rapids, Michigan:  Baker Book House, 1993. 
 
Bryson, Harold T.  Expository Preaching:  The Art of 
 Preaching Through a Book of the Bible.  Nashville, 

Tennessee:  Broadman & Holman Publishers, 1995. 
 
_______.  Telephone interview by Stephen E. Cobb, January 
 1996, Alexander, North Carolina. 
 
Buechner, Frederick.  Telling the Truth:  The Gospel as 
 Tragedy, Comedy & Fairy Tale.  San Francisco, 

California:  Harper & Row, Publishers, 1977. 
 
Chatfield, D. A.  Left-Handed Preaching.  In J. A. Ashbrook 
 (ed.), Faith and Ministry in Light of the Double 

Brain.  Bristol, Indiana:  Wyndham Hall Press, 1989. 
 
Chekhov, Anton.  Selected Stories.  New York, New York:  
 Penguin Books, 1960. 
 



 
 

 

  193

Claypool, John R.  The Preaching Event.  Waco, Texas:  Word 
 Book Publisher, 1980. 
 
 
Clements, Ronald E.  "History and Theology in Biblical 
 Narrative."  Horizons in Biblical Theology 4-5    

(1982-83): 45-60. 
 
Coles, Robert.  The Call of Stories:  Teaching and the 
Moral 
 Imagination.  Boston, Massachusetts:  Houghton Mufflin 

Company, 1989. 
 
Cooper, Eunice, and Helen Dinerman.  Analysis of the Film 
 'Don't Be a Sucker':  A Study in Communication, Public 

Opinion Quarterly 15 (1951):  249 as cited by Carl I. 
Hovland, Irving L. Janis, and Harold H. Kelley, 
Communication and Persuasion.  New Haven:  Yale 
University Press, 1953. 

 
Cox, James W.  Biblical Preaching:  An Expositor's 
Treasury. 
 Philadelphia:  The Westminster Press, 1983. 
 
________.  A Guide to Biblical Preaching.  Nashville, 
 Tennessee:  Abingdon Press, 1976. 
 
________.  Preaching:  A Comprehensive Approach to the 
 Design and Delivery of Sermons.  New York, New York:  

Harper & Row, Publishers, 1985. 
 
Craddock, Fred.  As One Without Authority.  Enid:  The 
 Phillips University Press, 1974. 
 
________.  Overhearing the Gospel:  Preaching and Teaching 
 the Faith to Persons Who Have Heard it All Before.  

Nashville, Tennessee:  Abingdon Press, 1978. 
 
________.  Preaching.  Nashville, Tennessee:  Abingdon 
 Press, 1985. 
 
Crossan, John Dominic.  The Dark Interval:  Towards a 
 Theology of Story.  Allen, Texas:  Argus 

Communications, 1975. 
 
Davis, Henry Grady.  Design for Preaching.  Philadelphia, 
 Pennsylvania:  Fortress Press, 1958. 
 
Deuel, David C.  "Expository Preaching from Old Testament 
 Narrative."  In Rediscovering Expository Preaching: 

Balancing the Science and Art of Biblical Exposition, 



 
 

 

  194

 MacArthur, John, Jr.  Dallas, London, Vancouver, 
Melbourne:  Word Publishing, 1992. 

 
Dick, Walter, and Lou Carey.  The Systematic Design of 
 Instruction.  3d ed.  Harper Collins Publishers, 1990. 
 
 
Dodd, C. H.  The Apostolic Preaching and Its Development. 
 London:  Hodder and Stoughton, 1944. 
 
Duduit, Michael, ed.  Handbook of Contemporary Preaching:  
A 
 Wealth of Counsel for  Creative and Effective 

Proclamation.  Nashville, Tennessee:  Broadman Press, 
1992. 

 
Edersheim, Alfred.  Bible History.  2 vols.  William B. 
 Eerdmans Publishing Company, 1954. 
 
________.  The Life and Times of Jesus the Messiah.  2 
vols. 
 William B. Eerdmans Publishing Company, 1954. 
 
Ellingsen, M.  The Integrity of Biblical Narrative:  Story 
 in Theology and Proclamation.  Minneapolis, Minnesota: 

 Fortress Press, 1990. 
 
Eslinger, Richard.  A New Hearing.  Nashville, Tennessee:  
 Abingdon Press, 1987. 
 
Fackre, Gabriel.  "Narrative Theology:  An Overview."  
 Interpretation 37/4 (1983): 340-52. 
 
Fant, Clyde E.  Preaching for Today.  New York, New York:  
 Harper & Row, Publishers, 1975. 
 
Fee, Gordon D., and Douglas Stuart.  How to Read the Bible 
 for All Its Worth:  A Guide to Understanding the 

Bible, 2nd ed.  Grand Rapids, Michigan:  Zondervan 
Publishing House, 1993. 

 
Freeman, Harold.  Variety in Biblical Preaching:  
Innovative 
 Techniques and Fresh Forms.  Waco, Texas:  Word Book 

Publisher, 1987. 
 
Gabel, John B., and Charles B. Wheeler.  The Bible as 
 Literature:  An Introduction.  New York:  Oxford 

University Press, 1986. 
 
Goddard, Harold C.  The Meaning of Shakespeare, Volume 2.  



 
 

 

  195

 (Chicago:  The University of Chicago Press, 1960), 
208, citing Storytelling in Preaching:  A Guide to the 
Theory and Practice.  Salmon, Bruce C.  Nashville, 
Tennessee:  Broadman Press, 1988. 

 
Gower, Ralph.  The New Manners and Customs of Bible Times.  
 Chicago, Illinois:  Moody Press, 1987. 
 
Greenstein, Edward L.  "Biblical Narratology."  Prooftexts 
1 
 (1981) 201-8. 
 
Greidanus, Sidney.  The Modern Preacher and the Ancient 
 Text.  Grand Rapids, Michigan:  William B. Eerdmans 

Publishing Company, 1988. 
 
Guthrie, Donald.  New Testament Introduction.  Rev. ed. 
 InterVarsity, 1990. 
 
Harrell, John.  Origins and Early Traditions of 
 Storytelling.  Kensington, California:  York House, 

Publishers, 1983. 
 
Harrison, Roland K., ed.  Major Cities of the Biblical 
 World.  Nelson, 1985. 
 
________.  Introduction to the Old Testament.  William B. 
 Eerdmans Publishing Company, 1969. 
 
________, ed.  New International Commentary on the Old 
 Testament New York:  William B. Eerdmans Publishing 

Company, 1994-1995, vols. 1-14. 
 
________.  Old Testament Times.  Grand Rapids, Michigan: 
 William B. Eerdmans Publishing Company, 1990. 
 
Hauerwas, S., and L. Jones.  Why Narrative?  Grand Rapids, 
 Michigan:  William B. Eerdmans Publishing Company, 

1989. 
 
Hayes, John H., and Carl R. Holladay.  Biblical Exegesis:  
A 
 Beginner's Handbook.  Revised Edition.  Atlanta, 

Georgia:  John Knox Press, 1987. 
 
Holbert, J. C.  Preaching Old Testament:  Proclamation and 
 Narrative in the Hebrew Bible.  Nashville, Tennessee: 

 Abingdon Press, 1991. 
 
________.  Narrative Preaching:  Possibilities and Perils.  
 Preaching, 7, 22-28, 1992. 



 
 

 

  196

 
Hovland, Carl I., and Wallace Mandell.  "An Experimental 
 Comparison of Conclusion-Drawing by the Communicator 

and by the Audience."  The Journal of Abnormal and 
Social Psychology 47 (July 1952). 

 
Hybels, Bill, Stuart Briscoe, and Haddon Robinson. 
 Mastering Contemporary Preaching:  Mastering Ministry. 

 Portland, Oregon:  Multnomah, Christianity Today, 
Inc., 1989. 

 
Jensen, Richard A.  Telling the Story:  Variety and 
 Imagination in Preaching.  Minneapolis, Minnesota:  

Augsburg Publishing House, 1980. 
 
________.  Thinking in Story:  Preaching in a Post-Literate 
 Society.  Lima, Ohio:  C.S.S. Publishing, 1993. 
 
Jeremias, Joachim.  Jerusalem in the Times of Jesus.  
 Minneapolis, Minnesota:  Fortress Press, 1969. 
 
________.  The Parables of Jesus.  Second Rev. ed.  New 
 York:  Charles Scriber's Sons, 1972. 
 
Josephus, Flavius.  Complete Works.  Kregel, 1960. 
 
Juniper, Daniel.  Along the Water's Edge:  Stories That 
 Challenge and How to Tell Them.  Ramsey, New Jersey:  

Paulist Press, 1982. 
 
Keen, Sam.  To a Dancing God.  New York, New York:  Harper 
& 
 Row, Publishers, 1970. 
 
Knowles, Malcolm.  The Adult Learner:  A Neglected Species.  
 4th ed.  Houston, London, Paris, Zurich, Tokyo:  Gulf 

Publishing Company, 1973. 
 
Kort, Wesley A.  Narrative Elements and Religious Meaning.  
 Philadelphia, Pennsylvania:  Fortress Press, 1975. 
 
Lane, Belden C.  Storytelling:  The Enchantment of 
Theology. 
 Four tapes.  St. Louis, Missouri:  Bethany Press, 

1981. 
 
Lane, William L.  The New International Commentary on the 
 New Testament (Grand Rapids, Michigan:  William B. 

Eerdmans Publishing Company, 1974), vols. 1-17. 
 
Licht, Jacob.  Storytelling in the Bible.  Jerusalem:  The 



 
 

 

  197

 Magnes Press, The Hebrew University, 1986. 
 
Limburg, James.  Old Testament Stories for a New Time.  
 Atlanta:  John Knox Press, 1983. 
 
Lischer, Richard. "The Limits of Story." Interpretation 
38/1 
 (1984): 26-38. 
 
Litfin, Duane.  Public Speaking:  A Handbook for 
Christians. 
 Second Edition.  Grand Rapids, Michigan:  Baker Book 

House, 1992. 
 
Lloyd-Jones, D. Martyn.  Preaching & Preachers.  Grand 
 Rapids, Michigan:  Zondervan Publishing House, 1971. 
 
Logan, Samuel T.  The Preacher and Preaching:  Reviving the 
 Art in the Twentieth Century.  Phillipsburg, New York: 

 Presbyterian and Reformed Publishing Company, 1986. 
 
 
 
 
Long, Burke O.  "I Kings:  With an Introduction to 
 Historical Literature."  In The Modern Preacher and 

the Ancient Text, ed. Sidney Greidanus, 193.  Grand 
Rapids, Michigan:  William B. Eerdmans Publishing 
Company, 1988. 

 
Long, Thomas G.  Preaching and the Literary Forms of the 
 Bible.  Philadelphia, Pennsylvania:  Fortress Press, 

1989. 
 
Lowry, Eugene.  Doing Time in the Pulpit.  Nashville, 
 Tennessee:  Abingdon Press, 1985. 
 
________.  The Homiletical Plot.  Atlanta, Georgia:  John 
 Knox Press, 1980. 
 
MacArthur, John, Jr.  Rediscovering Expository Preaching: 
 Balancing the Science and Art of Biblical Exposition. 

 Dallas, London, Vancouver, Melbourne:  Word 
Publishing, 1992. 

 
Mager, Robert F.  Preparing Instructional Objectives.  Rev. 
 2d ed.  Belmont, California:  Lake Publishing Company, 

1984. 
 
May, Rollo.  The Courage to Create.  New York:  W. W. 
Norton 



 
 

 

  198

 and Company, Inc., 1975. 
 
McConnell, Frank, ed.  The Bible and the Narrative 
 Tradition.  New York:  Oxford University Press. 1986. 
 
McEachern, Alton.  Dramatic Monologue Preaching, Nashville, 
 Tennessee:  Broadman Press. 
 
Miller, Calvin, "Narrative Preaching."  In Handbook of 
 Contemporary Preaching:  A Wealth of Counsel for 

Creative and Effective Proclamation Michael Duduit, 
ed.  Nashville, Tennessee:  Broadman Press, 1992. 

 
Mitchell, Henry H.  "Preaching on the Patriarchs."  In 
 Biblical Preaching:  An Expositor's Treasury, ed. by 

James W. Cox, Philadelphia, Pennsylvania:  The 
Westminster Press, 1983. 

 
_______.  The Recovery of Preaching.  San Francisco, 
 California:  Harper & Row, Publishers, 1977. 
 
Orstein, Robert E., ed.  The Nature of Human 
Conscienceness. 
 San Francisco, California:  W. H. Freeman, 1973. 
 
________.  The Psychology of Conscienceness.  New York:  
 Viking Press, 1972. 
 
Pennington, Chester A.  "Response to the 'Preaching and 
 Story'."  The Iliff Review, 37 (Fall 1980), p. 64. 
 
Pfeiffer, Charles F.  The Biblical World.  Baker, 1966. 
 
Philo.  Translated by C. D. Yonge.  The Works of Philo.  
 Peabody, Massachusetts:  Hendrickson Publishers, 1993. 
 
Powell, M. A.  What is Narrative Criticism?  Minneapolis, 
 Minnesota:  Fortress Press, 1990. 
 
Powell, Paul.  "Joseph:  Dealing with Bitterness."  
 Preaching 3 6, (May-June 1988): 26-31. 
 
Restak, Richard.  The Brain:  The Last Frontier.  New York:  
 Bantam Books, 1984. 
 
Rienstra, Marchiene.  "Sermons That Live:  Preaching 
Through 
 Stories." Reformed Worship, 10, (Winter 1989) 26-27. 
 
Robinson, Haddon W., Burdick, Klein, Ecklebargr.  Studying 
 and Preaching the Parables.  Expositapes, Set I, #2 



 
 

 

  199

(Side #2), Denver Seminary. 
 
Robinson, Haddon W., & Craig Blomberg.  Preaching the 
 Stories of Jesus.  Expositapes, Set VIII (Tape #3), 

Denver Seminary. 
 
Robinson, Haddon W., and Oudemolen.  Homiletical Plot.  
 Expositapes, Set X (Tape #1), Denver Seminary. 
 
Robinson, Haddon W., and Paul Borden.  Preaching a First- 
 Person Narrative Sermon.  Expositapes, Set VII (Tape 

4), Denver Seminary. 
 
Robinson, Haddon W.  Preaching from Biblical Narratives. 
 Expositapes, Set III, #1 (Side #2), Denver Seminary. 
 
________.  Good Guys, Bad Guys, and Us Guys.  Expositape. 
 Luke 18:9-17. 
 
________.  Biblical Preaching:  The Development and 
Delivery 
 of Expository Messages.  Grand Rapids, Michigan:  

Baker Book House, 1980. 
 
________, ed.  Biblical Sermons:  How Twelve Preachers 
Apply 
 the Principles of Biblical Preaching.  Grand Rapids, 

Michigan:  Baker Book House, 1989. 
 
________.  Interview by Stephen E. Cobb, January 1996 
 residency in Charlotte, North Carolina. 
 
Robinson, Haddon W.  Preaching Narrative handout received 
at 
 the January 1995 seminar. 
 
Robinson, W. B.  Journeys Toward Narrative Preaching.  New 
 York:  Pilgrim Press, 1990. 
 
Roof, Wade Clark.  A Generation of Seekers:  The Spiritual 
 Journeys of the Baby Boom Generation.  New York, New 

York:  Harper San Francisco, 1943. 
 
Roth, Robert P.  Story and Reality:  An Essay on Truth.  
 Grand Rapids, Michigan:  William B. Eerdmans 

Publishing Company, 1973. 
 
Ryken, Leland.  The Literature of the Bible.  Grand Rapids, 
 Michigan:  Zondervan Publishing House, 1974. 
 
Salmon, Bruce C.  Storytelling in Preaching:  A Guide to 



 
 

 

  200

the 
 Theory and Practice.  Nashville, Tennessee:  Broadman 

Press, 1988. 
 
Sawyer, Ruth.  The Way of the Storyteller.  New York:  
 Viking Press, 1942. 
 
Shedlock, Marie L.  The Art of the Storyteller.  Third Rev. 
 Ed.  New York:  Dover Publications, Inc., 1951. 
 
Shoemaker, H. Steven.  Retelling the Biblical Story:  The 
 Theology and Practice of Narrative Preaching.  

Nashville, Tennessee:  Broadman Press, 1985. 
 
Smith, Donald K.  Creating Understanding:  A Handbook for 
 Christian Communication Across Cultural Landscapes.  

Grand Rapids, Michigan:  Zondervan Publishing House, 
1992. 

 
Steimle, Edmund A., ed., Morris J. Nidenthal, and Charles 
L. 
 Rice.  Preaching the Story.  Philadelphia, 

Pennsylvania:  Fortress Press, 1980. 
 
________.  Preaching As Story Telling.  Thesis Theological 
 Cassettes, Seven (December 1976), No. 11. 
 
Sternberg, Meir.  The Poetics of Biblical Narrative.  
 Bloomington:  Indiana University, 1985. 
 
Stevenson, Dwight E., and Charles F. Diehl.  Reaching 
People 
 from the Pulpit:  A Guide to Effective Sermon 

Delivery.  Grand Rapids, Michigan:  Baker Book House, 
1958. 

 
 
Stitzinger, James F.  "Study Tools for Expository 
 Preaching."  In Rediscovering Expository Preaching: 

Balancing the Science and Art of Biblical Exposition, 
John MacArthur, Jr., Dallas, London, Vancouver, 
Melbourne:  Word Publishing, 1992. 

 
Stott, John R. W.  Between Two Worlds:  The Art of 
Preaching 
 in the Twentieth Century.  Grand Rapids, Michigan:  

William B. Eerdmans Publishing Company, 1982. 
 
Stroup, George W.  The Promise of Narrative Theology: 
 Recovering the Gospel in the Church.  Atlanta, 

Georgia:  John Knox Press, 1981. 



 
 

 

  201

 
Tenney, Merrill C.  New Testament Times.  William B. 
 Eerdmans Publishing Company, 1965. 
 
________, ed.  Pictorial Encyclopedia of the Bible (Grand 
 Rapids, Michigan:  Regency Reference Library, 1975), 

vols. 1-5. 
 
Thistlewaite, Donald L., Henry DeHaan, and Joseph 
 Kamenetzky.  "The Effects of 'Directive' and 'Non 

Directive' Communication Procedures on Attitudes."  
The Journal of Abnormal and Social Psychology 51 (July 
1955). 

 
Thompson, William D.  Preaching Biblically:  Exegesis and 
 Interpretation.  Nashville, Tennessee:  Abingdon 

Press, 1987. 
 
Tubbs, Stewart L.  "Explicit Versus Implicit Conclusions 
and 
 Audience Commitment."  Speech Monographs 35 (March 

1968): 17. 
 
Vines, Jerry.  A Guide to Effective Sermon Delivery.  
 Chicago, Illinois:  Moody Press, 1986. 
 
________.  A Practical Guide to Sermon Preparation.  
 Chicago, Illinois:  Moody Press, 1985. 
 
Walhout, Clarence.  "Texts and Actions."  In The 
 Responsibility of Hermeneutics.  (ed.) Roger Lundin, 

Anthony C. Thiselton, and Clarence Walhout.  Grand 
Rapids, Michigan:  William B. Eerdmans Publishing 
Company, 1985. 

 
Walster, Elaine, and Leon Festinger.  "The Effectiveness of 
 'Overheard' Persuasive Communications."  The Journal 

of Abnormal and Social Psychology 65 (December 1962). 
 
 
Wardlaw, Don M.  "The Need for New Shapes."  In Preaching 
 Biblically:  Creating Sermons in the Shape of 

Scripture, ed. Don M. Wardlaw.  Philadelphia, 
Pennsylvania:  The Westminster Press, 1983. 

 
Waznak, Robert.  Sunday After Sunday:  Preaching the Homily 
 as Story.  New York:  Paulist Press, 1983. 
 
Wilcoxen, Jay A.  "Narrative."  In Old Testament Form 
 Criticism, ed. J. H. Hayes, San Antonio:  Trinity 

University, 1974. 



 
 

 

  202

 
Wilder, Amos N.  Early Christian Rhetoric:  The Language of 
 the Gospel.  Bloomsbury Street London:  SCM Press, 

Ltd., 1964. 
 
________.  "Story and Story-World."  Interpretation 37 
 (1983): 353-64. 
 
Wright, G. Ernest.  God Who Acts:  Biblical Theology as 
 Recital.  Bloomsbury Street London:  SCM Press, Ltd., 

1962. 
 
Young, Robert.  Be Brief About It.  Philadelphia, 
 Pennsylvania:  The Westminster Press, 1980. 


